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This study examines the developmental processes, diagnosis processes, and needs of

DOI: 10.14812/cuefd. 1201700 children with specific learning disabilities based on their parents' experiences. The
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of literature. Content analysis of the transcribed voice recordings was made. As a result,
four main themes emerged “Developmental Process, Social Relations, Diagnosis
Process, and Strengths and Weaknesses.” The parents have difficulties in their children's
self-care skills, motor development, social development, cognitive development, and
language development compared to their peers in preschool. The parents noticed their
children's development needs during the homework process and pointed out the low
level of knowledge of the teachers in both preschool and school periods. It was stated
that the children had developmental needs in all developmental areas, especially
language development in the preschool period. Also, parents expressed that their
children have difficulties with often drawing attention to the difficulties experienced by
their children in social relations.
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Ozel Ogrenme Giigliigii Tanisi Olan Cocuklarinin Gelisim ve Tani Siirecine
iliskin Ebeveynlerin Deneyimlerinin Derinlemesine incelenmesi

Makale Bilgisi Oz

DOI: 10.14812/cuefd.1201700 Bu arastirmada 6zel 6grenme ggglugu tfinlll gc?cuéu olan ebe\{.ezynleri.n dene.yirT\Ierinden

yola gikilarak ¢ocuklarinin gelisimsel siireglerine, tanilama sireglerine ve ihtiyaglarina
Makale Gegmisi: yonelik derinlemesine incelemeler yapmak ve bu sireglerde hangi degiskenlerin rol
Gelis 09.11.2022 oynayabilecegine iliskin hipotezler gelistirmek amaglanmaktadir. Bu arastirma nitel
Diizeltme  20.06.2023 arastirma yontemiyle yiritilmustlr. Arastirmanin ¢alisma grubu, tipik 6rnekleme
Kabul 23.08.2023 yontemi kullanilarak olusturulmustur. Calisma grubu, 6zel 6grenme guglGgu tanisi almis

ve kaynastirma uygulamalari kapsaminda egitim goren 12 6grencinin ebeveynlerinden
olusmaktadir. Veri toplama araci olarak arastirmacilar tarafindan yari yapilandiriimis
gorisme formu gelistirilmistir. Yapilan gorismeler sonucunda ¢6zimlenen ses
kayitlarinin icerik analizi yapilmistir. Arastirma kapsaminda yapilan goriismelerden elde
edilen verilerin Giretiimesi sonucunda “Gelisimsel Siireg, Sosyal iliskiler, Tani Alma Siireci
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Anahtar Kelimeler: ve Guglu ve Zayif Yonler” olmak (izere dort ana tema ortaya ¢ikmistir. Ebeveynler
Ozgiil Ogrenme Guiglugi, gocuklarinin okul 6ncesi donemde 6z bakim becerileri, motor gelisim, sosyal gelisim,
Tibbi Tanilama, biligsel gelisim ve dil gelisimlerinde yasitlarina kiyasla gtiglikler yasadigini ifade etmistir.
Egitsel Tanilama, Ebeveynlerin 6dev sirecinde gocuklarindaki gelisimsel gecikmeleri fark ettikleri ve
Degerlendirme, O6gretmenlerin hem okul Oncesi hem de okul donemindeki bilgi dizeylerinin
Nitel Arastirma. dusukligune dikkat cektikleri gériilmektedir. Ebeveynlerin cocuklarinin basta dil gelisimi

olmak Uzere tim gelisim alanlarinda okul 6ncesi dénemden itibaren gelisimsel
ihtiyaglarini fark ettikleri gérilmustiir. Ebeveynler, cocuklarinin siklikla sosyal iliskilerde

Arastirma Makalesi yasadiklari guigliiklere dikkat cekmistir.

Introduction

The Diagnostic and Statistical Manual of Mental Disorders (DSM 5) classifies specific learning
disabilities (SLD) under neurodevelopmental disorders. However, SLD is defined as "children who have
significant difficulties in the acquisition and use of reading, writing, mathematics, listening, speaking or
reasoning skills" (American Psychiatric Association [APA], 2013). In addition, children with SLD may have
secondary problems related to self-management, social interaction, and perception (National Joint
Committee on Learning Disabilities [NJCLD], 1994; Peng & Fuchs, 2016).

DSM-5, the Diagnostic and Statistical Manual of Mental Disorders of the American Psychiatric
Association, or the International Classification of Diseases of the World Health Organization (ICD-10;
World Health Organization, 2019) criteria are considered in diagnosing SLD. According to these criteria,
children are evaluated in various informal and formal ways. At the end of the evaluation, a special needs
report (SNR) is prepared for children with a disability of at least 20%. With this report, families are directed
to the school district's Guidance and Research Centers (GRC) for educational evaluation and diagnosis
(Regulation on Special Needs Assessment for Children, 2019; Special Education Services Regulation [SESR],
2018). Educational evaluations are carried out at the GRC, considering the regulations and decrees
(Ministry of National Education [MoNE], 2020). As a result of the evaluation, if the experts conclude that
the child needs exceptional support, they prepare a Special Education Evaluation Board Report. This
decision is notified to the school where the child is studying. Thus, an individual education program (IEP)
development unit is established for children in schools (MoNE, 2017). Because children show significant
academic failure despite their average or above-average 1Q scores, the inconsistency model based on 1Q
and academic achievement is considered in all these processes (Melekoglu, 2017).

This diagnosis process may take a long time. This situation may have different reasons. One of these
is the limited knowledge of parents and teachers about SLD symptoms and not knowing where to look for
support on the subject (Dogan, 2012; Ozat, 2010). Because of the paucity of studies on this subject in
Turkey compared to other countries (Giingdrmis-Ozkardes, 2013; Giir, 2013), there is a lack of sufficient
statistical data and an evaluation tool (izoglu-Tok & Dogan, 2022; Melekoglu et al., 2021). For this reason,
more work is needed in this area. In this process, parents have critical importance. Although many
institutions and experts are involved in this process, the constant characters are parents and children.

Looking at the research, many researchers in the context of children are about the effects of various
approaches or programs on children with SLD (Aydin, 2017; Celiktlrk-Sezgin & Akyol, 2015; Cikili et al.,
2019; Gorgi, 2017; Gorglin & Melekoglu, 2019; Kodan, 2016) and additional diagnoses accompanying SLD
(Araz-Altay & Gorker, 2018; Coskun et al., 2018; Turgut-Turan et al., 2016; Urfali Dadandi et al., 2016).
Also, there are studies involving children's evaluation results of development about SLD (Cimen, 2019;
Demirel-Aksoy, 2016; Karakog, 2020) and developmental comparisons with other peers (Altindag-Kumas
et al., 2019; Baltaci, 2017; Udiicli, 2019; Urfali Dadandi et al., 2016). In the context of the teacher, there
are often studies on knowledge levels, the needs of teachers, and the problems they experience while
teaching students with SLD (Balci, 2019; Birol & Aksoy-Zor, 2018; Cogaltay & Cetin, 2020; Firat & Kocak,
2018; Gever, 2017; Goéksoy & Oksiiz, 2019; Giil et al., 2016; Kilic, 2020; Sadan, 2018; Sivrikaya & Yikmis,
2016). However, the limited number of studies on parents of children with SLD is remarkable (izoglu-Tok
& Dogan, 2022; Ozyiirek, 2019; Sakiz & Bas, 2019; Tercan & Yildiz-Bigakgi, 2018). Ozyiirek (2019) stated
that mothers in the SLD group were less likely to have parenting competencies and have more homework
conflicts with their children. Sakiz and Bas (2019) indicated that a child's quality of life significantly predicts

599



izoglu Tok, Yildiz, Kaymaz, Degirmenci & Sahin — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 52(2), 2023, 598-625

the parent's quality of life. izoglu-Tok and Dogan, and Tercan and Yildiz-Bigak¢l emphasize that children
show symptoms in the early period.

The current international literature focus on children's reading and numeracy skills (Chu et al., 2013;
De Clercg-Quaegebeur et al., 2018; Eklund et al., 2018; Huettig et al., 2018; Menon, 2016). However,
unlike the studies in Turkey, studies in the international literature focus on children in the risk group or
early signs of learning disabilities (Chordia et al., 2020; Graham et al., 2020; Eklund et al., 2018; Segal-
Drori et al., 2019; Shamir et al., 2018; van Viersen et al., 2018). Neophytou (2018), in his research with
preschool teachers and parents, stated that assessment should not be seen only as a diagnostic tool for
children with learning disabilities; he emphasized that creating a suitable learning environment in the
classroom is the basis. In their research, Kishore et al. (2021) emphasized that the evaluation process
should be flexible. They also stated that it is crucial to consider the quality of school systems, the lack of
uniform curriculum, the child's age, gender, and psychosocial factors in the evaluation process.

Since parents and children are the unchanging characters of this complete evaluation and diagnosis
process, the lack of studies on their experiences is an essential gap in the literature. However, it can be
difficult for children to understand and express this process. For this reason, more detailed information
can be obtained from the parents who witnessed the process closely. Thanks to this information, the
developmental needs of their children, which push the parents to the diagnosis process, can be
determined. These developmental needs can be considered issues that should be considered in our
discussions with parents as experts in the future. By detecting early symptoms, we can get a chance for
early intervention. Children's strengths and weaknesses can help structure the intervention process. By
examining the diagnosis process, the defects in the diagnosis process can be detected, and it can be a
guide for taking the necessary precautions for early intervention. With the information to be obtained,
researchers can form hypotheses for their future research. Considering all this information, researchers,
educators, healthcare professionals, and parents can benefit from this research. For this reason, this study
aims to examine their children's developmental processes, diagnostic processes and needs in-depth,
based on the parents' experiences of children with SLD. Within the scope of this primary purpose, the
research questions are as follows:

1. What are the developmental needs of children with SLD during preschool and school periods from
the parent's perspective?

2. How does the diagnosis process of children with SLD progress from the parent's perspective?
3. What are the strengths and weaknesses of children with SLD from the parent's perspective?
Method

In the context of the research purpose, the research model, study group, data collection tool, and
process are presented under the following headings.

Research Model

This interview research was conducted with an applied research design, one of the qualitative research
methods. We aim to search for the truth and produce in-depth explanations about the situation based on
the experiences of individuals through in-depth interviews, one of the methods of collecting qualitative
information (Yuksel & Yildirnm, 2015). In this context, we made in-depth explanations regarding the
diagnosis of SLD based on the experiences of the parents of children with SLD diagnosis.

