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The aim of our study is to examine the perceptions of Sports Sciences Faculty students
regarding the concept of “distance education” during the COVID-19 process. The
research group consists of 510 students studying in sport sciences faculties of various
universities in Turkey during the 2020-2021 academic year. Phenomenology model,
one of the qualitative research designs, was used in the study. In addition to their
demographic characteristics, the participants were asked to fill in the gaps in the
expression “Distance education is like ..... because ....."” through an online form. The
data were analysed with content analysis method and categories and themes were
formed. It was found that the participants generated 118 metaphors. These metaphors
were grouped under two themes as positive and negative. The positive metaphors
consist of a total of 3 categories and 7 sub-categories under these categories, while the
negative metaphors consist of a total of 5 categories and 8 sub-categories under these
categories. The participants generated the highest number of metaphors regarding the
concept of distance education in “education” category, followed by “critical approach”
and “teaching” categories. The metaphors most generated by the participants were
listed as insufficient learning, non-contributory education, nonsense learning, difficulty
and emptiness. It was concluded that during the COVID-19 and distance education
process, a great majority of sport sciences faculty students (377) had negative
perceptions towards distance education.
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Bu arastirmanin amaci; COVID-19 siirecinde Spor Bilimleri Fakiiltesi 6grencilerinin
“uzaktan egitim” kavramina iliskin algilarimin incelenmesidir. Arastirma grubunu 2020-
2021 egitim-6gretim yilinda Tiirkiye’deki ¢esitli {iniversitelerin spor bilimleri fakiiltelerinde
egitim alan 510 ogrenci olusturmaktadir. Calismada nitel arastirma desenlerinden
olgubilim modeli kullanilmistir. Katilimcilardan demografik ozelliklerinin yam sira
“Uzaktan Egitim .... gibidir. Ciinkii ....” ibaresindeki bogluklar1 g¢evrimigi bir form
araciligiyla doldurmalar1 istenmistir. Veriler icerik analizi yontemi ile analiz edilerek,
kategoriler ve temalar olusturulmustur. Katilimcilarin 118 metafor {irettigi goriilmiistiir.
Uretilen metaforlar olumlu ve olumsuz iki temada toplanmigtir. Olumlu metaforlar toplam
3 kategori ve bu kategoriler altinda yer alan toplam 7 alt kategoriden; olumsuz metaforlar
temasinda toplam 5 kategori ve bu kategoriler altinda yer alan 8 alt kategoriden
olusmaktadir. Katilmcilarin uzaktan egitim kavramina iliskin en ¢ok “egitim”
kategorisinde metaforlar gelistirdikleri belirlenirken, bu kategorileri “elestirel yaklasim” ve
“ogretim” kategorileri izlemistir. Katilimalarin en fazla iirettigi metaforlar verimsiz
ogrenim, katkisiz egitim, sagma 6grenim, zorluk ve bosluk seklinde siralanmistir. COVID-
19 ve wuzaktan egitim siirecinde spor bilimleri fakiiltesi Ogrencilerinin yiiksek
¢ogunlugunun (377) olumsuz metafor iirettikleri ve uzaktan egime yonelik algilarmin
negatif yonde oldugu sonucuna ulasilmistir.
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Giris
2020'nin ilk aylarinda itibaren diinyay1 etkisi altina alan COVID-19 salgini sebebiyle yasanan
belirsizlikler pek ¢ok kurumu etkiledigi gibi egitim kurumlarmi da derinden etkilemistir. Bununla
birlikte tiim egitim kurumlar gibi Yiiksek Ogretim Kurumu da (YOK) birtakim &nlemler almis ve 23
Mart 2020 tarihi itibariyle gegici stire ile egitim kurumlarini kapatmistir. Daha sonra {iniversitelerde

dijital imkanlarla uzaktan egitime devam edilecegi yoniinde karar almistir (YOK, 2020). Dolayisiyla

iiniversite 6grencileri i¢in uzaktan egitim siireci baglamistir.

