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Research Article

The aim of this causal comparative study was to compare the levels of counselling self-
efficacy and perceived readiness for crisis intervention between counselling students
who took a course in crisis counselling during their undergraduate education and those
who did not. The data were collected from 142 senior students in counselling
departments of two state universities in Tlrkiye, through purposive sampling. The
Counselling Self-efficacy Scale and Readiness for Crisis Intervention Scale were used to
collect the data. According to the results, a significant difference in self-efficacy in
handling challenging counselling situations was found between the students who took
a course in crisis counselling and those who did not. Furthermore, a significant
difference was found in the perceived readiness levels for providing services at school
for those who took a course in crisis counselling. These findings are discussed in relation
with the current counselling education literature.
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Arastirma Makalesi

Bu nedensel karsilastirma ¢alismasinin amaci, lisans egitimleri sirasinda kriz danismanhigi
dersi alan ve almayan rehberlik ve psikolojik danismanlk 6grencilerinin psikolojik
danisma 6z-yeterligi ve krize miidahaleye hazirbulunusluk dizeylerini karsilagtirmaktir.
Veriler, Turkiye'deki iki devlet Universitesinin rehberlik ve psikolojik danismanhk
bélumlerinde okumakta olan 142 son sinif 6grencisinden amagh 6rnekleme yoluyla
toplanmistir. Verilerin toplanmasinda Psikolojik Danisma Oz-yeterlik Olcegi ve Krize
Miidahale Hazirlikbulunusluk Olgegi kullaniimistir. Sonuglara gére, kriz danismanlig
dersi alan ve almayan 6grencilerin psikolojik danisma siirecindeki zorluklara iliskin 6z-
yeterlik diizeyleri arasinda anlamli bir farkliik bulunmustur. Ayrica, kriz danismanhgi
dersi almig olan 6grenciler ile almamis 6grencilerin okullarda krize midahale hizmeti
sunmaya yonelik algilanan hazirbulunugluk diizeyleri arasinda anlamh bir farkhhk
bulunmustur. Bulgular mevcut psikolojik danismanlik egitimi alan yazini ile
iliskilendirilerek tartigilmistir.
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Introduction

School counseling services help students' social- emotional, academic and career development. In
addition to the developmental needs of students, school counseling also provides school-based
prevention and crisis intervention services (Dahir, 2011; Sandoval, 2013). According to American School
Counselor Association-ASCA (2007, 2019), school counsellors are expected to provide responsive services
including individual and group counseling as well as family and staff education programs in crisis. They are
also expected to coordinate services within the school and in the community. Similarly, according to
Turkish Ministry of National Education’s Psychosocial Protection, Prevention, and Crisis Intervention
Guidelines (Milli Egitim Bakanligi, 2019), every school must have a crisis intervention team of which school
counsellors are the principal members. These teams are responsible for preparing a crisis intervention
plan and, if a crisis occurs, they are responsible for providing necessary intervention services. As a result,
school counsellors are responsible for providing responsive services to prevent or remedy crisis before,
during and after the crisis (Jones et al., 2020).

Itis thought that school counselors cannot provide an effective intervention service when they are not
ready enough to understand and deal with different crisis situations or traumatic events. As Brock (2013)
stated, a crisis plan will not work without capable staff to provide crisis intervention services. In addition,
school counselor candidates should have knowledge about working with special groups such as immigrant
and refugee students, disadvantaged groups, and individuals with special needs within the scope of crisis
intervention services (Murphy, 2011). However, many studies indicated that school counsellors have not
had sufficient training for crisis intervention (Allen et al., 2002; Minton & Pease-Carter; 2011; Morris &
Minton, 2012). Similarly, studies revealed that school counsellors in Tirkiye perceived themselves
insufficient in crisis intervention services and they stated their training needs to be able to prepare them
to provide effective services in crisis situations. For example, according to the results of the qualitative
study carried out in the context of Tiirkiye by Tuzgol-Dost and Keklik (2012), most of the participants in
the study evaluated their undergraduate education as insufficient, and crisis intervention is one of the
areas that counsellors consider themselves inadequate. Similarly, in another Turkish qualitative study,
Sirin and Coskun (2015), found that top four professional development needs of school counsellors were
(1) prevention and intervention programs for bullying, (2) conflict management training in schools, (3)
prevention programs for sexual harassment, and (4) cyberbullying. All of these needs require crisis
intervention knowledge and skills. Likewise, in a study by Oz et al. (2016), Turkish school counsellors stated
that a crisis counseling course including crisis intervention approaches and intervention methods should
take place in the counseling undergraduate programs. However, the majority of school counsellors in
Tirkiye did not receive any training related to crisis intervention, and counsellors feel inadequate in crisis
(Kaya & Yildirnm, 2017). All these findings confirmed that the counseling education program in Tirkiye
was not sufficient in fully developing school counsellor competencies (Poyrazli et al., 2013). Considering
the fact that the majority of the counsellors who graduate from psychological counseling and guidance
undergraduate programs in Tiirkiye work as school counsellors in public or private education institutions
(Korkut, 2007), the necessity of taking crisis counseling course during undergraduate education has
become apparent.

Since accreditation has not been established and there is a lack of standardization and consistency
among counsellor education programs, there are differences among universities in program content in
Tiirkiye (Korkut, 2007; Stockton & Yerin-Giineri, 2011). RPD undergraduate programs were revised by YOK
in 2018 and it was decided to implement the new program in all universities. Afterwards, determining the
content of undergraduate programs was left to universities, provided that certain conditions were met.
In the current situation, when the courses on crisis counseling are examined, it is seen that there are
differences between RPD programs and a course on crisis counseling is offered as an elective course in a
few programs. Since a school counselor will inevitably encounter crisis situations in the school
environment, it is very important for all undergraduate guidance and counseling students to take a crisis
intervention course. In addition, for many of the children from low-income families, school-based crisis
intervention services may be the only available resource in a crisis (Mendelson et al., 2015; Sandoval et
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al., 2009; Shelton & Owens, 2021). Hence, it is vital that counsellors be prepare and feel prepared for crisis
intervention upon graduation from a counseling graduate program (Sawyer et al., 2013).

There are some basic reasons for providing intervention services in crisis and trauma in schools. First,
the crisis situations that students face negatively affect their adaptation, create intense academic and
cognitive stress, and even lead to serious behavioral changes (Calhoun & Tedeschi, 2014). Moreover, if
these experiences are not managed in a timely and effective manner, they can lead to bigger crises (Yilmaz
& Eldeleklioglu, 2019). Second, schools are the primary and most important settings for providing
preventive and remedial intervention services in crisis. In fact, school-based interventions constitute the
first and second level of intervention services offered at three levels after crisis and trauma (Pynoos et al.,
2007). First level interventions are psychological first aid services that identify the basic needs of those
affected by the crisis situation, aiming to relieve acute stress reactions and support adaptation, while
second level interventions include group counseling services that include topics such as anxiety
management, problem solving, communication skills after the crisis, aiming to enable individuals to
express their feelings and strengthen their bonds (Erdur-Baker, 2014). Third level services include longer-
term therapeutic and medical interventions, and school counselors play a role in the referral process in
accessing these services. In short, school-based interventions embody psychosocial interventions that aim
to support adaptation after crisis and trauma, and prevent psychological, behavioral or social problems
that may occur (Pfefferbaum & North, 2016).

Another rationale for providing crisis intervention services in schools is accessibility. Considering the
inequalities in access to mental health services, school counselors are the main providers of protective
and preventive mental health services, especially for children from families with low socio-economic
status (Mendelson et al., 2015). School-based crisis intervention services are of great importance in our
country where disasters, crises and traumatic events are frequently experienced. As a matter of fact, the
earthquake disaster we experienced on February 6, 2023 reminded once again the importance of crisis
and trauma intervention services. In our country, school counselors are generally the first people that
children come into contact with in cases of trauma and crisis. For this reason, the Ministry of National
Education's Directive on Psychosocial Protection, Prevention and Crisis Intervention Services defines the
duties of school counselors (Milli Egitim Bakanligi, 2019), and many documents and materials have been
prepared by the Ministry of National Education-MoNE Special Education and Guidance Services Branch
Directorate for school-based psychosocial support services for different crisis (e.g. epidemics, abuse,
natural disasters) (Ozel Egitim ve Rehberlik Hizmetleri Genel Mudiirligi, 2023).