Participants

The researchers formed the study group by the typical sampling method, which is one of the
purposeful sampling methods, expressing people with typical characteristics that are thought to represent
the research question (Patton, 2014). It was taken from the fact that the parents of children with SLD can
be obtained comprehensive information about the pre-and post-diagnosis process. Parents of children
attending primary education were included in the scope of the study to recall information more
comfortably since information about the past would be asked. Inclusion criteria include parents'
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acceptance of the participant in the study, their child being medically diagnosed with SLD, and continuing
in primary education. However, the exclusion criteria are that the parent has a child with any diagnosis
other than the child diagnosed with SLD and the parent has a physical or mental problem. In this context,
we obtained information from the participants during the pre-interview process. Considering these
criteria, the working group consisted of the parents of 12 children enrolled in the integration program in
the state schools affiliated with the Ministry of National Education in Ankara and were diagnosed with
SLD. Because of data saturation (Malterud et al., 2016), we interviewed 12 parents and received extensive
information. We reached participants in services in Hacettepe University Faculty of Health Sciences
Department of Child Development. The 12 parents in the study group are from families who received
consultancy services in the same department. We informed parents that participation in our study was
voluntary, they could terminate the interview anytime they wanted, and the interviews would be voice
recorded. Their voluntary participation in the study was taken as a basis. Demographic information for
the participants (P) is included in Table 1.

Table 1.
Demographic Information of Participants

p Employed Employed Education level Education level Delivery Pregnancy
(M) (F) (M) (F) method status

P1 X v Primary school Primary school Vaginal delivery Planned

P2 X v High school High school Cesarian section Planned

P3 X v Secondary school Secondary school  Vaginal delivery Planned

P4 v v High school University Cesarian section  Not planned

P5 X v Primary school High school Cesarian section  Not planned

P6 ' v High school High school Vaginal delivery  Not planned

P7 X v Primary school Primary school Vaginal delivery Planned

P8 X ' Secondary school Secondary school  Vaginal delivery Planned

P9 X ' Secondary school Secondary school  Vaginal delivery Planned

P10 X v High school High school Vaginal delivery Planned

P11 X v Secondary school Secondary school  Cesarian section Planned

P12 v v University University Cesarian section Planned

C W;i(::(hof Gender Age Grade éi?:gl:z:izl Siblings

C1 39 Boy 9 3. ADHD 1

Cc2 42 Boy 9 3. ADHD 1

Cc3 40 Boy 9 3. ADHD 2

ca 40 Boy 9 3. Chronic disease 1

c5 38 Boy 8 3. Chronic disease 1

cé6 38 Boy 9 3. X 1

Cc7 38 Girl 8 3. X 2

c8 39 Girl 8 2. X 2

Cc9 38 Boy 9 2. Chronic disease 1

C10 42 Boy 8 2. X 1

Cl1 40 Boy 9 3. ADHD 2

C12 39 Boy 7 1 X 2

*M: Mother, F: Father, C: Child, ADHD: Attention Deficit and Hyperactivity Disorder
Data Collection Tools

The researchers developed a semi-structured interview form in the context of literature (izoglu-Tok &
Dogan, 2022; Karakas et al., 2017; Tercan & Yildiz-Bigakigi, 2018). While creating the questions, the
researchers focused on creating questions based on different themes, such as the reasons that push the
parents to the diagnosis process, the experiences during the diagnosis process, and the children's
characteristics. The interview form consists of 11 questions based on six main themes: pregnancy process,
preschool period, personal characteristics, home environment and school environment, and diagnosis
process. During the pregnancy process, a semi-structured interview consisted of how the pregnancy went,
whether the child was planned, what week they gave birth, and the type of birth. In the preschool period,
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topics such as what the children experience developmentally, at what age ranges they perform critical
developmental processes, and whether there are aspects that parents find their children different from
other children were asked. The personal characteristics section included their children's general
characteristics, strengths, and weaknesses. Finally, we included questions about the child's daily routines
and developmental needs in the home and school environment to gain a versatile perspective. After the
researchers arranged the questions, opinions were received from two academics who conducted
qualitative research. The researchers evaluated the questions as to whether they were intelligible and
whether they were directive. All questions were found appropriate in the context of the purpose of the
research. Table 2 includes sample questions about the diagnosis process and personal characteristics.

Table 2.
Some Questions for Qualitative Interview
Diagnosis process
Could you tell me about your child's diagnosis process?
1. When did you first suspect that your child is having difficulty learning?
In which areas his/her difficulties drove you into this doubt?
Who was the first to express the suspicion that your child is having difficulty learning?
What did you do first about this doubt?
Which institution did you apply to first?
Have you had any difficulties/ease during the diagnosis process? If yes, what were they?
Did you get an educational diagnosis from the Counseling and Research Center?
8. Does he/she go to a special education center?
Personal characteristics
Can you tell me about your child?
1. What does he/she like to do?
What does he/she not like to do?
Does he/she attend any course, club, etc.? If he/she attends, what is it?
Does he/she go to school willingly?
Does he/she have any complaints about going to school?
What are your child's strengths?
What are your child's weaknesses?

NoubkwnN

NouhkwnN

In individual interviews with parents, a comprehensive question was first asked the parents about the
diagnosis process (Can you tell me about your child's diagnosis process?). These questions are the main
questions. With this question, answers were sought for eight sub-questions. In the natural flow, if the
parents did not answer these eight questions, the researchers deepened the interview by asking the sub-
questions.

Data Collection Process and Analysis

The research process was carried out in two stages: the information and the interview. At the
beginning of the research process, the ethics committee approval was obtained from Hacettepe
University Senate Ethics Committee (E-68552689-302.08-00001379594). During the information process,
pre-interviews were made with people who applied to Hacettepe University Faculty of Health Sciences
Department of Child Development and met the inclusion and exclusion criteria. This preliminary interview
gave information about the researcher's purpose, the research's necessity and quality, and voluntary
participation. Parents who participated in the study were informed before the interview. They signed a
consent document stating that they participated in the study voluntarily. The audio recording was taken
during the interview, and they could end it anywhere in the interview.

All researchers used an interview form during the interview. All of the researchers conducting the
interviews are experts who actively provide consultancy services. Semi-structured interviews were
conducted with 12 parents of children with SLD. These interviews were conducted in the units of the
Department of Child Development and were recorded using the audio recording and recording form with
the participant's consent. After the interview, it was said that the recording was stopped, and the
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researchers' contact information was given to the parents for possible questions and opinions. The
interviews lasted about 50 minutes.

In order to prevent data loss during the data analysis process, the researchers transcribed voice
recordings and turned them into written documents in the computer environment. Then, we transferred
these analyzed records to the qualitative data analysis program MaxQDA program and performed content
analysis. We carried out the content analysis coding process in three stages: open coding, axis coding, and
selective coding (Strauss & Corbin, 1990). In the open coding process, the first step, codes were created
by reading the lives of parents with their children with SLD diagnosis line by line. In the next step, axis
coding, the codes given by going over the operation performed in the open coding process were divided
into categories. We created models in the selective coding process by taking the categories under the
main themes.

Validity and Reliability

The researchers used Lincoln and Guba's (2013) criteria to ensure validity and reliability. In order to
ensure credibility during the internal validity process, we conducted interviews in the department unit,
gave flexible time to the parents and made open statements by asking the parents. In order to meet the
transferability criteria in external validity, we determined the inclusion and exclusion criteria of the
participants, and selected the persons meeting these criteria by the typical sampling method. In addition,
examples of coding based on the parents' expressions are presented under the findings heading. In
addition, the researchers explained information about how the working group was formed, how the semi-
structured interview forms were developed, and how the data collection and analysis process operated
under headings by this principle. In order to ensure consistency in the reliability phase and verification,
we defined possible concepts before the analysis process. To ensure consistency, the researchers used an
interview form. The interviews were conducted and transcribed by all researchers. The first researcher
did the coding so there would be no differences between the coders during the coding process. Then, the
second researcher reviewed all the codes and discussed with the first researcher whether the codes
reflected their meanings. Additional questions about coding were noted by the first and second
researchers and discussed in group meetings. To ensure verification, the researchers have archived data
and codes in the MaxQDA program.

The Role of Researchers

In this research, the researchers took an active part in the knowledge generation process as they aimed
to understand the nature and source of the problems. Researchers have produced information about
possible problems by interpreting parents' experiences in this generating knowledge process. For this
reason, researchers' experiences on the subject are essential in determining how parents approach their
experiences (Creswell, 2005). In this context, this study was carried out by a faculty member working in
the Department of Child Development of Hacettepe University Faculty of Health Sciences and research
assistants in the doctoral process. Theoretical information and research design for research design were
prepared in weekly meetings. Researchers in the doctoral process took doctorate courses called
"Qualitative Research Techniques" and "Inclusion in Childhood" before this study. The researcher who
conducted the coding process also participated in the "MaxQDA Data Analysis Program" training.

Researchers work as academic staff in the Department of Child Development. At the same time, they
evaluate children with typical development and unique needs and provide counseling services to their
families, per university policies. Thanks to these experiences, the interviews were conducted with much
more natural interaction. However, researchers must avoid prejudices, assumptions, and beliefs
(Creswell, 2005). For this reason, researchers conducted discussions on codes to identify prejudices,
assumptions, and beliefs.

Findings

As a result of generating the data from the parents' opinions of children with SLD, the researcher
discussed findings under four main themes: "Developmental Process, Social Relations, Diagnosis Process,
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and Strengths and Weaknesses." These central themes are examined in detail as headings with their
subcategories. While the first and second models respond to the first research question, the third model
responds to the second research question, and the fourth model to the third research question.

1. Model About the Children's Developmental Process Related to SLD

When the developmental process of the children of parents with SLD diagnosis in preschool and school
period is considered, two sub-themes emerge developmental needs and play preference.

Games with motion (1) 4\_\_\

Individual and static games (18)

Individual games (11)

Games with motion (6)
Football

Brain teaser (3)
Play Preference

PRESCHOOL SCHOOL |

Language development (15) Developmental Needs Academic Skills

Delayed speech

Cognitive development (5) Memory (13)

Social-emotional development (4) Social-emotional development (34)

Expressing feeling and thought (14)
Easy to manipulate (8)

Coping with problems (7)
Self-defense (5)

Motor development (3)

Self-care skills (2)

Model 1. Developmental Process of Children Diagnosed with Specific Learning Disabilities in Preschool
and School Period from the Parents' Perspective

In the developmental need sub-theme in Model 1, parents have difficulties in their children's self-care
skills (2), motor development (3), social development (4), cognitive development (5), and language
development (15) compared to their peers in the preschool period. However, children preferred individual
and static games (18). One parent (P9) expressed the child’s developmental needs in language
development as follows: “He did not start speaking at the age of four. He had no words before the age of
four. However, | did not suspect a problem until | started school. This year his teacher warned me. That is
when | realized the situation”. Also, one parent (P5) expressed the child's preference for the game: “He
liked to play with toys calmly. He loves Legos and still loves to play with them. He has no interest in games
like football”.

During the school period, academic needs seem to have priority; children with SLD emerge with
developmental needs such as difficulty expressing their feelings and thoughts, being easily manipulated
by their peers, difficulty coping with problems, and self-defense. One parent (P6) expressed the child’s
memory problems: "I tell my son that you understood it by reading it once. Nevertheless, | explain and
repeatedly remind him by giving examples”.