Uzaktan egitim, egitici ve egitilenlerin fiziksel olarak birbirinden bagimsiz ortamlarda oldugu,
egitim alanlara gesitli acilardan esneklik kazandiran, egitim siireclerinde yazili-basili materyallerin,
gorsel ve isitsel araglar gibi teknolojilerin kullanildigi, planl ve sistematik bir yontem olarak ifade
edilmektedir (Usun, 2006; Karakus, Ucuzsatar, Karacaoglu, Esendemir ve Bayraktar, 2020). Diger
taraftan uzaktan egitim, gelisen internet teknolojileri ve bilgisayarlar yardimi ile egitimin 6grencilere
web tabanli olarak ulasmasi anlamina da gelmektedir (Newby, Stepich, Lehman ve Russell,
2006). Web tabanli uzaktan egitim uygulamalarina bakildiginda ise 6greten ve 6grenen arasindaki
etkilesim On plana ¢ikmaktadir. Bu durumda es zamanli (senkron) ve es zamansiz (asenkron)
uygulamalardan faydalanilmaktadir. Es zamanli egitimi ogrenci ve 6gretmenin farkli mekanlarda
birbirleriyle ayni zamanda etkilesimde bulundugu cift tarafli iletisimin oldugu ortamlar olarak
tanimlarken, es zamansiz egitimi ise yer ve zamandan bagimsiz olarak ders i¢in gerekli dokiimanlarin
internet ortaminda ogrenci ile paylasildig1 6grenci ve dgretmen arasinda iletisimin olmadig: egitim

seklinde tanimlamistir (Yorganci, 2015).

Uzaktan egitim Ornekleri ve yapilanmalar1 Tiirkiye’de bazi {iniversitelerin (Anadolu
Universitesi, Istanbul Universitesi ve Atatiirk Universitesi ile bazi iiniversitelerin Uzaktan Ogretim
Uygulama ve Arastirma Merkezleri) alt yapisinda bulunup kullarulsa da bu siire¢ igerisinde
iniversitelerin ¢ogu kapsamli olarak uzaktan egitim sistemine hazir degildi. Bu konuda
aragtirmacilar, acil durumlar ve kriz anlarinda giivenli ve islevsel egitimi saglamak icin hazirlik
planlarina sahip olmanin egitim sektorii agisindan ne kadar kritik oldugunu isaret etmektedir

(Olympia, Wan ve Ayner 2005; O’sullivan ve digerleri., 2009; Faherty ve digerleri., 2019).

Uzaktan egitim, COVID-19 salgini siiresince énlem agisindan bir zorunluluk halini almistir.
Ancak, uzaktan egitim siireci 6zellikle iiniversitelerde “egitimde firsat esitligi, 6gretim elemanlarinin
uzaktan egitime yOnelik tecriibesi ve uygulamali dersler” agisindan belirli tartismalar1 da beraberinde
getirmistir. Bu tartismalarin yogunlastig1 noktalardan biri; maddi durumu ve imkanlar: yetersiz olan
ogrencilerin bu siire¢ boyunca derslere erisim saglayamamas: ve derslere olan ilgi ve
motivasyonlarinin diisiik olmasidir. Ikinci onemli nokta; uygulamali derslerin teorik olarak
yiliriitiilecegi konusudur. Bu noktada spor bilimleri fakiiltesi teorik derslerin yani sira uygulamali