The counsellors’ feeling of preparedness in crisis services is closely related to their self-efficacy beliefs.
The term self-efficacy refers to a perceived expectation of a person’s capability to perform and complete
a particular task successfully (Bandura, 1995). Larson and Daniels (1998) defined counseling self-efficacy
as “a counsellor’s judgements of his/her capability to counsel clients or his/her expectations for success
in counseling” (p. 180). In this sense, counseling self-efficacy impacts a counsellor’s professional
development (Meyer, 2015). There are many studies indicated that training has a positive influence on
counsellors’ self-efficacy beliefs (Hill et al., 2008; Larson & Daniels, 1998; Melchert et al., 1996, Tang et
al., 2004). For instance, Morris and Minton (2012) examined currently employed counsellors’ crisis
intervention self-efficacy, crisis intervention experiences, and crisis intervention preparation. The results
of this study showed that counsellors who attended a crisis course during their master’s program reported
higher crisis preparation and higher crisis self-efficacy than counsellors who did not attend a crisis course.
Sawyer et al. (2013) conducted a study with students who attended a graduate course on crisis counseling
to investigate the pre-test and post-test differences in their efficacy scores. Their findings indicate that
the crises intervention course improved sense of self-efficacy and preparedness in crisis counseling
services.

Since higher self-efficacy beliefs increase the likelihood of providing effective counseling services,
improving counseling students’ self-efficacy is the main goal of counsellor education programs (Larson &
Daniels, 1998; Mullen & Lambie, 2016). Although research findings suggested that counsellor self-efficacy
is closely related to counseling performance, a limited number of studies about the effect of training in
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crisis counseling on students’ counseling self-efficacy exist (e.g., Morris & Minton, 2012). In addition, in
our country, where crisis and trauma situations are frequently experienced, school counselors take part
in the first step of intervention studies in protective, preventive, and curative mental health services.
Considering the accessibility and widespread impact of school-based interventions, the importance of
including courses in the program to develop the competencies of school counselor candidates to carry
out these interventions and evaluate the effectiveness of these courses increases. Therefore, the purpose
of this study is to examine counseling students’ counseling self-efficacy levels and perceived readiness
levels for crisis intervention in terms of whether they took a course in crisis counseling during their
undergraduate education or not. The first hypothesis is that counseling self-efficacy levels of participants
who took a course in crisis counseling would be higher than those who did not. The second hypothesis is
that crisis intervention readiness levels of participants who took a course in crisis counseling would be
higher than those who did not take the course.

Method
Research Model

The research design of the current study is causal comparative. This design is applied to examine the
possible cause for or consequences of differences between groups of people (Fraenkel et al., 2013). In
this study, students who did and did not take the crisis counseling course were compared in terms of their
counseling self-efficacy and perceived readiness for crisis intervention.

Study Group

The data for the current study were collected from senior counseling students at two state universities
in Turkiye. Purposive sampling was used to determine the participants. For this purpose, two different
universities with similar characteristics in terms of location, entrance scores, and number of the students
were selected. One of these universities offered a crisis counseling course; the other did not. 142 senior
counseling undergraduate students at these universities participated in the study. The participants’ ages
ranged between 20 and 29 (Mean= 22.1, SD= 1.44). Among participants, 94 were female (66.2%) and 48
were male (33.8 %). Sixty-eight students (47.9%) took a course on crisis intervention, while 74 (52.1%)
students did not.

Data Collection Procedure

Before collecting the data, permission was taken from the Scientific Research Ethics Committee of the
university (Ethics Committee Decision No: 02.05.2018/59). While determining the groups, first, the course
contents of the guidance and counseling undergraduate programs of all public universities in Turkey were
scanned, and the programs that offered elective courses on crisis counseling in the 2018-2019 academic
year were identified. Since the crisis counseling course was chosen by all or the majority of the students
in the universities where the crisis counseling course was offered, it was not possible to reach the students
who took and did not take this course at the same university. For this reason, two different universities
with the similar characteristics in terms of location, entrance scores, and number of students were
selected. One of these universities offered crisis counseling as an elective course, while the other did not.
The students, who took the crisis counseling course as an elective, took this course in the seventh
semester. The data for this study were collected from fourth-year students at the beginning of the spring
semester of the 2018-2019 academic year. For the administration of the instruments, the necessary
permission was granted by the universities and the instructors of each class. Participants’ voluntary
participation to the research was obtained with a written consent form. All participants were provided
with brief information about the study. The participants were informed about the confidentiality and
asked to be sincere while responding to the instruments. The data collection instruments were
administered to students during class hours. It took nearly 30 minutes.
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Data Collection Tools

Demographic information form. A demographic information form was developed by the researchers
to obtain information from participants in terms of their gender, the university they attend, and whether
they took a course in crisis counseling.

Counseling Self-efficacy Scale. Lent et al. (2003) developed the scale to measure counseling self-
efficacy levels of counsellor candidates in three aspects. These aspects are performing managing the
counseling process, general helping skills, and handling challenging counseling situations. The scale
consists of 41 items and three factors. The first factor, “helping skill self-efficacy” includes 15 items with
three sub-dimensions called action skills (four items), insight skills (six items) and exploration skills (five
items). The second factor, “session management self-efficacy” includes 10 items. The last factor involves
16 items measuring “self-efficacy” related to the challenges in the counseling process”, with two sub-
dimensions called relationship conflicts dimension (10 items) and client distress dimension (6 items).
Counsellors rate items on a 10-point scale (from 0= No confidence to 9 = Complete confidence). Higher
score indicates higher perceptions of counseling self-efficacy. The internal consistency level was found by
Lent et al. as .97 for the total scale and varying from .79 to .94 for the subscales. The scale was translated
into Turkish by Pamukgu and Demir (2013). Confirmatory factor analysis confirmed the three-factor
structure and the structure of the sub-dimensions covered by these factors. For the total scale, Cronbach’s
alpha was found to be .98 in the Turkish version (Pamukgu & Demir, 2013). In the current study,
Cronbach’s alpha for subscales ranged from .90 to .94 and for the total scale was found as .95.

Readiness for Crisis Intervention Scale (RCIS). Iltems in this scale were developed basing on the previous
literature by the authors. During the development of the RCIS, the literature on crisis intervention was
first reviewed and an item pool was created based on the literature. For the statements in the item pool,
the opinions of two faculty members working in the Department of Guidance and Psychological
Counseling were taken and some items were combined, some items were removed and the final version
of the scale with 28 items was formed. At this stage, expert opinion was obtained from a faculty member
working in the Department of Turkish Education before the application, and necessary corrections were
made. The scale consists of items evaluated on a five-point scale (1 = | do not feel ready at all; 5 = | feel
completely ready), which includes the perceived readiness of school counselors to intervene in various
crisis situations that they may encounter in schools. Exploratory Factor Analysis was conducted to obtain
evidence for the construct validity of the scale. The results of KMO (.88) and Barlett Sphericity test (x’=
2155.8; sd= 378; p= 0.00) conducted before the analysis showed the suitability of the sample. Principal
axis factoring analysis yielded three factors with eigenvalues greater than 1 and these factors explained
48.82% of the total variance. The first factor called "Readiness for Crisis Situations" consisted of 15 items
with loadings ranging from .37 to .82 and the items in this factor explained 36.39% of the total variance.
The second factor called "Readiness for Traumatic Events" consisted of eight items with loadings ranging
from .47 to .79 and the items in this factor explained 7.26% of the total variance. The third factor was
named "Readiness for Providing Services at School" and consisted of five items. The loadings of these five
items ranged between .62 and .91 and these items explained 5.17% of the total variance. The Cronbach
alpha coefficients for Readiness for Crisis Situations, Readiness for Traumatic Events and Readiness for
Providing Services at School are .91, .88 and .87, respectively.

Data Analysis

Prior to analyses, procedures of data screening were conducted to assess the missing data, data
accuracy and outliers (Tabachnick & Fidell, 2013). Kolmogorov-Smirnov values, histograms, plots and
skewness and kurtosis were used to get evidence for the normality assumptions (p>.05) (Field, 2017). The
results have shown that total and the sub-scores of counseling self-efficacy scale were normally
distributed. As a result, independent samples t-test was utilized to test the differences in counseling self-
efficacy scores. On the other hand, since normality assumption was violated in readiness for crisis
situations (CS), readiness for traumatic events (TE) and readiness for providing services at school (PS)
subscales of Readiness for Crisis Intervention Scale (RCIS), Mann Whitney U test was used in order to
compare the differences between groups.
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Findings
For the first hypothesis, independent samples t-test was used to test the differences between two

groups for their total counseling self-efficacy scale scores and scores from each subscale. Means and
standard deviations and t-test results are shown in Table 1.