2. Model About Social Relations

In Model 2, the parents of children with SLD take their children's social relationships under two sub-
themes: preschool and primary school.

In preschool, children have developmental needs in their social relationships. In this period, parents
observed their children’s difficulties in making friends, trying to join peer groups from the opposite sex
when they cannot find friends in their gender group, and making friends with individuals in the younger
age group. One parent (P1) expressed the situation of making friends with the following words: “He likes
to play mostly with younger children. He has a cousin, two years younger than him. He liked to play with
her more.” Another parent (P5) said: "So, they did not want him because he hurt almost all his friends."

604



izoglu Tok, Yildiz, Kaymaz, Degirmenci & Sahin — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 52(2), 2023, 598-625

Parents stated that unwanted behaviors arise due to children's need for support initiating and maintaining
communication.

PRESCHOOL | SCHOOL |

Social Relations Exclusion (8)

/ Bullied (4)
—» Making friends labeled

naughty (4)

Difficulty making friends (8)

Preferring to be friend with
the opposite sex (3)

Making friend with younger

Prefer to be with friend
age group (2)

from preschool (3)

Preferring to be friend with the

Preferring to be friend with .
opposite sex (2)

adults (1)

Model 2. Social Relationships of Children Diagnosed with Specific Learning Disabilities in Preschool and
School Period from the Parents' Perspective

In the primary school period, it is revealed that children with SLD are excluded, exposed to bullying,
and tend to make friends with their peers who are excluded and labeled (for example, "naughty") in the
classroom. One parent (P2) said: “He has many friends. He cannot forget his old friends either. Because
they are very naughty children.”

3. Model About the Children's Diagnosis Process Related to SLD

In Model 3, three sub-themes emerge during the diagnosis process of children with SLD from the
perspective of parents: the recognition process, the diagnosis process, and the post-diagnosis process.

DIAGNOSIS PROCESS

Diagnosis

Post-Diagnosis

Recognition

Preschool period School period Not knowing whereto  Lack of knowledge Individual research
apply \/ about SLD
Misdirected Association with 1Q score

Model 3. The Diagnosis Process of Children with Specific Learning Disabilities from the Parents'
Perspective

In the sub-theme of the noticing process, the parents noticed during the homework process and
pointed out the low level of knowledge of the teachers in both preschool and school periods. On the other
hand, some teachers stated about the subject in the preschool period but needed help getting expert
support. One parent (P7) expressed the situation as follows: "Even though I told the hospital staff (teacher
opinion), they did not take any action on this issue ... He could not learn the concepts in preschool period

"

In the sub-theme of the diagnosis process, parents have difficulty knowing where to apply. However,
teachers' knowledge level during the diagnosis process could be improved due to misdirection. The same
parent (P5) said: "I tell the teacher there is something in the child. Shall | take her to a specialist? That is
because firstly, the teacher will recommend the parent, and then the parent will take the child. (Teacher)
"No need," he said. "OK," | said. Anyway, we waited for one year; one year is gone. "
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After the diagnosis process, information about the diagnosis is not provided, and parents try to access
information by conducting individual research. However, SLD is associated with an "intelligence test"
when parents express their current knowledge.

4. Strengths and weaknesses

In Model 4, parents of children with SLD focus on their weaknesses while defining their children.

Fine motor development

Aware of responsibilities

Wanting to be independent

Strengths

Merciful

Difficulty expressing feelings
and thoughts

Difficulty being independent Weaknesses

Difficulty in self-defense
Difficulty establishing cause-
effect relationships

Compatibility problems

Difficulty coping with problems

Easy to manipulate

Poor memory

Attention problems

Introversion
Reading difficulty

Being a controller

Parental burnout

Model 4. Strengths and Weaknesses of Children with Specific Learning Disabilities from the Parents'
Perspective

In Model 4, all weaknesses are related to the social and emotional development area, except for the
weaknesses in reading and attention skills. On strengths, parents often emphasize that their children are
compassionate. Children of parents who express strengths such as knowing their responsibilities, having
good small-muscle motor skills, and being independent often use these strengths to establish
relationships with their peers. However, the inability to be independent, poor reasoning skills, inability to
concentrate, inability to adapt to the environment, being easily manipulated, being forgetful, and not
being able to deal with problems independently are weaknesses of these children. Also, they are unable
to express feelings and thoughts, are introverted, and unable to take responsibility for homework (for
example, being in a constant negotiation about homework and being unable to read). Parents often
express that they are alone in coping with these weaknesses and are getting exhausted in dealing with
these aspects. Some parents express this situation as follows:

"... A girl who knows her responsibilities and can work regularly, but as much as she can. She cannot.
I cannot get enough, so | cannot. | cry more than | cannot help. D.., | cannot do it to her...." (P6)

"He has difficulties writing; write better, my son. No, | am shouting after a while. My son is not reading;
it does not. It does not matter if we say it nicely or by shouting; it does not matter; it does not work." (P2)

Discussion & Conclusion

In this study, we aimed to examine their children's developmental processes, diagnostic processes,
and needs in-depth, based on the parents' experiences of children with SLD.

According to our study, children had difficulties in their children's self-care skills, motor development,
social development, cognitive development, and language development compared to their peers in the
preschool period. However, children preferred individual and static games. When we look at early
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symptoms in the literature, we encounter concrete problems in motor development, auditory and visual
perception, language and speech skills, and attention skills (Aunio et al., 2021; Dogan, 2018; izoglu-Tok &
Dogan, 2022; Tercan & Yildiz-Bigakgi, 2018). Although the parents notice the developmental needs in the
preschool period, the diagnosis process is started during the school period. izoglu-Tok and Dogan (2022)
defined this gap period as "the period of loss of developmental needs." We think that this is due to the
obligatory diagnosis. The DSM-V diagnostic criteria focus on academic area symptoms (APA, 2013). Special
Education Services Regulation [SESR] (2018) included the principle of earliness. However, according to
SESR, children had SNR to access early intervention. Therefore, children's developmental needs require
access to early intervention services. As a result of these developmental difficulties, children's play
preferences differed in preschool and school. Similarly, Tercan and Yildiz-Bigakgi (2018) stated in their
study that children's play preferences vary depending on the difficulties they experience. Therefore, a
child's play preferences can provide information about their developmental needs.

Our result indicated that academic needs were prioritized during the school period. Also, children with
SLD had developmental needs such as introversion, difficulty expressing their feelings and thoughts, being
easily guided by their peers, and inability to cope with problems. Because of that, social-emotional
developmental needs appear as secondary needs. Prior studies have noted the importance of social-
emotional development in SLD (Dasbasi, 2022; izoglu-Tok & Dogan, 2022; Sakellariou et al., 2020; Tercan
& Yildiz-Bigakgl, 2018). When children's social relationships are examined in detail, they experience peer
acquisition in preschool. They emerged in various situations, such as being excluded during school, being
bullied, making friends with other excluded children, or trying to maintain relationships with old friends
rather than new friendships. In the research of izoglu-Tok et al. (2021), children with SLD described
themselves as trying to be invisible because of bullying victimization. Also, they thought being a student
in mainstreaming meant rejection and not belonging. The integration process's primary purpose is
integrating children with special needs with their peers. When we look at the results of other studies and
this study, children have developmental needs related to social development.

Another important finding was that the importance of parents becomes apparent in the diagnosis
process. It is noteworthy that parents witnessed the homework process. For this reason, defining the
homework process can provide important information in the diagnostic process. According to our study,
parents have difficulty knowing where to apply in the diagnosis process. Also, they pointed out the low
level of knowledge of the teachers. On the other hand, some teachers told parents that children had
developmental needs in preschool. Nevertheless, they could not do something about that. Some studies
conclude that teachers do not have enough information about the diagnosis of SLD and therefore feel
inadequate (Balci, 2019; Cogaltay & Cetin, 2020). Accordingly, teachers thought that they do not have the
knowledge and skills to notice students with the risk of SLD, make the necessary guidance, and meet their
needs (Balci, 2019; Birol & Aksoy-Zor, 2018; Cogaltay & Cetin, 2020). Similar to the findings of this study,
Altun and Uzuner (2016) concluded that the cooperation between parents and teachers of children
diagnosed with SLD is weak, and teachers are insufficient in solving children's needs. Kuruyer and
Cakiroglu (2017) concluded in their research with teachers that knowledge and practices regarding SLD.
Based on the findings, the teacher is critically essential in diagnosing. After the diagnosis process,
information about the diagnosis is not provided, and parents try to access information by conducting
individual research. izoglu-Tok and Dogan (2022) also pointed parents need information about the
diagnosis. Some studies stated insufficient time allocated to the medical diagnosis process (Bozkurt, 2009;
Finke et al., 2010). In line with these results, parents need information about SLD during diagnosis. Our
research indicated that parent associate with SLD and intelligence level. Specialists use the inconsistency
model based on 1Q and academic achievement in the diagnosis processes (Melekoglu, 2017). When
considering the parents’ information needs and diagnosis process, associating SLD with 1Q might be a
corollary.

One of the results of this research was that parents focused on the weaknesses of their children. Also,
they needed support in social-emotional development rather than in the academic field. The Inability to
be independent, poor reasoning skills, inability to concentrate, inability to adapt to the environment,
being manipulated, being forgetful, and not being able to deal with problems independently were
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weaknesses of these children. They could not express feelings and thoughts, were introverted, and could
not take responsibility for homework. Parents faced difficulties in attention, memory, perception, self-
regulation, and social skills in daily life rather than academic success. Similarly, in previous studies,
children had problems in these areas (izoglu-Tok & Dogan, 2022; Mammarella et al., 2018; Quiroga
Bernardos et al., 2022; Tercan & Bigakci, 2018). According to our research, parents were alone in coping
with these weaknesses and getting exhausted in dealing with these aspects. Some studies stated that
having a child with special needs in a family changes daily life routine (Gallagher et al., 2018; Heys et al.,
2020). A child's quality of life significantly predicts the parent's quality of life (Sakiz &Bas, 2019). This
situation affects parents' burnout (Avsaroglu & Gilik, 2017). Ozyiirek (2019) stated that mothers in the
SLD group were less likely to have parenting competencies and have more homework conflicts with their
children. Studies in the literature show that the burnout scores of parents of children with special needs
are significant and higher (Kumbasar, 2016; Cin et al., 2017; Kabiyea & Manor-Binyamini, 2019).
Blylkcakmak (2015) concluded that the anxiety levels of the parents of children with SLD were
significantly higher than the other group with an undiagnosed child. These results show that parents need
ongoing support in daily life.

In this research, children diagnosed with SLD had developmental needs in all developmental areas,
especially language development, in preschool. The children’s game preferences differed from their peers
regarding being more stable and individual since preschool. Despite this fact, the diagnosis is only made
during the school period. In this process, besides the focus of the diagnosis criteria on the academic field,
the teacher's level of knowledge can be associated with the developmental health literacy of the parents.
For this reason, it should make arrangements in the diagnosis criteria and developing levels of educators
and parents regarding SLD. In addition, a regulation change should be made to provide access to early
intervention services before diagnosis. In this process, children's developmental status can be defined as
a “SLD risk group.” Thus, rapid access to early intervention services can be provided.