derslerinde yogun olarak yer aldigi birimlerden biri olarak karsimiza g¢ikmaktadir. Bu baglamda
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mevcut aragtirmamiz, metafor yoluyla spor bilimleri fakiiltesi dgrencilerinin COVID-19 ve uzaktan
egitim siirecinde “uzaktan egitim” kavramina iliskin algilarini belirlemeye odaklanmistir. Metaforlar
olgular1 bir alandan diger alana tasir, gercegi siizer ve basit bir sekilde tanimlar (Yildirim ve Simsek,
2016). Hayatin her alaninda var olabilen metaforlar bulgular: iletmenin giiglii ve zeki yollarindan
biridir. Gliglii bir metafor tek bir ibare ile ¢ok fazla anlam ifade edebilir (Patton, 2014). Dolayisiyla
benzer ama aslinda birbirinden farkli degisik bakis acilarina ulasilabilir ve psikolojik goriisler kolayca
anlasilan mesajlara doniistiiriilebilir (Spandler, Mckeown, Roy ve Hurley, 2013). Literatiir
incelendiginde spor bilimleri alaninda yapilan metafor ile ilgili ¢alismalara rastlamak miimkiindiir
(Ugur ve Yenel, 2007; Kurtipek, Celik, Yilmaz ve Yenel, 2016; Dursun, Ari, Adas ve Ulun, 2019;
Kurtipek, 2019, Kozak, Bayrakdar, Karaman ve Zorba, 2020; Ceylan ve Kozak, 2021; Baykdse, Ceylan
ve Yazici, 2021). S6z konusu arastirmalarin daha ¢ok spor ve farkli spor branslarina ait ¢alismalar
oldugu gozlemlenmistir. Ancak spor bilimleri fakiiltesi 6grencilerinin uzaktan egitime dair algilarir
inceleyen bir arastirmaya rastlanmamistir. Ayrica COVID-19 siirecinde uzaktan egitim ile ilgili
aragtirmalar sinirli sayidadir ve pandemi gibi kriz anlarinda yapilan mevcut arastirmamiz elde edilen
sonuglar acisindan uzaktan egitimin islevselligine iliskin onem arz etmektedir. Bu baglamda, COVID-
19 stirecinde uzaktan egitim ile egitim-6gretime devam eden 6grencilerin “uzaktan egitim” kavramina

karg1 gelistirdikleri algilara ulasmak arastirmamizin konusu olmustur.
Arastirmanin Problemi

e COVID-19 ve uzaktan egitim siirecinde spor bilimleri fakiiltesi 6grencilerin “uzaktan
egitim” kavramina yonelik yiikledikleri metaforik algilar1 olumlu yénde midir?

e COVID-19 ve uzaktan egitim siirecinde spor bilimleri fakiiltesi 0grencilerin “uzaktan
egitim” kavramina yonelik yiikledikleri metaforik algilari olumsuz yonde midir?

e COVID-19 ve uzaktan egitim siirecinde spor bilimleri fakiiltesi 6grencilerin “uzaktan

egitim” kavramina yonelik yiikledikleri olumlu ve olumsuz metaforlar nelerdir?
Yontem
Arastirmanin Deseni

Arastirmada nitel arastirma desenlerinden biri olan olgu bilim deseni kullanilmistir. Olgu
bilim deseniyle yapilan arastirmalarda belli bir olguya iliskin, bireyin sahip oldugu algilarin ortaya

cikarilmasi ve yorumlanmasi temel amactir (Yildirim ve Simsek, 2016).
Calisma Grubu

Aragtirmanin ¢alisma grubunu belirlemede amaghh Ornekleme yontemlerinden oOlgiit
ornekleme yontemi ise kosulmustur. Marshall ve Rossman’a gore (2014) ol¢iit 6rnekleme, 6nceden
belirlenmis bir dizi 6l¢iitii karsilayan biitiin durumlarin ¢alisilmasi durumu olarak betimlemekte ve

Ol¢iitiin arastirmaci tarafindan olusturulabilecegi gibi daha dnceden hazirlanmis Olgiitler listesinin de
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kullanilabilecegini belirtilmektedir. Bu dogrultuda arastirma grubunu 2020-2021 egitim-6gretim
yilinda Tiirkiye'nin YOK'e bagh cesitli iiniversitelerin spor bilimleri fakiiltelerinde, uzaktan egitim

yoluyla 6grenim gdrmekte olan 510 6grenci olusturmaktadir (Tablo 1).