Table 1.
The T- Test Results Regarding Having Taken a Course on Crisis Counselling
Course N M SD df t
Self-efficacy Total Yes 68 252.21 39.09 140 1.380
No 74 243.05 39.83 139.38
Helping Skills Yes 68 99.06 13.91 140 1.033
No 74 96.61 14.31 139.54
Managing Process Yes 68 63.50 11.88 140 -.085
No 74 63.66 10.91 136.06
Handling Yes 68 89.64 19.37 140 1.990*
Challenges No 74 82.78 21.55 139.93

*p <.05

As seen in Table 1, the results of the independent samples t-test yielded that there was a significant
difference between groups in handling challenging counseling situations subscale. Students who took a
course on crisis counseling obtained higher scores on the handling challenging counseling situations
subscale (M= 89.64, SD= 19.37, p=.049). The effect size was found as d = 0.33, which indicated a small
effect size (Cohen, 1988). On the other hand, no significant difference between students who took crisis
counseling course (M= 252.21, SD = 39.08) and those who did not (M= 243.05, SD= 39.83) regarding their
total scores of counseling self-efficacy scale (tj40= 1.380, p=.170). Likewise, there was no significant
difference between two groups in terms of the scores from the helping skills (t(140)= 1.033, p = .303) and
managing the counseling process subscales (t(140)= -.85, p= .933). According to these findings, although
there was no significant difference in general counseling self-efficacy in terms of whether or not to take
the course, students who took the course had higher scores in the sub-dimension of in handling
challenging counseling situations than students who did not take the course.

In order to investigate the difference between two groups in terms of their perceived readiness for
handling crisis situations, a Mann Whitney U test was conducted for the total scores and three sub scores
of the RCIS. Results are shown in Table 2.

Table 2.
The Results of Mann-Whitney U Test for RCIS Scores of Two Groups
Scale Course N Mean Rank Sum of ] z
Ranks
RCIS Total Yes 68 78.74 5354.5 2023.5 -2.012*
No 74 64.84 4798.5
cs Yes 67 71.49 4789.5 2245.5 -.567
No 71 67.63 4801.5
TE Yes 68 75.53 5136 2242 -1.121
No 74 67.8 5017
PS Yes 68 83.46 5675 1703 -3.339%
No 74 60.51 4478

* p<.05; RCIS: Readiness for Crisis Intervention Scale, CS: Readiness for Crisis Situations, TE: Readiness for traumatic
events, PS: Readiness for providing services at school
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Results in Table 2 revealed that total scores of the RCIS of the students who took crisis counseling
course (Mdn= 88.5) were significantly higher than the students who did not (Mdn= 83.5), Urcis= 2023.5;
z=-2.012, p=.044. This result indicated a small effect size (r = 0.17) according to Cohen’s (1988) suggested
benchmarks. A significant difference was found between two groups in terms of Providing Services at
Schools sub-scores (Ups= 1703, z= -3.339, p=.001). Based on Cohen’s (1988) suggested benchmarks, this
result yielded a small effect size (r = 0.28) The students who took a crisis counseling course (Mdn= 20)
obtained significantly higher scores on PS than the students who did not (Mdn= 17.5). On the other hand,
there was no significant difference in the Crisis Situations sub-scores (Ucs= 2245.5, z= -.567, p=.570) and
in the Traumatic Events sub-scores (Ure= 2242, z= -1.121, p=.262) between two groups. Although small
effect sizes of group differences were obtained, these results indicated that the students who took a
course in crisis counseling perceive their readiness for crisis interventions in general, and readiness for
providing services at school in particular higher than those who did not take the course.

Discussion & Conclusion

The aim of the present study is to compare counseling students’ counseling self-efficacy and their
perceived readiness for crisis interventions, in terms of whether they take crisis counseling course or not
during their undergraduate training. The results showed that there was a significant difference in the
perception of self-efficacy regarding challenging counseling situations, which is one of the sub-dimensions
of counseling self-efficacy, according to whether or not to take a crisis counseling course, despite a small
effect size. Accordingly, it was found that students who took crisis counseling course perceived their self-
efficacy regarding their ability to cope with challenging situations (e.g. sexual abuse, suicide and traumatic
cases) encountered in counseling sessions higher than students who did not take the course.

Similarly, according to the findings of the study, there was a significant difference in the general crisis
intervention readiness and the sub-dimension of readiness to provide services at school, despite its small
effect size. Based on these findings, it can be said that students who have taken the crisis counseling
course feel more prepared to provide crisis intervention services in schools. These results provide
additional evidence to previous studies indicating that crisis counseling courses in counselor education
programs prepare students for crisis intervention and significantly affect counselors' self-efficacy levels in
dealing with challenging situations. For example, Sawyer et al. (2013) conducted a study with 34 graduate
students and found that taking a crisis intervention course significantly increased counselors' crisis
intervention self-efficacy levels. In the literature, there are findings showing that not only undergraduate
courses but also different trainings received after graduation positively affect crisis intervention
readiness. Mete-Otlu and Aysan (2017) found that counselors who participated in "psychosocial school
project" and "prevention of violence in schools" in-service training programs felt more competent in crisis
situations than those who did not participate. In this sense, the findings of the current study are consistent
with the findings of previous studies showing the positive effects of taking a crisis counseling course or
participating in training on crisis intervention on self-efficacy and readiness.

On the other hand, results of this study suggested that taking a crisis counseling course has no effect
on students’ general counseling self-efficacy and their perceived readiness for crisis situations and
traumatic events. Similarly, the findings reveal that having taken a crisis counseling course does not have
a significant effect on the sub-dimensions of crisis intervention readiness: readiness for crisis situations
and readiness for traumatic events. This result can be interpreted as the proficiency gained from other
courses (e.g., Counseling Principles and Techniques, Individual Counseling Practicum) during the four-year
counseling training may have increased students’ general counseling self-efficacy beliefs. It can also be
interpreted that the content of other courses (e.g., School Counseling and Guidance) in the program may
have provided information about crisis and traumatic events and increased their perceived readiness in
these dimensions.

Although the results of this study contribute to previous research findings emphasizing the importance
and necessity of crisis counseling courses in counselor education (Brock, 2013; Brock et al., 2011; Granello,
2010; Peters et al., 2017; Sandoval, 2013), the study has some limitations. First, in universities where crisis
counseling courses are offered, this course is chosen by all or the majority of students. Therefore, it was
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not possible to reach students who chose and did not choose this course at the same university. In this
context, data were collected from two different universities with similar characteristics. The second
limitation is related to the effect sizes obtained in the study. The small effect size obtained in this study
may be due to the fact that the participants were students attending two different universities. This
should be taken into consideration when interpreting the results. In order to provide stronger causal
evidence in future research, it may be recommended to conduct studies with an experimental design. In
this way, the effect of crisis counseling course on self-efficacy and crisis preparedness can be proved with
cause-effect relationships. In this study, only the independent variable of whether or not to take a crisis
counseling course was used. In future studies, it may be suggested to include other potential variables
that may affect crisis intervention self-efficacy or preparedness, such as the content of the course taken
or practice and internship experiences.

The fact that schools are environments where many crisis situations are encountered leads to the need
for school counselors to be prepared to serve students, school staff and families in crisis situations (Liou,
2015). McAdams and Keener (2008), emphasized that since school counselors may encounter crisis
situations immediately after graduation, they should feel ready to intervene in the crisis. Therefore, it is
of great importance to provide counseling skills related to prevention and crisis intervention services
during counselor training. Considering the previous research findings and the results of this study
together, it can be said that it isimportant to offer undergraduate courses to contribute to the self-efficacy
of guidance and counseling students to cope with crisis situations, and courses on crisis and trauma
interventions should be included in graduate programs in order to train instructors to teach these courses.

As mentioned earlier, the majority of guidance and counseling graduates in Turkey work as school
counselors in public or private institutions. Therefore, it may be recommended that school counselors
working in the field after graduation be supported with in-service trainings on crisis and trauma
interventions organized by MoNE, universities, and national and international NGOs. In these trainings,
school counselors can participate in various practices and workshops to gain specific skills to respond to
various crisis scenarios.