As their parents reported, children draw attention to the difficulties in social relationships. These
difficulties, which started with difficulty making friends, progressed cumulatively and revealed more
problems during school. At the same time, parents of children with SLD often focus on their children's
academic difficulties. Also, all difficulties except reading and attention skills are related to the social and
emotional development area. For this reason, children diagnosed with SLD need support in social and
academic skills. It would be beneficial to create support programs for this.

During the diagnosis process, parents had the chance to observe the difficulties during homework. So,
the symptoms during the study hours should be taken from the parents in detail during the diagnosis.
Additionally, parents frequently emphasized teachers' knowledge level in this process. In this context,
teachers' in-service training programs should include information about SLD scanning and diagnosis
processes. Also, a standard SLD parent information program should be implemented in every school.

In this research, parents frequently observed weaknesses in their children and experienced burnout
about difficulties. Since this situation may be related to parental knowledge level and coping strategies,
creating parent social support programs would be beneficial.

This study is limited by parents' opinions about a child with an SLD diagnosis. The results of the
developmental evaluation can also be presented in future studies. At the same time, more detailed
information about the process in school can be determined by taking the opinions of the child's guide or
class teacher.

The research has some limitations. First, we considered only the parents' opinions on the subject. For
this reason, experts can also be included in the research, or a study can be conducted with experts. These
experts can be school counselors, the Guidance and Research Center staff, doctors, psychologists, or child
development experts actively participating in the evaluation process. This study is limited to the views of
only 12 participants in the study group. In addition, since the researchers prepared the interview
questions, the research is limited to the evaluation made only on these questions. For this reason, the
guestions can be expanded, or similar studies can be carried out with different questions.
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Tiirkge Siirimui

Giris
Mental Bozukluklarin Tani ve istatistik El Kitabi (DSM 5), &zel 6grenme giicliiklerini (O0G)
nérogelisimsel bozukluklar altinda siniflandirmaktadir. OOG tanisi olan gocuklarin "okuma, yazma,
matematik, dinleme, konusma veya akil yiriitme becerilerinin kazanilmasinda ve kullaniimasinda énemli
gicliikler yasadiklari belirtilmektedir (Amerikan Psikiyatri Birligi [APA], 2013). Ayrica, OOG tanili cocuklarin
6z ydnetim, sosyal etkilesim ve alg ile ilgili ikincil sorunlari da olabilmektedir (Ulusal Ogrenme Engelliler
Ortak Komitesi [NJCLD], 1994; Peng & Fuchs, 2016).

OOG’nin tanilanmasinda DSM-5, Amerikan Psikiyatri Birligi Mental Bozukluklarin Tanisal ve istatistiksel
El Kitabi veya Diinya Saghk Orgiitii Hastaliklarin Uluslararasi Siniflandirmasi (ICD-10; World Health
Organization, 2019) kriterleri dikkate alinmaktadir. Bu kriterlere gore, ¢ocuklar standart ve standart
olmayan cesitli yontemlerle degerlendirilmektedir. Degerlendirme sonunda en az %20 engeli olan
cocuklar igin &zel ihtiya¢c raporu (COZGER) hazirlanmaktadir. Bu raporu alan aileler, egitimsel
degerlendirme ve tani igin okul bolgesinde bulunan Rehberlik ve Arastirma Merkezlerine (RAM)
yénlendirilmektedir (Cocuklar igin Ozel Gereksinim Degerlendirmesi Hakkinda Yénetmelik, 2019; Ozel
Egitim Hizmetleri Yénetmeligi [OEHY], 2018). Egitsel degerlendirmeler, yénetmelik ve kararnameler
dikkate alinarak RAM'da yapilmaktadir (Millf Egitim Bakanhgi [MEB], 2020). Uzmanlar degerlendirme
sonucunda cocugun 6zel destege ihtiyaci oldugu sonucuna varirlarsa Ozel Egitim Degerlendirme Kurulu
Raporu diizenlenmektedir. Bu karar ¢cocugun 6grenim gordigi okula bildirilmektedir. Boylece okullarda
cocuklar icin bireysel egitim programi (BEP) gelistirme birimi kurulmaktadir (MEB, 2017). Tim bu
degerlendirme ve tanilama siirecinde ise ¢cocuklar ortalama veya ortalamanin tizerinde |Q puanlarina sahip
olmalarina ragmen 6nemli akademik basarisizlik gosterdikleri igin 1Q ve akademik basariya dayah
tutarsizlik modeli dikkate alinmaktadir (Melekoglu, 2017).

Bahsi gecen tanilama sirreci uzun siirmektedir. Bu durumun farkli sebepleri olabilmektedir. Bunlardan
biri anne-baba ve 6gretmenlerin OOG belirtileri konusundaki bilgilerinin sinirli olmasi ve bu konuda
nereden destek arayacaklarini bilememeleridir (Dogan, 2012; Ozat, 2010). Tiirkiye'de bu konuda
arastirmalar (Gingérmis-Ozkardes, 2013; Giir, 2013), istatistiksel veriler ve degerlendirme araclari diger
tilkelere kiyasla sinirlidir (izoglu-Tok & Dogan, 2022; Melekoglu vd., 2021). Bu sebeple de bu alanda daha
fazla galismaya ihtiyag oldugu distinilmektedir. Ayrica bu siiregte ebeveynlerin kritik Sneme sahip oldugu
distntlmektedir. Clnki bu siiregte birgok kurum ve uzman yer alsa da ebeveynler ve ¢ocuklar siirecin
degismeyen karakterleridir.

Arastirmalara bakildiginda bircok calismanin cesitli yaklasimlarin ya da programlarin O0G olan
cocuklar Gzerindeki etkileri (Aydin, 2017; Celiktirk-Sezgin & Akyol, 2015; Cikili vd., 2019; Goérgi, 2017;
Gorgiin & Melekoglu, 2019; Kodan, 2016) ve OOG'ye eslik eden ek tanilar (Araz-Altay & Gérker, 2018;
Coskunvd., 2018; Turgut-Turan vd., 2016; Urfali Dadandi vd., 2016) hakkinda oldugu gériilmektedir. Ayrica
gocuklarin OOG ile ilgili gelisim degerlendirme sonugclarini (Cimen, 2019; Demirel-Aksoy, 2016; Karakog,
2020) ve diger akranlari ile gelisimsel karsilastirmalarini (Altindag-Kumas vd., 2019; Baltaci, 2017; Uddicd,
2019; Urfali Dadandi vd., 2016) iceren calismalar da bulunmaktadir. OOG tanili &grencileri olan
ogretmenlerin bilgi dizeyleri, ihtiyaglari ve vyasadiklari sorunlarla ilgili arastirmalara da siklikla
rastlanmaktadir (Balci, 2019; Birol & Aksoy-Zor, 2018; Cogaltay & Cetin, 2020; Firat & Kocak, 2018; Gever,
2017; Goksoy & Oksiiz, 2019; Giil vd., 2016; Kilig, 2020; Sadan, 2018; Sivrikaya & Yikmis, 2016). Ancak OOG
olan cocuklarin ebeveynleri ile ilgili sinirl sayida ¢alismanin olmasi dikkat cekicidir (izoglu-Tok & Dogan,
2022; Ozyiirek, 2019; Sakiz & Bas, 2019; Tercan & Yildiz-Bigak¢l, 2018). Bunlardan biri olan Ozyiirek’in
(2019) galismasinda, OOG grubundaki annelerin ebeveynlik yeterliklerine sahip olma olasiliklarinin daha
diistk oldugu ve cocuklari ile daha fazla ev 6devi ¢atismasi yasadiklari belirtilmistir. Sakiz ve Bas (2019) ise
calismasinda, bir gocugun yasam Kkalitesinin ebeveynin yasam kalitesini énemli Ol¢lide yordadigini
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belirtmislerdir. izoglu-Tok ve Dogan ile Tercan ve Yildiz-Bicakgi, ebeveynlerin bakis agisiyla gocuklarin
erken dénemde belirti gdsterdigine deginmistir.

Uluslararasi literatiirde, ¢ocuklarin okuma ve aritmetik becerilerine odaklanildigi gériilmektedir (Chu
vd., 2013; De Clercg-Quaegebeur vd., 2018; Eklund vd., 2018; Huettig vd., 2018; Menon, 2016). Ancak
Tirkiye'deki calismalardan farkh olarak uluslararasi literatiirdeki calismalar risk grubundaki cocuklara veya
o6grenme gliclGglnln erken belirtilerine de odaklanmaktadir (Chordia vd., 2020; Graham vd., 2020; Eklund
vd., 2018; Segal- Drori vd., 2019; Shamir vd., 2018; van Viersen vd., 2018). Neophytou (2018), okul 6ncesi
O0gretmenleri ve ebeveynleri ile yaptigi arastirmasinda, degerlendirmenin 6grenme gl¢ligii olan gocuklar
icin sadece bir tani araci olarak gorilmemesi gerektigini belirtmis; sinifta uygun 6grenme ortami
olusturmanin esas oldugunu vurgulamistir. Kishore vd., (2021), degerlendirme sirecinin esnek olmasi
gerektigini vurgulamistir. Ayrica, degerlendirme siirecinde okul sistemlerinin kalitesinin, tek tip mifredat
eksikliginin, cocugun yasinin, cinsiyetinin ve psikososyal faktorlerin dikkate alinmasinin ¢ok 6nemli
oldugunu belirtmislerdir.

Ebeveynler ve cocuklar bu eksiksiz degerlendirme ve tanilama siirecinin degismeyen karakterleri
olduklarindan, onlarin deneyimlerine iliskin ¢alismalarin olmamasi literatiirde 6nemli bir eksiklik oldugu
distintilmektedir. Ancak ¢ocuklarin bu siireci anlamalari ve ifade etmeleri zor olabilmektedir. Bu nedenle
surece yakindan tanik olan ebeveynlerden daha detayl bilgi alinabilecegini dusiiniilmektedir. Bu bilgiler
sayesinde ebeveynleri tanilama sirecine iten, c¢ocuklarinda gozlemledikleri gelisimsel ihtiyaclari
belirlenebilir. Bu gelisimsel ihtiyaclar, gelecekte uzmanlar olarak ebeveynlerle yapilan gorismelerde
dikkate alinmasi gereken konular olarak gorilebilir. Belirtileri erken tespit ederek erken miidahale sansi
yakalanabilir. Cocuklarin giglii ve zayif yonleri, midahale sirecinin yapilandiriimasina yardimci olabilir.
Tani sireci incelenerek tani siirecindeki aksakliklar tespit edilebilir ve erken midahale icin gerekli
onlemlerin alinmasi konusunda yol gosterici olabilir. Arastirmacilar ise elde edilecek bilgilerle gelecekteki
arastirmalari i¢in hipotezler olusturabilirler. Tim bu bilgiler dikkate alindiginda arastirmacilarin,
egitimcilerin, saglik calisanlarinin ve ebeveynlerin bu arastirmadan yararlanabilecegi disinilmektedir. Bu
nedenle bu calismada, ebeveynlerin OOG tanisi olan ¢ocuklarina iliskin deneyimlerinden yola c¢ikilarak
cocuklarinin gelisim slreglerini, tanilama slreglerini ve ihtiyaglarini derinlemesine incelenmesi
amagclamaktadir. Bu amag kapsaminda arastirma sorulari su sekildedir:

1. Ebeveynin bakis agisiyla OOG tanili cocuklarin okul ncesi ve okul dénemlerinde gelisimsel ihtiyaglar
nelerdir?

2. Ebeveynin bakis agisiyla OOG tanili cocuklarin tani siiregleri nasil ilerlemektedir?
3. Ebeveynin bakis agisindan OOG tanil cocuklarin giiclii ve zayif yénleri nelerdir?
Yontem

Arastirmanin amaci baglaminda arastirma modeli, calisma grubu, veri toplama araci ve siireci asagida
basliklar altinda sunulmustur.