Tablo 1. Katilimcilarin ézellikleri

f

Cinsiyet
Kadin 249
Erkek 261
Yas
18-20 yas 241
21-23 yas 224
24-26 yas 32
27 ve st yas 13
Universite
Sinop Universitesi 121
Ondokuz Mayis Universitesi 109
Erzurum Teknik Universitesi 63
Mus Alparslan Universitesi 34
Karabiik Universitesi 47
Ordu Universitesi 83
Karamanoglu Mehmetbey Universitesi 40
Bayburt Universitesi 13

Veri Toplama Araclar

Bu arastirmada COVID-19 siirecinde spor bilimleri fakiiltesi 6grencilerinin “uzaktan egitim”
kavramina iliskin sahip olduklar1 metaforlar1 belirlemek i¢in “Google Form” araciligiyla ¢evrimici bir
veri toplama araci hazirlanmistir. Bu veri toplama aracinin yer aldigi baglanti adresi sosyal ag
uygulamasi (WhatsApp) kullanilarak tanitim metni ile beraber 6grenci gruplarina gonderilmistir.
Ogrencilerden, veri toplama aracinin ilk boliimiinde cinsiyet, yas, iiniversite gibi demografik
ozelliklerini yazmalari istenmistir. Ikinci béliimiinde ise uzaktan egitime ait metaforlarii ifade
etmeleri amaciyla 6grencilerden “Uzaktan Egitim ..... gibidir. Cilinkii ...... ” ctimlesini doldurmalar1
istenmistir. Baglant1 linki 5-25 Subat 2021 tarihi arasinda erisime agik kalmis, veriler toplandiktan

sonra erisime kapatilip, istatiksel ¢oziimleme igin veri setine doniistiiriilmiistiir.
Verilerin Analizi

Arastirmada elde edilen metaforlar bir betimleme araci olarak kullanildigindan verilerin
analizinde nitel arastirma yaklagimlarindan igerik analizi kullanilmigtir. Igerik analizi, verilerin
tanimlanmasi, kodlanmasi ve kategorilestirilmesi stirecidir (Patton, 2014). Verilerin analizine
baglamak icin Oncelikle katilimcilarin formlar1 Kl'’den Kb511’e kadar numaralandirimistir.
Arastirmada katilimcilarin  belirttikleri metaforlarin  igerik analiziyle degerlendirilmesi ve
yorumlanmasi; (1) kodlama ve ayiklama asamasi, (2) ornek metafor imgesi derleme asamasi, (3)
kategori gelistirme asamasi, (4) gecerlik ve giivenirligi saglama asamasi ve (5) nicel veri analizi icin

verileri SPSS paket programina aktarma asamasi seklindedir. Arastirmanin giivenirligini saglamak
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icin ise, veri analizi sonucunda ulasilan kavramsal kategorilerin elde edilen temalar1 temsil edip
etmedigini belirlemek amaciyla 2 alan uzmaru (1 Egitim bilimci, 1 Spor bilimci) tarafindan veriler
analiz edilmis; elde edilen kodlar ve kodlarin temsil ettigi kategoriler karsilastirilmistir. Arastirma
verileri 3 arastirmaci tarafindan ayr1 ayr1 kodlandiktan sonra ortaya ¢ikan kod ve kategori listesine
son sekli verilmistir. Bu sekilde yapilan veri analizinin giivenirligi; [Goriis birligi / (Goriis birligi +
Goriis ayriligl) x 100] formiilii kullanilarak hesaplanmistir (Miles ve Huberman, 1994). Arastirmada
toplam 118 metafor {iretilmis olup, 510 goriis icerisinden goriis ayriig1 olan 4 metafor (imtihan,
mantiksiz, deneyim, ilag) belirlenmistir. Kodlayicilar arasindaki ortalama giivenirlik %96 olarak
bulunmustur [118 / (114+4) x 100= %96]. Bu sonug, arastirmada istenilen giivenirlik diizeyine

ulagildiginm gostermektedir.
Arastirmanin Etik Izinleri

Yapilan bu c¢alismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci bolimii
olan “Bilimsel Arastirma ve Yaymn Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.