In conclusion, given the inevitability of crisis situations and their short- and long-term effects on
students' lives, academic, social-emotional and career development, it is clear that crisis intervention
services in schools are a necessary service to help students cope with crisis. Since school counselors are
the main providers of crisis intervention services in school settings, crisis intervention preparation should
be an important aspect of counselor training. This study aimed to initiate a discussion on how to better
prepare school counselors for crisis intervention services. It is thought that the current study will
contribute to the literature on counselor education as one of the few studies that reveal the need for
counselors' crisis intervention training.
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Tiirkge Siirimiui

Giris

Okul rehberlik ve psikolojik danisma (RPD) hizmetlerinin amaci 6grencilerin akademik, kariyer ve
sosyal-duygusal gelisimlerine yardimci olmaktadir. Okul RPD hizmetleri, 6grencilerin gelisimsel
ihtiyaclarina ek olarak, okul temelli dnleme ve krize miidahale hizmetleri de sunmaktadir (Dahir, 2011;
Sandoval, 2013). Amerikan Okul Psikolojik Danigsmanlari Dernegi'ne [American School Counselor
Association; ASCA] (2007; 2019) gore, okul psikolojik danismanlarindan kriz durumunda 6grencilere,
velilere ve okul personeline yonelik egitim programlari hazirlamalari, bireysel ve grupla psikolojik
danismanlik da dahil olmak Uzere gesitli hizmetler sunmalari, ayrica, okul igindeki ve disindaki toplumsal
hizmetleri koordine etmeleri beklenmektedir. Benzer sekilde, Milli Egitim Bakanligi Psikososyal Koruma,
Onleme ve Kriz Miidahale Yénergesine gére (Milli Egiitm Bakanhgi, 2019), her okulda okul psikolojik
danismanlarinin asil Gyesi oldugu bir krize midahale ekibi bulunmalidir. Bu ekipler okul krize midahale
planini hazirlamanin yani sira bir kriz durumunda gerekli miidahale hizmetlerini saglamaktan sorumludur.
Sonug olarak, okul psikolojik danismanlari, kriz 6ncesinde, sirasinda ve sonrasinda krizi 6nlemeye ya da
krize mudahaleye yonelik hizmetler sunmaktan sorumludur (Jones vd., 2020).

Okul psikolojik danigmanlarinin farkh kriz durumlarini ya da travmatik olaylari anlamak ve ele almak
icin yeterince hazir olmadiklarinda etkili bir midahale hizmeti sunamayacaklari disinidlmektedir.
Brock'un (2013) belirttigi gibi, PDR egitim programlari, okul siddeti, intihar, cinsel taciz, madde kullanimi,
zorbalik, bosanma gibi konulari iceren krize miidahale dersleri ile kriz ve travmatik olaylarda miidahale
yontemleri ve travmaya maruz kalmis cocuklarla ¢alisma konularinda yeterlilikler sunmalidir. Ayrica, okul
psikolojik danisman adaylarinin krize miidahale ¢alismalari kapsaminda gé¢men ve milteci 6grenciler,
dezavantajli gruplar, 6zel gereksinimli bireyler gibi 6zel gruplarla ¢alisma hakkinda da bilgi sahibi olmalari
gerekmektedir (Murphy, 2011). Ancak birgok arastirma, okul psikolojik danismanlarinin krize midahale
konusunda yeterli bir egitim almadigini gostermektedir (Allen vd., 2002; Morris & Minton, 2012; Minton
& Pease-Carter, 2011). Benzer sekilde, Turkiye'deki okul psikolojik danismanlarinin krize midahale
hizmetlerinde kendilerini yetersiz gérdiklerini ve egitimlerinin kendilerini kriz durumlarinda etkili hizmet
sunmaya hazirlamasi gerektigini belirten arastirmalar bulunmaktadir. Ornegin Tuzgél-Dost ve Keklik
(2012) tarafindan gergeklestirilen nitel bir arastirmanin sonuglarina gore, arastirmaya katilan okul
psikolojik danismanlarinin ¢ogu lisans egitimlerini yetersiz olarak degerlendirmis, kendilerini de krize
mudahale konusunda yetersiz olarak nitelendirmistir. Bir baska nitel arastirmada Sirin ve Coskun (2015),
okul psikolojik danismanlarinin ilk dért mesleki gelisim ihtiyacinin su alanlarda oldugunu belirtmislerdir:
(1) zorbahg1 6nleme ve midahale programlari, (2) okullarda ¢atisma yonetimi egitimi, (3) cinsel istismar
ve taciz ve (4) siber zorbalik. Tim bu ihtiyaclar krize miidahale bilgi ve becerisi gerektirmektedir. Benzer
sekilde Oz ve digerleri (2016) tarafindan yapilan bir calismada okul psikolojik danismanlari, psikolojik
danisma lisans programlarinda krize miidahale yaklasimlarini ve miidahale yontemlerini iceren bir kriz
danismanligi dersinin yer almasi gerektigini ifade etmislerdir. Bu konudaki ihtiyaci yansitan birgok
arastirma bulgusuna ragmen, Tirkiye'deki okul psikolojik danismanlarinin ¢ogunlugu kriz ve krize
midahale ile ilgili herhangi bir egitim almamistir ve okul psikolojik danismanlari kriz aninda kendilerini
yetersiz hissetmektedirler (Kaya ve Yildirim, 2017). Ozetle, bulgular Tiirkiye'deki rehberlik ve psikolojik
danismanlik egitimi programinin okul psikolojik danismanlarinin yeterliklerini tam olarak gelistirmede
yeterli olmadigini dogrular niteliktedir (Poyrazli vd., 2013). Tirkiye'de psikolojik danisma ve rehberlik
lisans programlarindan mezun olan psikolojik danismanlarin buyilk ¢ogunlugunun resmi veya 6zel egitim
kurumlarinda okul psikolojik danismani olarak ¢alistigi gz 6niine alindiginda (Korkut, 2007), lisans egitimi
sirasinda kriz danismanligi dersi almanin 6nemi ve gerekliligi gorulebilir.

Tirkiye'de psikolojik danisman egitiminde program akreditasyonun olusmamasi ve egitim
programlarinda bir standardizasyon olmamasi nedeniyle program igeriklerinde Universiteler arasi
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farklilklar géze carpmaktadir (Korkut, 2007; Stockton & Yerin-Giineri, 2011). YOK tarafindan 2018 yilinda
RPD lisans programlari revize edilmis ve tim dUniversitelerde yeni programin uygulanmasina karar
verilmistir. Sonrasinda lisans programlarinin igeriginin belirlenmesi belli kosullari saglayacak sekilde
Universitelere birakilmistir. Mevcut durumda kriz danismanligina iliskin dersler incelendiginde, RPD
programlari arasinda farkhliklar bulundugu ve kriz danismanligina yénelik bir dersin az sayida programda
se¢meli bir ders olarak sunuldugu gérilmektedir. Bir okul psikolojik danismani okul ortaminda kaginilmaz
olarak kriz durumlariyla karsilasacagindan, lisans dlzeyindeki rehberlik ve psikolojik danismanlik
ogrencilerinin timunin krize mudahale dersi almasi ¢ok 6nemli goérilmektedir. Dahasi, disuk gelirli
ailelerden gelen ve dezavantajli gocuklar igin okul temelli krize miidahale hizmetleri, bir kriz durumunda
eldeki tek kaynak olmaktadir (Mendelson vd., 2015; Sandoval vd., 2009; Shelton & Owens, 2021). Bu
nedenle, psikolojik danismanlarin lisans programindan mezun olduktan sonra krize midahale
hizmetlerine hazirlikli olmalari ve kendilerini hazirlikli hissetmeleri hayati Gnem tasimaktadir (Sawyer vd.,
2013).