Arastirma Modeli

Bu goriisme arastirmasi, nitel arastirma yéntemlerinden biri olan uygulamali arastirma deseni ile
gerceklestirilmistir. Nitel bilgi toplama yontemlerinden biri olan derinlemesine gériisme ile amag, gercegi
aramak ve bireylerin deneyimlerinden yola gikarak durum hakkinda derinlemesine agiklamalar Gretmektir
(Yiksel ve Yildirim, 2015). Bu baglamda OOG tanili ¢ocuklarin ebeveynlerinin deneyimlerinden yola
cikilarak OOG tanisina iliskin derinlemesine agiklamalar yapilmistir.

Katilimcilar

Arastirmada ¢alisma grubu, amach 6rnekleme yontemlerinden biri olan tipik 6rnekleme yontemi ile
arastirma sorusunu temsil ettigi dusinilen tipik ozelliklere sahip kisileri ifade ederek olusturulmustur
(Patton, 2014). OOG olan ¢ocuklarin ebeveynlerinden tani 6ncesi ve sonrasi siire¢ hakkinda kapsamli bilgi
alinabilecegi dislincesinden yola cikilmistir. Gegmisle ilgili bilgiler sorulacagi icin bilgileri daha rahat
hatirlayabilecekleri dislintlerek ilkégretime devam eden cocuklarin ebeveynleri ¢alisma kapsamina
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alinmistir. Ebeveynlerin katimciyr arastirmaya kabul etmesini, cocugun OOG tanisi olmasi ve ilkdgretime
devam etmesini dahil etme kriterlerindendir. Bununla birlikte, ebeveynin OOG tanisi konulan ¢ocuk
disinda herhangi bir taniya sahip cocugunun olmasi ve ebeveynin fiziksel veya zihinsel bir sorunu olmasi
ise dislayici kriterlerdendir. Bu kapsamda 6n goriisme stirecinde katilimcilardan bilgi ahnmistir. Bu kriterler
dikkate alinarak ¢alisma grubunu Ankara'da Millf Egitim Bakanligina bagl devlet okullarinda kaynastirma
programina kayrth ve OOG tanisi almis 12 cocugun ebeveyni olusturmustur. Verinin doygunlugu ulasmasi
sebebiyle (Malterud vd., 2016) 12 ebeveynle gérisilmistiir. Calisma grubuna Hacettepe Universitesi
Saglik Bilimleri Fakiltesi Cocuk Gelisimi Bolimu'nden ulagilmistir. Calisma grubundaki 12 ebeveyn ayni
bélimde danismanlik hizmeti almaktadir. Ebeveynlere ¢alismamiza katilimin génulli oldugu, gorismeyi
istedikleri zaman sonlandirabilecekleri ve gorlismelerin ses kaydina alinacagi bilgisi verilmistir.
Arastirmaya gonalla katihmlari esas alinmistir. Katihmcilara (K) yénelik demografik bilgiler Tablo 1'de yer
almaktadir.

Tablo 1.
Katiimcilarin Demografik Bilgileri
K Calisma Calisma Egitim Egitim Dogum tiirii Gebelik plani
durumu (A)  durumu (B) seviyesi (A) seviyesi (B)
K1 X ) ilkokul ilkokul Normal Planli
K2 X v Lise Lise Sezeryan Planh
K3 X v Ortaokul Ortaokul Normal Planli
K4 ' ) Universite Universite Sezeryan Planli degil
K5 X ) ilkokul Lise Sezeryan Planli degil
K6 v v Lise Lise Normal Planh degil
K7 X ) ilkokul ilkokul Normal Planh
K8 X v Ortaokul Ortaokul Normal Planli
K9 X v Ortaokul Ortaokul Normal Planh
K10 X v Lise Lise Normal Planh
K11 X v Ortaokul Ortaokul Sezeryan Planh
K12 Vv v Universite Universite Sezeryan Planli
c Dogum Cinsiyet Yas Sinif Ek tani Kardes sayisi
haftasi
c1 39 Erkek 9 3. DEHB 1
G2 42 Erkek 9 3. DEHB 1
c3 40 Erkek 9 3. DEHB 2
ca 40 Erkek 9 3. Kronik hastalik 1
c5 38 Erkek 8 3. Kronik hastalik 1
c6 38 Erkek 9 3. X 1
c7 38 Kiz 8 3. X 2
(] 39 Kiz 8 2. X 2
c9 38 Erkek 9 2. Kronik hastalik 1
c10 42 Erkek 8 2. X 1
C11 40 Erkek 9 3. DEHB 2
G12 39 Erkek 7 1. X 2

*A: Anne, B: Baba, C: Cocuk DEHB: Dikkat Eksikligi ve Hiperaktivite Bozuklugu
Veri Toplama Araglari

Arastirmacilar literatiir baglaminda yari yapilandiriimis bir gériisme formu olusturmustur (izoglu-Tok
& Dogan, 2022; Karakas vd., 2017; Tercan & Yildiz-Bigakigl, 2018). Sorular olusturulurken ebeveynleri tani
slirecine iten nedenler, tani silrecinde yasananlar, ¢ocuklarin ozellikleri gibi farkli konulardan yola
cikilmistir. Gériisme formu; gebelik siireci, okul 6ncesi donem, kisisel 6zellikler, ev ortami ve okul ortami
ve tani slireci olmak (zere alti ana konuya dayali 11 ana sorudan olusmaktadir. Gebelik siirecinde,
gebeligin nasil gectigi, cocugun planlanip planlanmadigi, hangi haftada dogum yapildigi ve dogum sekli
gibi sorular yer almaktadir. Okul 6ncesi donemde c¢ocuklarin gelisimsel olarak neler yasadiklari, kritik
gelisim sureglerini hangi yas araliklarinda gerceklestirdikleri, ebeveynlerin gocuklarini diger cocuklardan
farkh bulduklari yonlerin olup olmadigi gibi konularda sorular bulunmaktadir. Kisisel 6zellikler béliimiinde
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ise gocuklarinin genel 6zelliklerini, gligli ve zayif yonlerini iceren sorulara yer verilmistir. Son olarak ¢ok
yonlu bir bakig agisi kazanmak igin gocugun ev ve okul ortamindaki gilinliik rutinleri ve gelisimsel ihtiyaglari
ile ilgili sorular bulunmaktadir. Arastirmacilar sorular dizenledikten sonra nitel arastirma yapan iki
akademisyenden goéris almistir. Uzmanlar sorulari anlasilir ve yonlendirici olup olmadigi bakimindan
degerlendirmistir. TUm sorular arastirmanin amacina uygun bulunmustur. Tablo 2'de tanilama sireci ve
kisisel dzelliklerle ilgili drnek sorular yer almaktadir.

Tablo 2.
Nitel Miilakat icin Bazi Sorular

Tani Sureci

Cocugunuzun tani alma siirecinden bahseder misiniz?

1. Cocugunuzun 6grenme gli¢ligi cektiginden ilk ne zaman stiphelendiniz?
2. Yasadigi zorluklar sizi hangi alanlarda bu slipheye distrdi?

. Cocugunuzun 6grenmekte giclik cektigine dair siiphesini ilk kim dile getirdi?
. Bu stipheyle ilgili ilk ne yaptiniz?
. ik olarak hangi kuruma basvurdunuz?
. Tani stirecinde zorluk/kolaylik yasadiniz mi? Evet ise, bunlar nelerdir?
. Rehberlik ve Arastirma Merkezi'nden egitimsel tani aldiniz mi?

8. Ozel egitim merkezine gidiyor mu?
Kisisel Ozellikler
Bana ¢ocugunuzdan bahseder misiniz?

1. Ne yapmaktan hoslanir?

2. Ne yapmaktan hoslanmiyor?

3. Herhangi bir kursa, kullibe vb. katilabilir mi? Kabul ediyor mu? Evet ise nedir?

4. Okula isteyerek gidecek mi?

5. Okula gitmemekle ilgili sikayetleri var mi?

6. Cocugunuzun gigli yonleri nelerdir?

7. Cocugunuzun zayif yonleri nelerdir?

N O b~ w

Ebeveynlerle yapilan bireysel goriismelerde oncelikle ebeveynlere genel sorular sorulmustur
(Cocugunuzun tani alma stirecinden bahseder misiniz?). Bu sorular ana sorulardir. Sorulan bu ana soru ile
sekiz alt soruya cevap aranmistir. Dogal iletisim akisinda, ebeveyn bu sekiz alt soruyu yanitlamadiysa,
arastirmacilar alt sorulari sorarak gériismeyi derinlestirdiler.

Veri Toplama Siireci ve Analizi

Arastirma sireci bilgi ve gorliisme olmak Uzere iki asamada gerceklestirilmistir. Arastirma sirecinin
basinda Hacettepe Universite Senatosu Etik Kurulundan (E-68552689-302.08-00001379594) etik kurul
onay! alinmistir. Bilgilendirme siirecinde Hacettepe Universitesi Saglik Bilimleri Fakiiltesi Cocuk Gelisimi
Anabilim Dali'na basvuran ve dahil etme ve dislama kriterlerini karsilayan kisilerle 6n goriismeler
yapilmistir. Bu on gorlismede arastirmacinin amaci, arastirmanin gerekliligi ve niteligi, gonalli katilim
hakkinda bilgi verilmistir. Katilimcilara gériismelerin ses kaydina alinacagina ve goériismenin herhangi bir
yerinde goriismeyi sonlandirabileceklerine iliskin bilgi verilmistir. Son olarak galismaya gonilli olarak
katildiklarina dair bir onam belgesi imzalatiimigtir.