Etik Kurul izin Bilgileri:

Etik degerlendirmeyi yapan kurul ad1 = Sinop Universitesi

Etik degerlendirme kararinin tarihi= 10.04.2021

Etik degerlendirme belgesi say1 numarasi= 2021/58
Bulgular

Arastirmada oncelikle spor bilimleri fakiiltesi lisans 6grencilerinin uzaktan egitim kavramina
yonelik sahip olduklari metaforlar kodlanmis, kategorilere ayrilmis ve bu kategorilerin temalar:
olusturulurken uzaktan egitim alanyazin ile iligkilendirilebilecek temalar olusturulmustur. Yapilan
analizler sonucunda veriler olumlu ve olumsuz olarak ayr1 ayri ele alinmis ve ortaya ¢ikan bulgular

bu boliimde okuyucuya sunulmustur.
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Tablo 2. Katilimcilarin “uzaktan egitim” kavramina iliskin gelistirdikleri metaforlar

Metafor f Metafor f Metafor f

1 Verimsiz 6grenim 113 40  Ucretsiz egitim 2 79 Karanlk 1
2 Katkisiz egitim 30 41  Cansimidi 2 80 Patinaj 1
3  Sagma Ogrenim 22 42  Pigsmanlik 2 81 Goriuntili konusma 1
4  Zorluk 19 43  Karmagik 2 82 Pamuk seker 1
5  Bosluk 17 44  Imkan 2 83 Kisith egitim 1
6 iyi Ogrenim 15 45  Enkaz 2 84 Kelle paca 1
7  Hayal 14 46 (Cile 2 85  Esaret 1
8  Doktor 14 47  Glinessiz oda 2 86 Giines 1
9  Zaman kayb1 13 48  Egitim kisitlamasi 2 87 Kopya 1
10 Gereksiz egitim 10 49  Uzak dag 2 88  Telsiz Gitar 1
11 Altyap1 9 50  Seminer 2 89 Disiplin 1
12 Saghkh 9 51  Daginik oda 2 90 Sabir 1
13 Su 9 52 Vitamin 2 91 Pratik 1
14 Kelepge 8 53  Miikemmel 2 92 Makinelesme 1
15 Disleksi 8 54  Kahya 2 93 COVID-19 1
16 Bozuk terazi 7 55  Pandemi 2 94  Yirtik kitap 1
17 Basarisiz sistem 7 56  Etkili ¢coziim 2 95 dlag 1
18 Deprem 7 57  Hayal kiriklig1 2 96 Miicadele sporu 1

.. Hastaliktan .

19 Siipermen 7 58 Korunmak 2 97 Kesif 1
20 Kapal ¢arsi 6 59  Riya 2 98 Iletisimsizlik 1
21 Ada 6 60 Ozgiirliik 2 99 Candir 1
22 Dogru karar 5 61  Tembellik 2 100 Karmasa 1
23 Online egitim 4 62  Oksijen 2 101 Bal 1
24 I¢sikan 4 63  Carpim tablosu 1 102 Yenicag 1
25 Adaletsiz 4 64  Kor kuyu 1 103 Timsek 1
26 Sorunlu egitim 4 65  Sans 1 104 Hayalet 1
27 Meyvesiz agag 3 66  Sart 1 105 Survivor 1
28 FEtkisiz eleman 3 67  Ac biber 1 106 Ingilizce dizi 1
29 Hediye 3 68  Tatsiz 1 107 Iskence 1
30 Asosyallik 3 69  Nefes 1 108 Telefon 1
31 Zehir 3 70  Temel ihtiyag 1 109 Imtihan 1
32 Bir parmak bal 3 71  Elektrik kesintisi 1 110 Adim atmak 1
33 Zgzliglk 3 72 Stresli 1 111 Bilingsiz egitim 1
34 Acik 6gretim 3 73 Ogretmen 1 112 Ugurtma 1
35 Internet kotasi 3 74  Firsat 1 113 COpsiiz elma 1
36 Bariyer 3 75  Sikint 1 114 Masrafsiz egitim 1
37 Sessiz film 3 76  Patlak top 1 115 Ciddiyetsiz is 1
38 Bos kutu 2 77  Deneyim 1 116 Ozlem 1
39 Oyun 2 78  Mantiksiz 1 117 Peri 1
118 Hapishane 1