Kriz ve travmada midahale hizmetlerinin okullarda sunulmasinin bazi temel gerekgeleri
bulunmaktadir. Oncelikle, &grencilerin karsilastiklari kriz durumlar, uyumlarini olumsuz etkilemekte,
yogun bir akademik ve bilissel stres yaratmakta, hatta ciddi davranis degisimlerine yol agabilmektedir
(Calhoun & Tedeschi, 2014). Dahasl, bu yasantilar zamaninda ve etkili bir sekilde yonetilmezse daha biytik
krizlere yol acabilmektedir (Yilmaz & Eldeleklioglu, 2019). ikinci olarak, okullar kriz durumlarinda énleyici
ve iyilestirici miidahale hizmetleri sunmak igin birincil ve en 6nemli ortamlardir. Aslinda, okul temelli
midahaleler kriz ve travma sonrasinda U¢ diizeyde sunulan miidahale hizmetlerinin birinci ve ikinci
diizeyini olusturmaktadir (Pynoos vd., 2007). Birinci dlizey midahaleler, kriz durumundan etkilenenlerin
temel ihtiyaglarinin belirlendigi, akut stres tepkilerini rahatlatmayi ve uyumu desteklemeyi amaglayan
psikolojik ilk yardim hizmetlerini olustururken, ikinci diizey miidahaleler kriz durumu sonrasinda kaygi
yonetimi, problem ¢dzme, iletisim becerileri gibi konulari iceren, kriz yasantilarina maruz kalmis bireylerin
duygularini ifade etmelerini ve baglarinin glclendirilmesini amaclayan grupla psikolojik danisma
calismalarini icermektedir (Erdur-Baker, 2014). Uciincii diizey hizmetler daha uzun vadeli terapétik ve
medikal midahaleleri icermekle birlikte, bu hizmetlere erisimde de okul psikolojik danismanlari sevk
slirecinde rol oynamaktadir. Kisacasi okul temelli ¢alismalar, kriz ve travma sonrasi uyumu desteklemeyi
ve olusabilecek psikolojik, davranigsal veya sosyal sorunlari dnlemeyi amaglayan psikososyal miidahaleleri
temsil etmektedir (Pfefferbaum & North, 2016).

Okullarda krize miidahale hizmetlerinin sunulmasinin bir baska gerekgesi de erisilebilirliktir. Ruh saghgi
hizmetlerine erisimdeki esitsizlikler gz énuine alindiginda, okul psikolojik danismanlari 6zellikle disik
sosyo-ekonomik diizeye sahip ailelerden gelen ¢ocuklar icin koruyucu ve onleyici ruh saghgi hizmetlerinin
temel saglayicilaridir (Mendelson vd., 2015). Afetlerin, krizlerin ve travmatik olaylarin siklikla yasandigi
Ulkemizde okul temelli krize miidahale hizmetleri bliyik 6énem tasimaktadir. Nitekim 6 Subat 2023
tarihinde yasadigimiz deprem felaketi de kriz ve travmaya miidahale hizmetlerinin 6nemini bir kez daha
hatirlatmistir. Ulkemizde okul psikolojik danismanlari travma ve kriz durumlarinda ¢ogunlukla gocuklarin
ilk temas kurduklari kisilerdir. Bu nedenle Milli Egitim Bakanligi Psikososyal Koruma, Onleme ve Krize
Mudahale Hizmetleri Yonergesinde okul psikolojik danismanlarinin gorevleri tanimlanmis (Milli Egitim
Bakanligi, 2019) ve MEB Ozel Egitim ve Rehberlik Hizmetleri Sube Miidiirligiince okul temelli psikososyal
destek hizmetleri icin farkl kriz durumlarina yénelik (Ornegin, salgin hastalik, istismar, dogal afetler gibi)
bircok dokiiman ve materyal hazirlanmistir (Ozel Egitim ve Rehberlik Hizmetleri Genel Muduiirliigii, 2023).

Okul psikolojik danismanlarinin krize miidahale hizmetlerinde hazirlikli olmalari, 6z-yeterlik inanglari
ile de yakindan iliskilidir. Oz-yeterlik kavrami, bir kisinin belirli bir gérevi basariyla yerine getirme ve
tamamlama yetenegine iliskin beklentisini ifade etmektedir (Bandura, 1995). Larson ve Daniels, (1998)
psikolojik danisma 6z-yeterligini, “bir psikolojik danismanin psikolojik danismanlik yetenegine veya
psikolojik danismanlik strecinde basari beklentilerine iliskin yargilari” olarak tanimlamaktadir (s. 180).
Psikolojik danisma 6z-yeterligi, bir psikolojik danismanin mesleki gelisimini dogrudan etkilemektedir
(Meyer, 2015). Egitimin, psikolojik danismanlarin 6z-yeterlik inanclari tizerinde olumlu bir etkisi oldugunu
gosteren bircok calisma bulunmaktadir (Hill vd., 2008; Larson & Daniels, 1998; Melchert vd., 1996, Tang
vd., 2004). Ornegin, Morris ve Minton (2012) arastirmalarinda psikolojik danismanlarin krize miidahale
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hazirliklarini, krize miidahale 6z-yeterliklerini ve krize miidahale deneyimlerini incelemistir. Arastirma
sonuglari, ylksek lisans programinda krize miidahale dersi alan psikolojik danismanlarin, bu dersi
almayanlara gore daha yiiksek diizeyde bir krize hazirlik ve krize miidahale 6z-yeterligine sahip olduklarini
gostermistir. Sawyer ve digerleri (2013) lisansusti dizeyinde kriz danismanhgi dersi alan 6grencilerin krize
miidahale yeterliklerini arastirmis; bulgular, krize midahale dersinin, katiimcilarin kriz danismanhgi
hizmetlerine hazir olus algilarini ve 6z-yeterliklerini gelistirdigini gostermistir.

Oz-yeterlik inancinin yiiksek olmasi, etkili psikolojik danisma hizmetleri sunma olasiligini artirdigindan,
rehberlik ve psikolojik danigsmanlik 6grencilerinin 6z-yeterliklerini gelistirmek, psikolojik danisman egitim
programlarinin temel amacidir (Larson & Daniels, 1998; Mullen & Lambie, 2016). Arastirma bulgulari 6z-
yeterligin psikolojik danismanlik performansi ile yakindan iligkili oldugunu 6ne siirse de kriz danismanhgina
yonelik derslerin 6grencilerin psikolojik danisma 6z-yeterliklerine etkisi konusunda sinirli sayida ¢alisma
bulunmaktadir (6rn. Morris & Minton, 2012). Ayrica, kriz ve travma durumlarinin sikca yasandigi
Ulkemizde okul psikolojik danismanlari, koruyucu, oOnleyici ve iyilestirici ruh saghgr hizmetlerinde
midahale ¢alismalarinin ilk basamaginda gérev almaktadir. Okul temelli midahalelerin erisilebilirligi ve
yaygin etkisi distinuldiginde, okul psikolojik danismani adaylarinin bu miidahaleleri gergeklestirebilecek
yeterliklerinin gelistiriimesine yonelik derslerin programda yer almasinin ve bu derslerin etkililiginin
degerlendirilmesinin 6nemi daha da artmaktadir. Dolayisiyla, bu calismada, rehberlik ve psikolojik
danismanlik 6grencilerinin lisans egitimleri sirasinda kriz danismanligi dersi alip almama durumlarina gére
psikolojik danisma 06z-yeterlik diizeyleri ile krize midahaleye yoénelik algiladiklari hazirbulunusluk
diizeylerinin incelenmesi amaclanmistir. Arastirmanin ilk hipotezi, kriz danismanhg dersi alan
katilimcilarin psikolojik danisma 6z-yeterlik diizeylerinin, almayanlara gére daha yiiksek olacagidir. ikinci
hipotezi ise, kriz danismanhg dersi alan katilimcilarin krize miidahaleye hazirbulunusluk dizeylerinin,
dersi almayanlara gore daha yiksek olacagidir.

Yontem
Arastirma Modeli

Bu calismanin arastirma deseni nedensel karsilastirmadir. Bu desen, insan gruplari arasindaki
farkhliklarin olasi nedenlerini veya sonuglarini incelemek igin kullanilmaktadir (Fraenkel vd., 2013). Bu
calismada, kriz danismanligi dersini alan ve almayan 6grenciler, psikolojik danisma 6z- yeterlikleri ve krize
mudahale icin algilanan hazirbulunusluk duzeyleri agisindan karsilastiriimistir.

Calisma Grubu

Galismanin verileri, Turkiye'deki iki devlet Giniversitesindeki rehberlik ve psikolojik danismanlik son sinif
Ogrencilerinden toplanmistir. Katilimcilarin belirlemesinde amagli 6érnekleme kullanilmigtir. Bu amagla
konum, Universite giris puanlari ve 6grenci sayisi bakimindan benzer 6zelliklere sahip iki farkh Gniversite
secilmistir. Bu Universitelerden birinde kriz danismanligi dersi verilmekte, diger (niversitede ise kriz
danismanligi dersi verilmemektedir. Arastirmaya bu Universitelerde 6grenci olan 142 son sinif rehberlik
ve psikolojik danismanlik lisans 6grencisi katilmistir. Katilimcilarin yaslari 20 ile 29 arasinda degismektedir
(Ort.= 22.1, SS= 1.44). Katilimcilarin 94'G kadin (%66.2) ve 48'i erkektir (%33.8). Altmis sekiz 6grenci
(%47.9) krize miidahale ile ilgili bir ders alirken, 74 (%52.1) 6grenci almamustir.