Tim arastirmacilar goérisme sirasinda gorisme formu kullanmistir. Gorlsmeleri yiriten
arastirmacilarin tamami aktif olarak danismanlik hizmeti veren uzmanlardir. O0G olan cocuklarin 12
ebeveyni ile yari yapilandirilmis gériismeler yapilmistir. Bu gérismeler Cocuk Gelisimi Bolim Baskanligi
birimlerinde gerceklestirilmis ve katilimcinin onayi alinarak ses kaydi baslatiimis ve gortisme kayit altina
alinmistir. Gériismenin ardindan kaydin durduruldugu soylenerek olasi soru ve gorusler icin ebeveynlere
arastirmacilarin iletisim bilgileri verilmistir. Goriismeler yaklasik 50 dakika stirmdstir.

Verilerin analiz sirecinde veri kaybini 6nlemek amaciyla ses kayitlar bilgisayar ortaminda yaziya
dokiilerek yazil hale getirilmistir. Daha sonra analiz edilen bu kayitlar nitel veri analiz programi MaxQDA
programina aktarilarak icerik analizi yapilmistir. igerik analizi kodlama siireci acik kodlama, eksen kodlama
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ve segici kodlama olmak Uzere li¢ asamada gergeklestirilmistir (Strauss & Corbin, 1990). Acik kodlama
stirecinde ilk adim olarak OOG tanili cocuklari olan ebeveynlerin yasamlari satir satir okunarak kodlar
olusturulmustur. Bir sonraki adimda eksen kodlama, agik kodlama siirecinde gergeklestirilen islemin
Gzerinden gecilerek verilen kodlar kategorilere ayrilmistir. Son kodlama islemi olan segici kodlama
siirecinde ise kategoriler ana temalar altinda ele alinarak modeller olusturulmustur.

Gegerlilik ve Guvenilirlik

Gegerlik ve giivenirligi saglamak icin Lincoln ve Guba'nin (2013) kriterleri kullanilmistir. i¢ gegerlik
surecinde inandiricihigl saglamak igin bélium biriminde gériismeler yapilmis, ebeveynlere esnek siire
taninmig ve ebeveynlere sorularak ifadeler agik hale getirilmistir. Dis gegerlilikte aktarilabilirlik 6lgutiint
saglamasi icin katilimcilarin dahil edilme ve diglanma 6lgitleri belirlenmis ve bu élgiitleri saglayan kisiler
tipik 6rnekleme yontemiyle secilmistir. Ayrica bulgular basligl altinda ebeveynlerin ifadelerinden yola
cikilarak yapilan kodlama orneklerine yer verilmistir. Bu ilke dogrultusunda calisma grubunun nasil
olusturuldugu, yari yapilandiriimis gériisme formlarinin nasil gelistirildigi, veri toplama ve analiz slirecinin
nasil isledigine iliskin bilgiler bashklar halinde ayrintili olarak agiklanmistir. Glvenilirlik asamasinda ve
dogrulamada tutarlihgl saglamak igin analiz sirecinden dnce olasi kavramlar tanimlanmigtir. Tutarlilig
saglamak icin arastirmacilar bir gériisme formu kullanmiglardir. Gériismeler tiim arastirmacilar tarafindan
yapilmis ve yaziya dokilmistiir. Kodlama siirecinde kodlayicilar arasinda herhangi bir farkhlik olmamasi
icin kodlamay! birinci arastirmaci yapmistir. Daha sonra ikinci arastirmaci tim kodlari gézden gegirmis ve
birinci arastirmaci ile kodlarin anlamlarini yansitip yansitmadigini tartismistir. Kodlama ile ilgili ek sorular
birinci ve ikinci arastirmacilar tarafindan not edilmis ve grup toplantilarinda tartisilmistir. Dogrulamayi
saglamak igin veriler ve kodlar MaxQDA programinda arsivlenmistir.

Arastirmacilarin Rolii

Bu arastirmada, arastirmacilar problemlerin dogasini ve kaynagini anlamayi amagladiklari igin bilgi
tretme sirecinde aktif rol almislardir. Arastirmacilar, ebeveynlerin bu bilgi UGretme sirecindeki
deneyimlerini yorumlayarak olasi sorunlar hakkinda bilgi Gretmislerdir. Bu nedenle arastirmacilarin
konuyla ilgili deneyimleri, ebeveynlerin deneyimlerine nasil yaklastiklarini belirlemede 6nemlidir
(Creswell, 2005). Bu kapsamda bu ¢alisma, Hacettepe Universitesi Saglik Bilimleri Fakiltesi Cocuk Gelisimi
Anabilim Dali'nda gorev yapan bir 6gretim elemani ve doktora slirecindeki arastirma gorevlileri tarafindan
ylratalmistir. Haftalik toplantilarda arastirma tasarimina yonelik teorik bilgiler ve arastirma tasarimi
hazirlanmistir. Doktora silirecindeki arastirmacilar bu ¢alismadan 6nce “Nitel Arastirma Teknikleri” ve
“Cocuklukta Kaynastirma” adli doktora dersleri almislardir. Kodlama siirecini yiiriten arastirmaci da
“MaxQDA Veri Analiz Programi” egitimine katilmistir.

Arastirmacilar, Cocuk Gelisimi boliminde 6gretim elemani olarak gérev yapmaktadir. Ayni zamanda,
tipik gelisim gosteren ve 6zel gereksinimleri olan ¢ocuklari degerlendirmekte ve Universite politikalarina
gore ailelerine danismanlik hizmeti vermektedirler. Bu deneyimler sayesinde goriismeler ¢cok daha dogal
bir etkilesimle gergeklestirilmistir. Ancak arastirmacilar ényargilardan, varsayimlardan ve inanglardan
kacinmasi da 6nemlidir (Creswell, 2005). Bu nedenle arastirmacilar ényargilari, varsayimlari ve inanglari
belirlemek igin kodlar Gzerinde tartismalar ylrtatmstir.

Bulgular

00G olan ¢ocuklarin ebeveynlerinin goriislerinden elde edilen veriler “Gelisim Siireci, Sosyal iliskiler,
Tani Sureci, Gigli ve Zayif Yonler” olmak Uzere dort ana tema altinda tartisiimistir. Bu ana temalar, alt
kategorileri ile birlikte basliklar halinde detayli bir sekilde incelenmistir. Birinci ve ikinci model birinci
arastirma sorusuna yanit verirken, l¢linci model ikinci arastirma sorusuna, doérdiincii model de {l¢lincl
arastirma sorusuna yanit vermektedir.

1. 606G ile ilgili Cocuklarin Gelisim Siirecine iliskin Model

00G tanili ebeveynlerin gocuklarinin okul &ncesi ve okul ddnemindeki gelisim siiregleri dikkate
alindiginda, gelisimsel ihtiyaclar ve oyun tercihi olmak Uzere iki alt tema ortaya ¢ikmaktadir.

614



izoglu Tok, Yildiz, Kaymaz, Degirmenci & Sahin — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 52(2), 2023, 598-625

Hareketli oyunlar (1) \

Bireysel oyunlar (11)

Hareketli oyunlar (6)

. . Futbol
Bireysel ve duragan oyunlar (18)

Zek lari (3
Oyun Tercihi eka oyunlari (3)

OKUL ONCESi DONEM OKUL DONEMI |

Dil gelisimi (15) Gelisimsel ihtiyaglar Akademik beceriler

Gecikmis konusma

Bilissel gelisim (5) Bellek (13)

Sosyal-duygusal gelisim (4) Sosyal-duygusal gelisim (34)

Duygu ve diisiincelerini ifade etme (14)
Kolayca manipiile edilme (8)
Problemlerle basa gikma (7)

Kendini savunma (5)

Motor gelisim (3)

Ozbakim becerileri (2)

Model 1. Ebeveyn Bakis Agistyla Okul Oncesi ve Okul Déneminde Ozel Ogrenme Giigliigii Tanisi Alan
Cocuklarin Gelisim Stireci

Model 1'de yer alan gelisimsel ihtiyac alt temasi incelendiginde ebeveynler okul éncesi donemde
gocuklarinin akranlarina kiyasla 6z bakim becerileri (2), motor gelisim (3), sosyal gelisim (4), bilissel gelisim
(5) ve dil gelisiminde (15) zorluklar yasadigini belirtmistir. Ayrica cocuklarinin bireysel ve duragan oyunlari
tercih ettiklerini (18) ifade etmislerdir. Bir ebeveyn (K9) cocugun dil gelisimindeki gelisimsel ihtiyaglarini
su sekilde ifade etmistir: “Dért yasinda konusmaya basladi. Dért yasindan énce higbir sézii yoktu. Ancak
okula baslayana kadar bir sorundan siiphelenmedim. Bu yil 6§retmeni beni uyardi. [ste o zaman durumu
anladim.” Ayrica bir ebeveyn (K5) gocugunun oyun tercihini su sozlerle ifade etmistir: “Oyuncaklarla sakin
sakin oynamayi severdi. Legolari ¢ok seviyor ve hdld da onlarla oynamayi seviyor. Futbol gibi oyunlara ilgisi
yok.”

Okul donemine gelindiginde ise akademik ihtiyaglarin 6ncelikli oldugu goriilmektedir. Ancak
cocuklarinin ice kapanma, duygu ve disincelerini ifade etmede glclik ¢cekme, akranlari tarafindan
kolayca manipiile edilme, sorunlarla bas edememe ve kendini savunamama gibi gelisimsel ihtiyaglarinin
da ortaya ciktigi belirtilmistir. Bir ebeveyn (K6) cocugunun hafiza problemlerini “Ogluma daha 6nce bir
kere de okuyarak anladigini soyliyorum. Yine de oOrnekler vererek tekrar anlatiyorum ve defalarca
hatirlatiyorum” seklinde ifade etmistir.

2. Sosyal iliskilere iliskin Model

Model 2 incelendiginde OOG olan ¢ocuklarin ebeveynleri gocuklarinin sosyal iliskilerini okul dncesi ve
ilkokul olmak (izere iki alt tema altinda ele aldigi goriilmektedir.