Ogrencilerin cevaplar1 sonucu toplamda 118 olmak iizere 56 tekrarsiz metafor tespit
edilmistir. Tablo 1 incelendiginde Ogrenciler ‘“uzaktan egitim’ kavramina iliskin en ¢ok verimsiz
ogrenim (113), katkisiz egitim (30), sagma Ogrenim (22), zorluk (19) metaforlarini kullanmislardir. Bu
metaforlar1 takiben bosluk (17), iyi 6grenim (15), hayal (14), doktor (14), zaman kaybi (13)
metaforlarinin da frekanslar: iiretilen diger metaforlardan yiiksektir. Elde edilen bulgular neticesin de

Ogrencilerin uzaktan egitime iliskin {irettikleri metaforlar agiklamalar ile degerlendirildiginde olumlu
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ve olumsuz metaforlar baglaminda kategori ve temalar olarak incelenmistir. Tablo 3 ve Tablo 4’de

kategori ve temalar frekans ve yiizdeleri ile verilmistir.

Tablo 3. Olumlu metafor temasina ait kategori ve alt kategoriler

Kategori Alt kategori f

Metaforlar

Kolaylastiric: Ogretim 39

Ogretim

Islevselci Ogretim 16
Gelisimsel 6gretim 25
Onlem 24
Saglik

Farkindalik 11
Ekonomi 5

Erisilebilirlik
Firsat 13

Hayal (n=14), iyi 6grenim (n=15), can simidi
(n=2), oyun (n=2), bal (n=1), ilag (n=1), deneyim
(n=1), firsat (n=1), sans (n=1), can (n=1),

Su (n=9), vitamin (n=2), disiplin (n=1),
O0gretmen (n=1), giines (n=1), kelle paca (n=1),
yeni ¢ag (n=1)

Doktor (n=14), siipermen (n=7), seminer (n=2),
pamuk seker (n=1), adim atmak (n=1)

Saglik (n=9), dogru karar (n=5), bariyer (n=3),
pandemi (n=2), oksijen (n=2), sart (n=1), sabir
(n=1), nefes (n=1)

Hediye (n=3), etkili ¢dziim (n=2), mitkemmel
(n=2), Hastaliktan korunmak (n=2), temel
ihtiyag¢ (n=1), miicadele sporu (n=1)

Ucretsiz egitim (n=2), imkan (n=2), masrafsiz
egitim (n=1)

Online egitim (n=4), 6zgiirliik (n=2), kahya
(n=2), riiya (n=2), pratik (n=1), peri (n=1), kesif
(n=1),

Olumlu metaforlar temas: toplam ii¢ kategori ve bu kategoriler altinda yer alan yedi alt

kategoriden olugmaktadir (Tablo 3). Ogretim kategorisinde kolaylastirici 6gretim (f=39), iglevselci

Ogretim (f=16) ve gelisimsel Ogretim (f=24) alt kategorileri; saghk kategorisinde onlem (f=24) ve

farkindalik (f=11) alt kategorileri; erisilebilirlik kategorisinde ekonomi (f=5) ve firsat (f=13) alt

kategorileri ortaya ¢ikmustir.
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Tablo 4. Olumsuz metafor temasina ait kategori ve alt kategoriler

Kategori Alt kategori f Metaforlar

Verimsiz 6grenim (n=113), katkisiz egitim
(n=30), bosluk (n=17), zaman kayb1 (n=13), i¢
sikan (n=4), acitk 6gretim (n=3), bir parmak bal
(n=3), meyvesiz aga¢ (n=3), pismanlik (n=2),

202  enkaz (n=2), glinessiz oda (n=2), bos kutu (n=2),
karanlik (n=1), carpim tablosu (n=1), patinaj
(n=1), ugurtma (n=1), goriintiilii konusma (n=1),
telsiz gitar (n=1), karmasa (n=1), Ingilizce dizi
(n=1)

Egitim Gereksiz egitim (n=10), disleksi (n=8), basarisiz

Faydasiz Egitim

sistem (n=7), deprem (n=7), sorunlu egitim (n=4),
etkisiz eleman (n=3), egitim kisitlamasi (n=2),
tembellik (n=2), telefon (n=1), bilingsiz egitim
(n=1), kisith egitim (n=1), iskence (n=1), ¢opsiiz