Veri Toplama Siireci

Veriler toplanmadan 6nce Universitenin Bilimsel Arastirmalar Etik Kurulu'ndan (Etik Kurul Karar No:
02.05.2018 tarih ve 59 sayili karari) izin alinmistir. Gruplarin belirlenmesi siirecinde 6ncelikle Turkiye'deki
tim devlet lniversitelerinin rehberlik ve psikolojik danisma lisans programlarinin ders igerikleri taranmis
ve 2018-2019 egitim 6gretim yilinda kriz danismanhgl konusunda se¢meli ders veren programlar tespit
edilmistir. Kriz danismanligi dersinin verildigi Giniversitelerde, kriz danismanligi dersi 6grencilerin tamami
ya da ¢ogunlugu tarafindan segcildigi icin ayni lniversitede bu dersi alan ve almayan Ogrencilere
ulasilamamistir. Bu nedenle konum agisindan biiylksehirde yer alan, giris puanlar ve 6grenci sayisi
acisindan en benzer oOzelliklere sahip iki farkh (niversite secilmistir. Bu (niversitelerden birinde kriz
danismanligi segcmeli ders olarak verilmekte iken digerinde verilmemistir. Kriz danismanhgi dersini segmeli
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olarak alan 6grenciler, bu dersi yedinci yariyilda almislardir. Bu ¢aligmanin verileri, 2018-2019 egitim-
o6gretim yili bahar dénemi basinda doérdiinci sinifa devam eden 6grencilerden toplanmistir. Veri toplama
araglarinin uygulanmasi igin Universiteler ve her sinifin 6gretim elemanlarindan gerekli izinler alinmistir.
Katihmcilarin arastirmaya gondlli katihmi yazii onam formu ile alinmistir. Uygulama oncesi tim
katimcilara ¢alisma hakkinda kisa bilgi verilmistir. Katihmcilar gizlilik konusunda bilgilendirilmis ve
oOlgekleri yanitlarken samimi olmalari istenmistir. Veri toplama araglari 6grencilere ders saatlerinde
uygulanmistir. Uygulama sureci yaklasik 30 dakika sirmustir.

Kullanilan Veri Toplama Araglar

Demografik Bilgi Formu: Katihmcilardan cinsiyetleri, okuduklari tGniversite ve kriz danigsmanligi dersi
alip almadiklari hakkinda bilgi almak icin arastirmacilar tarafindan bir demografik bilgi formu
gelistirilmistir.

Psikolojik Danisma Oz-yeterlik Olgedi: Bu dlcek Lent ve digerleri (2003) tarafindan psikolojik danisman
adaylarinin psikolojik danisma 6z-yeterlik diizeylerini ¢ agidan 6lgmek amaciyla gelistirilmistir. Bu yonler,
genel yardim becerilerini gerceklestirme, psikolojik danismanlik slirecini yonetme ve psikolojik danisma
stirecindeki zorluklari ele almadir. Olcek 41 madde ve li¢ faktérden olusmaktadir. Birinci faktér olan
“yardim becerileri 6z-yeterligi” 15 madde ve i¢gorl (alti madde), kesif (bes madde) ve eylem becerileri
(dért madde) olarak adlandirilan {i¢ alt boyuttan olusmaktadir. ikinci faktér olan “oturum yénetmeye
iliskin 6z-yeterlik” 10 maddeden olusmaktadir. Son faktér olan “psikolojik danisma stirecindeki zorluklara
iliskin 6z-yeterlik” 16 maddeden olusmakta ve iliskide catismalar (10 madde) ve danisan problemleri (alti
madde) olarak adlandirilan iki alt boyutu icermektedir. Olcek maddeleri 10’lu dereceleme odlgegi ile
degerlendirilmektedir (0 = Hi¢ glivenmiyorum, 9 = Tam giiveniyorum). Olgekten elde edilen yiiksek puan,
psikolojik danisma &z-yeterlik algisinin daha yiiksek oldugunu gdstermektedir. Olgegin Lent ve ark.
tarafindan rapor edilen ig tutarhlik katsayisi toplam 6lgek i¢in .97’dir ve alt 6lgekler igin .79 ile .94 arasinda
degismektedir. Olgek Tirk kiiltiirine Pamukcu ve Demir (2013) tarafindan uyarlanmistir. Dogrulayic
faktor analizi, tg faktorli yapiyr ve bu faktorlerin kapsadigi alt boyutlarin yapisini dogrulamistir. Turkce
versiyonunda 6lgcegin tamami icin Cronbach alfa degeri .98 olarak bulunmustur (Pamukgu & Demir, 2013).
Bu calismada alt 6lgekler icin Cronbach alfa degeri .90 ile .94 arasinda degismekte olup, 6lgegin tamami
icin .95 olarak bulunmustur.

Krize Miidahale Hazirbulunusluk Olcegi (KMHO): Olgekteki maddeler yazarlar tarafindan konu ile ilgili
alanyazina dayali olarak gelistirilmistir. KMHO gelistirilirken dncelikle krize midahale ile ilgili alan yazini
taranmis ve alan yazina dayali olarak madde havuzu olusturulmustur. Madde havuzunda yer alan ifadeler
icin rehberlik ve psikolojik danismanlik bolimiinde gérev yapmakta olan iki 6gretim Uyesinden goris
alinarak bazi maddeler birlestirilmis, bazi maddeler cikarilmis ve Olcegin 28 maddelik son hali
olusturulmustur. Bu asamada uygulama Oncesi Tirkce egitimi boliminde gorev yapmakta olan bir
dgretim Uyesinden uzman gorisi alinmis ve maddelerde gerekli diizeltmeler yapilmistir. Olcek, okul
psikolojik danismanlarinin okullarda karsilasabilecekleri gesitli kriz durumlarina midahaleye yoénelik
algilanan hazirbulunuslugu iceren besli (1= Hi¢ hazir hissetmiyorum; 5 = Timdyle hazir hissediyorum)
derecelendirme ile degerlendirilen maddelerden olusmaktadir. Olgegin yapi gegerligine iliskin kanit elde
etmek icin Agimlayici Faktor Analizi yapilmistir. Analiz 6ncesinde yapilan KMO (.88) ve Barlett Kiiresellik
testi sonuclari (y?= 2155.8; sd= 378; p= 0.00) érneklemin uygunlugunu godstermistir. Principal axis factoring
analizi sonucunda, 6zdegeri 1’den blylk U¢ faktor elde edilmis, bu faktorlerin toplam varyansin
%48.82'sini acikladigr bulunmustur. “Kriz Durumlarina Hazirbulunusluk” adi verilen birinci faktor yuk
degerleri .37 ile .82 arasinda degismekte olan 15 maddeden olusmus ve bu faktérdeki maddeler toplam
varyansin %36.39’unu aciklamistir. “Travmatik Olaylara Hazirbulunusluk” adi verilen ikinci faktor yik
degerleri .47 ile .79 arasinda degisen sekiz maddeden olusmus ve bu faktérdeki maddeler toplam
varyansin %7.26’sini aciklamistir. Uclincli faktér “Okulda Hizmet Vermeye Hazirbulunusluk” olarak
adlandirilmis ve bes maddeden olusmustur. Bu bes maddenin yik degerleri .62 ile .91 arasinda degismekte
olup bu maddeler toplam varyansin %5.17’sini aciklamistir. Kriz durumlarina hazirbulunusluk, travmatik
olaylara hazirbulunusluk ve okulda hizmet vermeye hazirbulunusluk icin Cronbach alfa katsayilari sirasiyla
.91, .88 ve .87 olarak hesaplanmistir.
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Verilerin Analizi

Analizlerden 6nce, kayip verileri, verilerin dogrulugunu ve ug degerleri degerlendirmek igin veri tarama
prosediirleri gergeklestirilmistir (Tabachnick & Fidell, 2013). Normallik varsayimlarina yénelik kanit elde
etmek icin Kolmogorov-Smirnov degerleri, histogramlar, grafikler ile carpikhk ve basikhk degerleri
kullanilmistir (p>.05) (Field, 2017). Sonuglar, psikolojik danisma 6z-yeterlik 6lgeginin toplam ve alt
puanlarinin normal dagildigini géstermistir. Sonug olarak, psikolojik danisma 6z-yeterlik puanlarindaki
farklihklari test etmek icin bagimsiz 6rneklemler t testi kullaniimistir. Ote yandan, Kriz Midahale
Hazirbulunusluk Olgegi’'nin  (KMHQ), kriz durumlarina hazirbulunusluk (KDH), travmatik olaylara
hazirbulunugluk (TH) ve okulda hizmet vermeye hazirbulunusluk (OHVH) alt boyutlarinda normallik
varsayimi ihlal edildiginden (p<.05) gruplar arasindaki farklari karsilastirmak igin Mann Whitney U testi
kullantimstir.