Okul 6ncesi donemde ¢ocuklarin sosyal iliskilerinde gelisimsel ihtiyaglari bulunmaktadir. Bu dénemde
arkadas edinme, kendi cinsiyet grubundan arkadas bulamayinca karsi cinsten akran gruplarina katilmaya
calisma ve daha kiiglik yas grubundaki bireylerle arkadashk kurmada guigliklerin yasandigi belirtilmektedir.
Bir ebeveyn (K1) arkadas edinme durumunu su sozlerle ifade etmistir: “Daha ¢ok kiigiik ¢ocuklarla
oynamayi sever. Kendisinden iki yas kiigiik bir kuzeni var. Onunla oynamayi daha ¢ok seviyordu.” Baska bir
ebeveyn (K5) “Yani hemen hemen biitiin arkadaslarinin canini yaktigi igin onu istemiyorlar.” Ebeveynler
cocuklarinin iletisimi baslatma ve sirdirmede destege ihtiyagc duymasindan dolayl istenmeyen
davranislarin ortaya ¢ikabildigini ifade etmektedir.

ilkokul déneminde OOG olan cocuklarin dislandigl, zorbaliga maruz kaldigi, sinifta dislanan ve
etiketlenen (6rnegin “yaramaz”) akranlariyla arkadas olma egiliminde oldugu ortaya ¢ikmistir. Bir ebeveyn
(K2) bu durumu su soézlerle ifade etmistir: “Pek ¢ok arkadasi var. Eski arkadaslarini da unutamaz. Cilinkd
onlar da ¢ok yaramaz ¢ocuklar.”
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OKUL ONCESi DONEM | OKUL DONEMI |

Sosyal iligkiler

Arkadas edinmede gtigliik (8) Dislanma (8)

Karsit cinsiyetten arkadas Zorbaliga maruz kalma (4)

edinmeyi tercih etme (3)
Yaramaz olarak etiketlenen

gocuklarla arkadaslik kurma
Kendinden kiiciikle

arkadashk kurma (2) Okul 6ncesi dénemden arkadasiyla

olmay! tercih etme (3)

Yetigkinlerle arkadashk Karsit cinsiyetten arkadas
kurmayi tercih etme (1) edinmeyi tercih etme (2)

Model 2. Ebeveyn Bakis Acisiyla Okul Oncesi ve Okul Dénemlerinde Ozel OGrenme Giicliigii Tanisi Alan
Cocuklarin Sosyal iliskileri

3. Cocuklarin O0G ile ilgili Tani Siirecine iliskin Model

Model 3 incelendiginde, ebeveynler agisindan OOG olan ¢ocuklarin tani siirecinde ii¢ alt tema ortaya
cikmaktadir: tanima siireci, tani siireci ve tani sonrasi siireg.

| TANI ALMA SURECI
Fark etme Tam alma Tani sonrasi siireg
Okul 6ncesidénem  Okul dénemi Nereye. bagvuracagini Bilgi eksikligi 00G'ye iliskin
bilememe bireysel araghrma
4 \/ yapma
Yanls ydnlendirilme IQ skoruyla iliskilendirme

Model 3. Ebeveyn Bakis Acisiyla Ozel OGrenme Giicliigii Olan Cocuklarin Tani Siireci

Fark etme sireci alt temasinda ebeveynler cocuklarinin gelisimsel ihtiyaglarini 6dev yaptirma
surecinde fark ettiklerini; hem okul 6ncesi hem de okul déneminde 6gretmenlerin bu konuda bilgi
diizeylerinin disik oldugunu belirtmistir. Bazi 6gretmenler okul 6ncesi donemde konu hakkinda bilgi
vermis olmakla birlikte uzman destegi alma konusunda destege gereksinim duyduklari belirtilmistir. Bir
ebeveyn (K7) bu durumu su sekilde ifade etmistir: “Hastane personeline (6gretmen gériisii) séylememe
ragmen bu konuda herhangi bir islem yapmadilar... Okul éncesi dénemde kavramlari 6grenemedi...”

Tani sireci alt temasinda ebeveynlerin nereye basvuracaklarini bilememekte zorlandiklari
gorilmektedir. Ogretmenlerin tani siirecindeki bilgi diizeylerinin yanhs ydnlendirmelere sebep oldugu
ifade edilmistir. Ayni ebeveyn (K5) bu durumu su sekilde ifade etmistir: “Ogretmene ¢ocukta bir sey var
diyorum. Uzmana gétiireyim mi? Ciinkii énce égretmen ebeveyne tavsiye edecek, sonra ebeveyn gocugu
alacak.” Ogretmen) "Gerek yok" dedi. "Tamam" dedim. Neyse bir yil bekledik, bir yil gegti."

Tani sirecinden sonra tani ile ilgili bilgi verilmedigi ve ebeveynlerin bireysel arastirmalar yaparak
bilgiye ulasmaya calistiklari belirtilmistir. Bununla birlikte ebeveynler mevcut bilgilerini ifade ettiklerinde
00G'yi "zeka testi" ile iliskilendirildikleri goriilmektedir.

4. Gugli ve zayif yonler

Model 4 incelendiginde OOG olan ¢ocuklarin ebeveynleri gocuklarini tanimlarken zayif yénlerine
odaklandiklari gorilmastdr.
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Kigik kas motor gelisimi

Sorumluluklarinin farkinda olma

Giilii ybnler Bagimsiz olmay! isteme

Merhametli olma

Bagimsizlasmada giiclik
cekme

Kendini savunmada gtigli
cekme

Zayif yonler Duygu ve disiincelerini

ifade etmede giicliik gekme

Neden-sonug iliskisi kurmada
gliclik cekme

Uyum problemileri
Problemle basa ¢ilkmada
glclik cekme

Kolayca manipiile
edilme Zayf bellek

Dikkat problemleri ]
kikat problemiert Ige kapaniklik

Okuma giigliigii

Denetleyicinin olmasi

Ebeveyn tiikenmigligi

Model 4. Ebeveyn Bakis Acisiyla Ozel Ogrenme Glicliigii Olan Cocuklarin Giiclii ve Zayif Yénleri

Okuma ve dikkat becerilerindeki giglikler disinda tim giicliiklerin sosyal ve duygusal gelisim alaniyla
ilgili oldugu gorilmektedir. Glgli yonler konusunda, ebeveynler genellikle cocuklarinin sefkatli oldugunu
vurgulamistir. Sorumluluklarini bilme, iyi kiigiik kas motor becerilerine sahip olma ve bagimsiz olma gibi
guclu yonlerini ifade eden ebeveynlerin ¢ocuklarinin bu giiglerini siklikla akranlariyla iliski kurmak igin
kullandiklarini belirtmistir. Bagimsiz olamama, zayif muhakeme becerileri, konsantre olamama, cevreye
uyum saglayamama, kolay manipile edilebilme, unutkanlik ve problemlerle bagimsiz olarak basa
cikamama gibi giclikler ise bu cocuklarin zayif yonleri olarak ifade edilmistir. Ayrica ebeveynler
cocuklarinin duygu ve dusincelerini ifade edemediklerini, ice kapanik olduklarini ve 6dev sorumlulugunu
alamadiklarini (Ornegin, siirekli 6dev tartismasi icinde olmak ve okuyamamak) belirtmistir. Ebeveynlerin
bu zayifliklarla basa ¢ikmada yalniz kaldiklarini ve bu yonlerle ugrasirken yorulduklarini siklikla dile
getirdikleri gorilmektedir. Bazi ebeveynler bu durumu su sekilde ifade etmektedir:

"... Sorumluluklarini bilen, diizenli ¢calisabilen ama elinden geldigince ¢alisabilen bir kiz. Yapamiyor.
Yetmiyor yani yapamiyorum. Elimden geldigince ¢ok agliyorum. D.., yapamiyorum ona. ...." (K6)

"Yazmakta zorlaniyor, daha iyi yaz oglum. Yok bir siire sonra badiriyorum. Oglum okumuyor,
okumuyor. Biz giizel s6yleyelim, bagira bagira séyleyelim fark etmez; ¢calismiyor." (K2)

Tartisma ve Sonug

Bu calismada ebeveynlerin OOG tanisi olan cocuklarina iliskin deneyimlerinden yola ¢ikarak
cocuklarinin gelisim siireglerinin, tanilama sireglerinin ve ihtiyaglarinin incelemesi amaglanmistir.

Bu calismaya gore okul dncesi donemde ¢ocuklar 6z bakim becerileri, motor gelisim, sosyal gelisim,
bilissel gelisim ve dil gelisiminde akranlarina goére zorluklar yasamaktadir. Ayrica ¢ocuklar bireysel ve
duragan oyunlari tercih etmektedir. Literatlirdeki erken belirtilere baktigimizda motor gelisim, isitsel ve
gorsel algi, dil ve konusma becerileri ve dikkat becerilerinde benzer sorunlarla karsilasilmaktadir (Aunio
vd., 2021; Dogan, 2018; izoglu-Tok & Dogan, 2022; Tercan & Yildiz-Bigakgi, 2018). Ebeveynler okul dncesi
dénemde gelisimsel ihtiyaglari fark etseler de tanilama siireci okul déneminde baslamaktadir. izoglu-Tok
ve Dogan (2022) bu bosluk donemini "kayip gelisimsel ihtiyaclar donemi" olarak tanimlamaktadir. Bu
durumun tanilamanin zorunlu olmasindan kaynakh oldugu dusinilmektedir. DSM-V tani 6lgltleri
akademik alan belirtilerine odaklanmaktadir (APA, 2013). Ozel Egitim Hizmetleri Yonetmeligi [OEHY]
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(2018) erkencilik ilkesini icermesine ragmen gocuklarin erken miidahaleye erismek icin COZGER’i zorunlu
kilmaktadir. Bu zorunlulugun erken miidahale hizmetlerine erisimini geciktirdigi disinulmektedir. Bu
gelisimsel glgliklerin bir sonucu olarak g¢ocuklarin oyun tercihleri okul Oncesi ve okulda farkhlik
gostermistir. Benzer sekilde Tercan ve Yildiz-Bicakgi (2018) yaptiklari galismada gocuklarin oyun
tercihlerinin yasadiklari zorluklara gore degistigini belirtmistir. Bu nedenle, bir cocugun oyun tercihlerinin
onun gelisimsel ihtiyaclari hakkinda bilgi saglayabilecegi distinilmektedir.

Elde edilen sonuglara gére, okul déneminde akademik ihtiyaglar 6n planda tutulmaktadir. Ayrica 00G
olan gocuklarin ice kapanma, duygu ve duslincelerini ifade etmede giiglik ¢cekme, akranlari tarafindan
kolayca yonlendirilme ve sorunlarla bas edememe gibi gelisimsel ihtiyaglari da bulunmaktadir. Bu nedenle
sosyal-duygusal gelisimsel ihtiyaclar ikincil ihtiyaclar olarak karsimiza ¢cikmaktadir. Onceki arastirmalar da
00G'de sosyal-duygusal gelisimin 6nemine dikkat ¢ekmistir (Dasbasi, 2022; izoglu-Tok & Dogan, 2022;
Sakellariou vd., 2020; Tercan & Yildiz-Bigakgli, 2018). Cocuklarin sosyal iliskileri ayrintili olarak
incelendiginde, dislanma, zorbaliga ugrama, dislanan diger cocuklarla arkadas olma ya da yeni
arkadasliklar yerine eski arkadaslarla iliskileri stirdirmeye calisma gibi ¢esitli durumlar ifade edilmistir.
izoglu-Tok ve digerleri (2021), OOG tanisi olan cocuklarin kendilerini zorbalik yasamalari sebebiyle
kendilerini gorinmez olmaya calisan kisiler olarak tanimladiklarini belirtmistir. Ayrica cocuklar igin
kaynastirma 6grencisi olmanin reddedilmek ve ait olmamak anlamina geldigini ifade etmistir. Kaynastirma
siirecinin temel amaci, 6zel gereksinimli cocuklari akranlari ile kaynastirmaktir. Diger arastirmalarin ve bu
calismanin sonuglarina bakildiginda ise ¢ocuklarin sosyal gelisimle ilgili gelisimsel gereksinimleri oldugu
ortaya ¢tkmaktadir.