49
Pasif Egitim
elma (n=1), yirtik kitap (n=1)
Bozuk terazi (n=7), adaletsizlik (n=4), internet
kotast (n=3), kopya (n=1)
Sa¢ma 6grenim (n=22), alt yap1 (n=9), kapali
Dijitallesme Eksikligi 43 cars1 (n=6), teknolojik aksaklik (n=3), ¢ile (n=2),
imtihan (n=1)
Zorluk (n=19), zehir (n=3), hayal kiriklig1 (n=2),
karmasik (n=2), uzak dag (n=2), tiimsek (n=1),
survivor (n=1), COVID-19 (n=1), elektrik
kesintisi (n=1), kor kuyu (n=1), patlak top (n=1)
Daginik oda (n=2), ac1 biber (n=1), tatsiz (n=1),
Tatminsizlik Motivasyon Eksikligi 8 sikint1 (n=1), stresli (n=1), hayalet (n=1),
ciddiyetsiz is (n=1),
Asosyallik (n=3), sessiz film (n=3), makinelesme

Firsat Esitsizligi 15

Elestirel
Yaklagim
Zorluk 34

Etkilesim letisimsizlik ? (n=1), iletisimsizlik (n=1), 6zlem (n=1),

Kelepge (n=8), ada (n=6), mantiksiz (n=1),

izol Kisitl 17
zolasyon istitanma hapishane (n=1), esaret (n=1)

Olumsuz metaforlar temasinda toplam bes kategori ve bu kategoriler altinda yer alan sekiz alt
kategoriden olusmaktadir (Tablo 4). Egitim kategorisinde faydasiz egitim (f=202), pasif egitim (f=49)
ve firsat esitsizligi (f=15) alt kategorileri; elestirel yaklasim kategorisinde dijitallesme eksikligi (f=43) ve
zorluk (f=34) alt kategorileri; tatminsizlik kategorisinde motivasyon eksikligi (f=8) alt kategorisi;
etkilesim kategorisinde iletisimsizlik (f=9) alt kategorisi; izolasyon kategorisinde kisitlanma (f=17) alt

kategorisi ortaya ¢ikmigtir.
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Tablo 5. Ogrencilerin iirettigi metaforlar ve agiklama ciimleleri

Temalar Kategori Alt Kategori Ogrencilerin iirettigi metaforlar ve aciklama ciimleleri

Kolaylastirica
Ogretim

Islevselci
Ogretim Ogretim

Gelisimsel

Ogretim

Olumlu

Metaforlar

Onlem

Saglik

Farkindalik

Hayal; akici bir sekilde sikilmadan hem 6greniyorum
hem egleniyorum. (K266)

Can simidi; ¢iinkii i¢inde bulundugumuz durumu
kolaylastiran egitim sistemi. (K119)

flag; ciinkii zor olan bu siirecin sancilari azaltiyor.
(K117)

Kelle Paca; goriintiisii kotii herkes sevmez ama vitamin
deposu. (K68)

Su; ¢linkii, yasam i¢in su nasil vazgecilmezse egitimde
bizim i¢in Oyle ve bu siirecte uzaktan egitim su gibidir.
(K154)

Ogretmen; egitimin uzag yakim olmaz, egitim
egitimdir! (K327)

Pamuk seker; Normalde egitim var, goriiyoruz. Ama
agzimiza aldigimizda yok oluyor. Sanki kaybolup
gittigini saniyoruz. Ama viicudumuz onun sekerinden
faydalamiyor. Uzaktan egitim sistemi sonug olarak
yararl oluyor. Fazlasi zararlidir ama :) (K61)

Siipermen; ¢iinkii bu zor zamanda egitimin devamu i¢in
stipermen gibi yetisti. (K368)

Dogru karar; ¢iinkii giintimiizdeki pandemi siirecinde
insan saghgi acisindan en yararlisi ve giivenlisi bu.
(K381)

Bariyer; ¢ilinkii insan saghig1 oOnemlidir ve viriisiin
yayllmasmi Onlemek i¢in uzaktan egitim bariyer
gorevindedir. (K221)