Bulgular

Arastirmanin birinci hipotezine yonelik olarak iki grup arasindaki psikolojik danisma 6z-yeterlik 6lcegi
toplam puanlari ve alt 6lgek puanlari arasindaki farkhliklari test etmek icin bagimsiz 6rneklemler igin t testi
yapilmistir. Ortalamalar, standart sapmalar ve t-testi sonuglari Tablo 1'de sunulmustur.

Tablo 1.
Psikolojik Danisma Oz-Yeterlik Puanlari icin T Testi Sonuclari
Ders alma N Ortalama Ss sd t
PDOY Evet 68 252.21 39.09 140 1.380
Hayir 74 243.05 39.83 139.38
YBOY Evet 68 99.06 13.91 140 1.033
Hayir 74 96.61 14.31 139.54
.. Evet 68 63.50 11.88 140 -.085
ovoy Hayir 74 63.66 10.91 136.06
*
PDZOY Evet 68 89.64 19.37 140 1.990
Hayir 74 82.78 21.55 139.93

*p <.05; PDOY: Psikolojik Danisma Oz-yeterlik; YBOY; Yardim becerileri 6z-yeterligi; OYOY: Oturum yénetmeye iliskin
éz-yeterlik; PDZOY: Psikolojik danisma siirecindeki zorluklara iliskin 6z-yeterlik

Tablo 1'de gorildigu gibi, bagimsiz 6rneklemler igin t testi sonuclari, psikolojik danisma strecindeki
zorluklara iliskin 6z-yeterlik alt dlceginde gruplar arasinda anlamli bir fark oldugunu gostermistir. Kriz
danismanhgi dersi alan 6grenciler, psikolojik danisma siirecindeki zorluklara iliskin 6z-yeterlik alt 6l¢eginde
daha ylksek puanlar almistir (Ort.= 89.64, SS= 19.37, p=.049). Etki buyuklGgu, kiigik bir etki buyukligine
isaret eden d= 0.33 olarak bulunmustur (Cohen, 1988). Diger yandan, kriz danismanhgi dersi alan
ogrenciler (Ort.= 252.21, SS= 39.08) ile dersi almayan 6grenciler (Ort.= 243.05, SS= 39.83) arasinda
psikolojik danisma 6z-yeterlik 6lgegi toplam puanlari arasinda anlamli bir fark bulunmamistir (t (140)= 1.380,
p=.170). Benzer sekilde, yardim etme becerileri 6z-yeterligi (t(140= 1.033, p=.303) ve oturum yénetmeye
iliskin 6z-yeterlik ( t(40) = -.85, p= .933) alt dlgeklerinden alinan puanlar agisindan da iki grup arasinda
anlaml bir fark bulunmamistir. Bu bulgulara gore, genel psikolojik danisma 6z-yeterliklerinde dersi alip
almamaya gore anlamli bir fark gikmamakla birlikte dersi alan 6grencilerin psikolojik danisma sirecindeki
zorluklarin Ustesinden gelme alt boyutu puanlarinin dersi almayan 6grencilerden daha yiiksek oldugu
gorulmistir.

Kriz danismanhgl dersi alan ve almayan 0Ogrencilerin krize midahaleye yonelik algilanan hazir
bulunusluk diizeyleri arasinda fark olup olmadigini test etmek icin KMHO’niin toplam puanlari ve {ic alt
puani i¢cin Mann Whitney U testi yapiimistir. Sonuglar Tablo 2’de gosterilmektedir.
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Tablo 2.
Krize Miidahale Hazirbulunusluk Puanlari icin Mann-Whitney U Testi Sonuclari
Olgekler  Ders alma N Ort:II:nam Sira Toplami U z
Evet 68 78.74 5354.5 2023.5 -2.012*
KMHO Hayir 74 64.84 4798.5
KDH Evet 67 71.49 4789.5 22455 -.567
Hayir 71 67.63 4801.5
TH Evet 68 75.53 5136 2242 -1.121
Hayir 74 67.8 5017
OHVH Evet 68 83.46 5675 1703 -3.339*
Hayir 74 60.51 4478

* p<.05; KMHO: Krize Miidahale Hazirbulunusluk Olgedi, KDH: Kriz durumlarina hazirbulunusluk, TH: Travmatik
olaylara hazirbulunusluk, OHVH: Okulda hizmet vermeye hazirbulunusluk

Tablo 2'deki sonuglar, kriz danismanligi dersi alan &grencilerin KMHO toplam puanlarinin (Mdn = 88.5)
dersi almayan 6grencilere gére (Mdn= 83.5), anlamli diizeyde daha yiiksek oldugunu géstermistir (Ukmro=
2023,5; z=-2.012, p=.044). Bu sonug, Cohen'in (1988) 6nerdigi dlgltlere gore kiiglik bir etki bliylkligine
(r=0.17) isaret etmektedir. Okullarda hizmet vermeye hazirbulunusluk alt 6lgek puanlari agisindan da iki
grup arasinda anlamli fark bulunmustur (Uonvx=1703, z=-3.339, p= .001). Cohen'in (1988) onerdigi
Olgltlere gore, bu sonug kiglk bir etki buytkligine sahiptir (r = 0.28). Kriz danismanhgi dersi alan
ogrenciler (Mdn= 20), almayan 6grencilere gore okullarda hizmet vermeye hazirbulunusluk alt 6lgeginde
anlamli derecede daha yiiksek puan almistir (Mdn= 17.5). Ote yandan kriz durumlarina hazirbulunusluk
(Ukow= 2245.5, z= -.567, p= .570) ve travmatik olaylara hazirbulunusluk alt 6l¢ek puanlarinda (Urn = 2242,
z=-1.121, p=.262) iki grup arasinda anlamli bir fark bulunmamistir. Elde edilen grup farkhliklarinin etki
biyuklikleri kiigik de olsa, bu sonuglar kriz danismanligi dersi alan 6grencilerin genel krize miidahaleye
hazirbulunusluk ve alt boyut olarak okulda hizmet sunmaya hazirbulunusluk diizeylerini kriz danismanligi
dersi almayanlara oranla daha ylksek algiladiklarini gdstermistir.

Tartigma ve Sonug

Bu ¢alismanin amaci, rehberlik ve psikolojik danismanlik 6grencilerinin lisans egitimleri sirasinda kriz
danismanhgi dersi alip almama durumlarina gore psikolojik danisma 6z-yeterlikleri ile krize miudahaleye
yonelik algilanan hazirbulunusluklarini karsilastirmaktir. Sonuglar, psikolojik danisma 6z-yeterliginin alt
boyutlarindan biri olan psikolojik danisma sirecindeki zorluklara iliskin 6z-yeterlik algisinda, kriz
danismanligl dersi alip almamaya gore etki blyiklugi kiicik olmakla birlikte anlamli bir fark oldugunu
gostermistir. Buna gore, kriz danismanlig dersi alan o6grencilerin psikolojik danisma oturumlarinda
karsilasilan zorlu durumlarla (6rn., cinsel istismar, intihar ve travmatik vakalar gibi) basa ¢ikma becerilerine
iliskin 6z-yeterliklerini dersi almayan 6grencilere gore daha yiiksek algiladiklari bulunmustur.