Bir diger 6nemli bulgu da tani sirecinde anne-babanin éneminin ortaya ¢ikmasidir. Ebeveynlerin
yasanilan glcliklere ev 6devi siirecine sahit olmalari dikkat gekicidir. Bu nedenle ev 6devi sirecini
tanimlamak uzmanlara tani surecinde énemli bilgiler saglayabilir. Arastirmaya gore ebeveynler tani
surecinde nereye basvuracaklarini bilememektedir. Ayrica, 6gretmenlerin bilgi dizeylerinin dugsuk
olduguna dikkat cekmislerdir. Ote yandan, bazi &gretmenler ebeveynlere cocuklarin anaokulunda
gelisimsel ihtiyaglari oldugunu soylemistir. Ancak, bu konuda bir sey yapamamislardir. Bazi arastirmalar
dgretmenlerin OOG tanisi konusunda yeterli bilgiye sahip olmadigl ve bu nedenle kendilerini yetersiz
hissettikleri sonucuna varmaktadir (Balci, 2019; Cogaltay & Cetin, 2020). Buna gore 8gretmenler OOG riski
tasiyan ogrencileri fark edecek, gerekli yonlendirmeleri yapacak ve ihtiyaglarini karsilayacak bilgi ve
beceriye sahip olmadiklarini dislinmektedirler (Balci, 2019; Birol & Aksoy-Zor, 2018; Cogaltay & Cetin,
2020). Bu ¢alismanin bulgularina benzer sekilde Altun ve Uzuner (2016) OOG tanili cocuklarin ebeveynleri
ve Ogretmenleri arasindaki isbirliginin zayif oldugu ve 6gretmenlerin ¢ocuklarin ihtiyaglarini ¢dzmede
yetersiz kaldigl sonucuna varmislardir. Kuruyer ve Cakiroglu (2017) 6gretmenlerle yaptiklari arastirmada
00G iile ilgili bilgi ve uygulamalarin oldugu sonucuna varmislardir. Bulgulara dayanarak, tani siirecinde
6gretmenin kritik 6neme sahip oldugu disliniilmektedir. Tani slirecinden sonra ebeveynlere tani ile ilgili
bilgi verilmemekte ve ebeveynler bireysel arastirma yaparak bilgiye ulasmaya calismaktadir. izoglu-Tok ve
Dogan (2022) da ebeveynlerin tani konusunda bilgiye ihtiyaci olduguna isaret etmistir. Bazi ¢alismalarda
tibbi tani slirecine ayrilan zamanin yetersiz oldugu belirtilmistir (Bozkurt, 2009; Finke vd., 2010). Bu
sonuglar dogrultusunda ebeveynlerin tani asamasinda OOG hakkinda bilgi sahibi olmalari gerekmektedir.
Ayrica bu arastirmada, ebeveynlerin O0G’yi zeka diizeyi ile iliskilendirdigini géstermistir. Uzmanlar tani
sireglerinde 1Q ve akademik basariya dayah tutarsizhk modelini kullanmaktadir (Melekoglu, 2017).
Ebeveynlerin bilgi ihtiyaclari ve tani siireci dusiiniildiigiinde, 00G'yi IQ ile iliskilendirmek bir sonug olabilir.

Bu arastirmanin sonuglarindan biri, ebeveynlerin ¢cocuklarinin zayif yonlerine odaklandiklaridir. Ayrica
akademik alandan c¢ok sosyal-duygusal gelisim konusunda destege ihtiyaglari olduklari gorilmektedir.
Bagimsiz olamama, zayif muhakeme becerileri, konsantre olamama, g¢evreye uyum saglayamama,
manipile edilme, unutkanhk ve problemlerle bagimsiz olarak basa ¢ikamama c¢ocuklarin zayif yonleri
olarak belirtilmistir. Ebeveynler ¢cocuklari igin duygu ve dislincelerini ifade edemediklerini, ice kapanik
olduklarini, 6dev sorumlulugunu alamadiklarini ifade etmistir. Ebeveynler giinlik yasamda akademik
basaridan ¢ok dikkat, hafiza, algilama, 6z diizenleme ve sosyal beceriler gibi alanlarda yasanilan zorluklarla
karsilasmaktadirlar. Benzer sekilde daha onceki ¢alismalarda da ¢ocuklarin bu alanlarda sorun yasadiklari
gorilmistir (izoglu-Tok & Dogan, 2022; Mammarella vd., 2018; Quiroga Bernardos vd., 2022; Tercan &
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Bigakci, 2018). Arastirmamiza gore ebeveynler belirttikleri zayifliklarla bas etmede yalniz kaldiklari ve bu
zorluklarla ugrasirken yorulduklarini belirtmislerdir. Bazi arastirmalar, ailede 6zel gereksinimli bir cocuga
sahip olmanin giinlik yasam rutinini degistirdigini belirtmektedir (Gallagher vd., 2018; Heys vd., 2020). Bir
¢ocugun yasam kalitesi, ebeveynin yasam kalitesini 6nemli lglide yordamaktadir (Sakiz & Bas, 2019). Bu
durum ebeveynlerin tiikenmisligini etkilemektedir (Avsaroglu ve Gilik, 2017). Ozyiirek (2019), O0OG
grubundaki annelerin ebeveynlik yeterliklerine sahip olma olasiliklarinin daha disiik oldugunu ve gocuklari
ile daha fazla ev 6devi gatismasi yasadiklarini belirtmistir. Literatirdeki arastirmalar, 6zel gereksinimli
gocugu olan ebeveynlerin tikenmislik puanlarinin anlaml ve yiksek oldugunu gostermektedir (Kumbasar,
2016; Cin vd., 2017; Kabiyea & Manor-Binyamini, 2019). Biiyliikcakmak (2015) ise OOG olan ¢ocuklarin
ebeveynlerinin kaygi diizeylerinin, tani konmamis ¢ocugu olan diger gruba gore anlamh diizeyde ylksek
oldugu sonucuna varmistir. Bu sonuglar, ebeveynlerin glinliilk yasamda siirekli destege ihtiya¢ duyduklarini
gostermektedir.

Bu arastirmada OOG tanisi alan ¢ocuklarin okul 8ncesi dénemde basta dil gelisimi olmak {izere tiim
gelisim alanlarinda gelisimsel ihtiyacglari bulunmaktadir. Cocuklarin oyun tercihleri, okul 6ncesi donemden
itibaren daha sakin ve bireysel olma konusunda akranlarindan farklilasmaktadir. Buna ragmen tani ancak
okul déneminde konulmaktadir. Bu siirecte 6gretmenin bilgi diizeyi ve ebeveynlerin gelisimsel saglik
okuryazarligi devreye girebilmektedir. Bu nedenle OOG ile ilgili egitimcilerin ve ebeveynlerin tani
oOlgltlerinde ve gelisim dizeylerinde diizenlemeler yapiimalidir. Ayrica tani 6ncesi erken mudahale
hizmetlerine erisimin saglanmasi icin yonetmelikte degisiklige gidilmelidir. Bu slrecte cocuklarin gelisim
durumlari okul dénemine kadar “O0G risk grubu” olarak tanimlanabilir. Béylece erken miidahale
hizmetlerine hizli erisim saglanabilecegi distinilmektedir.

Ebeveynlerin bildirdigi gibi, gocuklar sosyal iliskilerdeki zorluklara dikkat ¢ekmektedir. Arkadas
edinmekte zorlanmakla baslayan bu giglikler, birikimli bir sekilde ilerlemekte ve okul déneminde daha
fazla sorunu ortaya c¢ikarmaktadir. Ayni zamanda, ebeveynler genellikle cocuklarinin akademik
zorluklarina odaklanmaktadir. Ayrica okuma ve dikkat becerileri disindaki yasanilan tim zorluklar sosyal
ve duygusal gelisim alani ile ilgili oldugu goériilmistiir. Bu nedenle OOG tanisi alan gocuklarin sosyal ve
akademik becerilerde destege ihtiyaclari bulunmaktadir. Bunun icin destek programlari olusturmak faydali
olabilir.

Tani sirecinde gelindiginde, ebeveynler 6dev sirasinda yasanan zorluklari gézlemleme sansi
bulmuglardir. Bu nedenle galisma saatlerindeki belirtiler tani sirasinda ebeveynlerden ayrintili olarak
alinmaldir. Ayrica ebeveynler bu sirecte 6gretmenlerin bilgi dizeyini siklikla vurgulamiglardir. Bu
baglamda égretmenlerin hizmet ici egitim programlarinda OOG tarama ve tani siiregleri hakkinda bilgiler
yer almalidir. Ayrica, her okulda standart bir OOG ebeveyn bilgilendirme programi uygulanmalidir.

Bu arastirmada ebeveynler siklikla cocuklarinin zayif yonlerini gozlemlemisler ve zorluklar konusunda
tikenmislik yasamislardir. Bu durum anne-baba bilgi diizeyi ve basa ¢ikma stratejileri ile iliskili
olabileceginden, anne-baba sosyal destek programlarinin olusturulmasi yararli olacaktir.

Bu calisma, OOG tanisi olan bir cocuk hakkinda ebeveynlerin gérisleri ile sinirhidir. Cocuklarin da
gelisimsel degerlendirme sonuglari ileriki calismalarda da sunularak galisma genisletilebilir. Ayni zamanda
cocugun rehber veya sinif 6gretmeninin gorisleri alinarak okuldaki streglerle ilgili daha detayl bilgiler
edinilebilir.

Arastirmanin bazi sinirliliklari bulunmaktadir. Oncelikle konu ile ilgili sadece ebeveynlerin gériisleri
alinmistir. Bu nedenle arastirmalara uzmanlar da dahil edilebilir veya uzmanlarla bir ¢calisma yurutilebilir.
Bu uzmanlar, degerlendirme sirecine aktif olarak katilan okul psikolojik danismanlari, Rehberlik ve
Arastirma Merkezi personeli, doktorlar, psikologlar veya ¢ocuk gelisimi uzmanlari olabilir. Bu g¢alisma,
calisma grubunda yer alan sadece 12 katilimcinin goérUsleri ile sinirhdir. Ayrica gériisme sorularini
arastirmacilar hazirladigi igin arastirma sadece bu sorular tzerinden yapilan degerlendirme ile sinirhdir.
Bu nedenle sorular genisletilebilir veya farkli sorularla benzer ¢alismalar yapilabilir.
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Yazar Katki Orani
Yazarlar, calismaya esit oranda katki sunmuslardir.
Etik Beyan

“Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tim kurallara
uyulmus ve yonergenin ikinci bélimiinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden”
hicbiri gerceklestirilmemistir.

Catisma Beyani

Yazarlar ¢alisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar ¢atismasi bulunmadigini beyan
etmektedirler.
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