Benzer sekilde, arastirmanin bulgularina gore, genel krize midahale hazirbulunuslugu ile okulda
hizmet vermeye yonelik hazirbulunusluk alt boyutunda kriz danismanhigi dersi alip almamaya goére etki
blyuklugl kiglk olsa da anlaml bir fark oldugu goriilmustir. Bu bulgulara dayanarak, kriz danismanligi
dersini almis olan 6grencilerin krize midahale hizmetlerini okullarda sunmak i¢in kendilerini daha hazir
hissettikleri soylenebilir. Bu sonuclar, psikolojik danismanlik egitim programlarinda yer alan kriz
danismanligi derslerinin 6grencileri krize midahaleye hazirladigini ve psikolojik danismanlarin zorlu
durumlarla basa ¢cikma konusunda 6z-yeterlik diizeylerini énemli 6lgclide etkiledigini belirten 6nceki
calismalara ek kanit saglar niteliktedir. Ornegin, Sawyer ve ark. (2013) 34 yiiksek lisans 6grencisi ile
gerceklestirdikleri calismada, krize miidahale dersi almanin psikolojik danismanlarin krize miidahale 6z-
yeterlik dlizeylerini 6nemli 6l¢tide yikselttigini ortaya koymustur. Alan yazinda yalnizca lisans derslerinin
degil, mezuniyet sonrasi alinan gesitli egitimlerin de krize midahale hazirbulunuslugunu olumlu yénde
etkiledigini gosteren bulgular vardir. Mete-Otlu ve Aysan (2017), “psikososyal okul projesi” ve “okullarda
siddetin dnlenmesi” hizmet igi egitim programlarina katilan psikolojik danismanlarin, katilmayanlara gére
kriz durumlarinda kendilerini daha yeterli hissettiklerini bulmustur. Bu anlamda mevcut arastirmanin
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bulgulari, kriz danismanligi dersi alma ya da krize midahaleye iligkin bir egitime katilmanin 6z-yeterlik ve
hazirbulunusluga olumlu etkilerini gdsteren 6nceki arastirma bulgulari ile tutarlilik géstermektedir.

Ote yandan arastirmanin sonuglari, kriz danismanligi dersi almis olmanin égrencilerin genel psikolojik
danisma oz-yeterlikleri ile yardim becerileri ve oturum yonetmeye iliskin 6z-yeterlik alt boyutlari lizerinde
anlamli bir etkisi olmadigini géstermektedir. Benzer sekilde, bulgular, krizdanismanhgi dersi almis olmanin
krize midahale hazirbulunusluk alt boyutlarindan kriz durumlarina yonelik hazirbulunusluk ve travmatik
olaylara hazirbulunusluk Gzerinde anlamli bir etkisinin olmadigini ortaya koymaktadir. Bu sonug, dort yillik
psikolojik danisma egitimi siiresince diger alan derslerinde (6rn., Psikolojik Danisma ilke ve Teknikleri,
Bireyle Psikolojik Danisma Uygulamalari gibi) kazanilan yeterliklerin 6grencilerin genel psikolojik danisma
oz-yeterlik inanglarini artirmis olmasiyla agiklanabilir. Ayrica farkli derslerde sunulan konularin (6rn.,
Okullarda RPD dersi) kriz durumu ve travmatik olaylar hakkinda bilgi vermis ve bu boyutlardaki algilanan
hazirbulunusluklarini artirmis olabilecegi seklinde yorumlanabilir.

Bu calismanin sonuglari, psikolojik danisman egitiminde kriz danismanhgi derslerinin 6nemini ve
gerekliligini vurgulayan 6nceki arastirma bulgularina katki yapmakla birlikte (Brock, 2013; Brock vd., 2011;
Granello, 2010; Peters vd., 2017; Sandoval, 2013), arastirmanin bazi sinirliklari bulunmaktadir. ilk olarak,
krizdanismanligi dersinin verildigi tiniversitelerde bu ders, 6grencilerin tamamiveya ¢ogunlugu tarafindan
secilmektedir. Bu nedenle ayni Universitede bu dersi segen ve segmeyen 6grencilere ulasmak mimkiin
olamamustir. Dolayisiyla veriler benzer &ézelliklere sahip iki farkli tGiniversiteden toplanmistir. ikinci sinirlilik,
calismada elde edilen etki bayiklukleriyle ilgilidir. Bu calismada elde edilen etki biyuklGginin kiiglk
olmasi katilimcilarin iki farkl Gniversiteye devam eden 6grenciler olmasindan kaynaklanmis olabilir. Bu
durum, sonuglar yorumlanirken géz éniinde bulundurulmalidir. Gelecekteki arastirmalarda daha gigli
nedensel kanitlar saglamak icin, deneysel desenli arastirmalar yapilmasi Onerilebilir. Bu sayede kriz
danismanhgi dersinin 6z-yeterlik ve krize hazirlik Gzerine etkisi neden-sonug iligkileri ile kanitlanabilecektir.
Bu arastirmada sadece kriz danismanhgi dersi alip almama bagimsiz degiskeni kullaniimistir. Gelecekteki
arastirmalarda, alinan dersin icerigi ya da uygulama ve staj deneyimleri gibi krize miidahale 6z-yeterliligini
ya da hazirbulunuslugunu etkileyebilecek diger potansiyel degiskenlerin de arastirmaya dahil edilmesi
onerilebilir.

Okullarin bir¢ok kriz durumuyla karsilasilan ortamlar olmasi okul psikolojik danismanlarinin kriz
durumlarinda 6grencilere, okul personeline ve ailelere hizmet vermeye hazirlikh olmalari ihtiyacini
dogurmaktadir (Liou, 2015). McAdams ve Keener (2008), okul psikolojik danismanlari mezun olduktan
hemen sonra kriz durumlari ile karsilasabileceklerinden, krize miidahale etmeye hazir hissetmelerinin
gerekliligini vurgulamistir. Bu nedenle, psikolojik danisman egitimleri sirasinda 6nleme ve krize miidahale
hizmetlerine iliskin psikolojik danismanlik becerilerinin kazandirilmasi bliylik 6nem tasimaktadir. Daha
onceki arastirma bulgulari ve bu calismanin sonuglari birlikte ele alindiginda, rehberlik ve psikolojik
danismanlik 6grencilerinin kriz durumlariyla bas etme 6z-yeterliklerine katki saglamak igin lisans dersleri
acilmasi ve bu dersleri vermek lizere 6gretim elemanlarinin yetistiriilmesi adina kriz ve travma
miidahalelerine iliskin derslerin lisansisti programlara da dahil edilmesi gerektigi sdylenilebilir. Daha
once de belirtildigi gibi, Tiirkiye'de rehberlik ve psikolojik danismanlik mezunlarinin gogunlugu resmi veya
ozel egitim kurumlarinda okul psikolojik danismani olarak ¢alismaktadir. Dolayisiyla mezuniyet sonrasinda
sahada c¢alisan okul psikolojik danismanlarinin MEB, Universiteler ulusal ve uluslararasi STK'lar tarafindan
organize edilen kriz ve travma mudahalelerine yonelik hizmet ici egitimlerle desteklenmesi dnerilebilir. Bu
egitimlerde, okul psikolojik danismanlari, ¢esitli kriz senaryolarina yanit vermek icin belirli beceriler
kazanmaya yonelik g¢esitli uygulamalar yapabilir, calistaylara katilabilir.

Sonug olarak, kriz durumlarinin kaginilmazhg ve 6grencilerin yasamlarindaki, akademik, sosyal-
duygusal ve kariyer gelisimleri tizerindeki kisa ve uzun vadeli etkileri géz 6niine alindiginda, okullardaki
krize midahale hizmetlerinin 6grencilerin kriz durumlariyla basa ¢ikmalarina yardimci olmak igin gerekli
bir hizmet oldugu aciktir. Okul ortamlarinda krize miidahale hizmetlerinin ana saglayicilari okul psikolojik
danismanlari oldugu icin, krize miidahaleye hazirlik psikolojik danisman egitiminin énemli bir boyutu
olmalidir. Bu arastirma, okul psikolojik danismanlarinin krize midahale hizmetlerine daha iyi
hazirlanmasina iliskin bir tartisma baslatmayi amaglamistir. Mevcut calismanin psikolojik danismanlarin
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krize miidahale egitimine yonelik ihtiyaci ortaya koyan az sayidaki arastirmalardan biri olarak psikolojik
danisman egitimi alan yazinina katki saglayacagi distiniilmektedir.

Yazar Katki Orani
Yazarlar, ¢alismaya esit oranda katki sunmuslardir.
Etik Beyan

“Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tim kurallara
uyulmus ve yonergenin ikinci bolimiinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden”
higbiri gergeklestirilmemistir.

Catisma Beyani

Yazarlar ¢alisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar ¢atismasi bulunmadigini beyan
etmektedirler.
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