Nefes; COVID-19dan uzak yasamaya devam
edebilmemiz i¢in egitim uzaktan olmalidir. (K493)
Hediye; clinkii uzaktan egitim ile hem egitim alabilip
hem de saghgmmi tehdit eden viriisten uzak
durabiliyorum. (K192)

Hastaliktan korunmak; en 6nemlisi insan saghgidir ve
uzaktan egitim bizi bu viriisten korur. (K20)

Miicadele sporu; cilinkii bu viriisii yenebilmemiz igin
bedenen ve =zihnen de saglikli olarak miicadele
etmeliyiz (K118)

Ekonomi

Erisilebilirlik

Firsat

Faydasiz

Esit
stim Egitim

Masrafsiz egitim; beni ve ailemi ekonomik acidan
rahatlatti. (K279)

Ucretsiz; 6rgiin egitim maliyeti fazla. (K90)

imkan; Okulda olsaydim maddi imkan olarak ¢ok
zorlanirdim (K198)

Ozgiirliilk; ders saatinde istedigim yer ve konumda
bulunabiliyorum. (K85)

Pratik; hizli ve kolay ulasim saglayabiliyorum. (K100)
Riiya; zaman kaliyor hem iiniversiteyi okuyoruz hem
KPSS’ye hazirlanabiliyoruz. (K67)

Verimsiz 0Ogrenim; yiiz ylize islenmesi gereken
uygulamali derslerde gerekli verim alinamiyor. (K94)
Meyvesiz agag; ciinkii goriintiisii var bir katkisi yok.
(K182)

Patinaj; gaza basiyorsun ama ilerleme yok. (K60)
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Disleksi; ciinkii evet egitim aliyorum, goriiyor,
okuyorum ama maalesef hicbir sey anlamiyorum (K140)
Deprem; ciinkii uzaktan egitim ile bir sey 6grenemeden
mezun olmak gelecekte deprem etkisi yaratacak. (K177)
Yirtik kitap; clinki bir sekilde {iniversite mezunu
olacagim fakat eksik bilgilerle tipk: yirtik bir kitap gibi
eksik parcalarla. (K350)

Kopya; uzaktan egitim benim i¢in kopyadir ¢iinkii her
turli bilgiye erisme imkanimiz var ve bu durum
yliziinden basarisi diisiik Ogrencilerin bile uzaktan
egitim sayesinde kopya gekerek basarisini yiikseltiyor.
(K36)

Bozuk terazi; clinkii 6yle emek vermeyen de karsilik
aliyor emek verende bozuk terazi gibi. (K480)
Adaletsizlik; ciinkii 6dev veriliyor herkes aynmi puani
aliyor neye gore puanlama belirleniyor da calisanla ile
calismayan ayirt ediliyor haksizlik. (K333)

Teknolojik aksaklik; ilerde egitimin bir boliimii
uzaktan teknolojik olacak ama biz daha hazir
olmadigimiz icin sorun yasayabiliyoruz. (K81)

Cile; dersler uzaktan oldugu icin bazen Internet
¢cekmiyor dersten atiyor sistem. Yiiz yiize olmadig icin
dersler anlasilmiyor. Kisacas1 uzaktan egitim
hayatimizi kararti. (K202)

Imtihan; yliz yiize okumanin kiymetini bilemedik
internet gider internet paketi biter resmen uzaktan
egitim imtihan gibi. (K241)

Tiimsek; ¢iinkii o kadar zor ki bir yol var ama hep
tiimsekli gibi (K17)

Uzak dag Disaridan egitim gormek bir daga
tirmanmak kadar zor. (K209)

Survivor; yasam miicadelesi vermek gibi zor. (K213)
Daginik oda; Derslere girme istegi yok tipki dagilan
oday1 toplama hevesim olmadig: gibi. (K354)

Tats1z; hocalarla arkadaslarla yiiz yiize olmadiktan
sonra derslerin faydasmi o ruhu hissedemiyorum.
(K178)

Hayalet; Bir seyi goriip hissetmeden &grenmemiz pek
miimkiin olmuyor buda insanin motivasyonunu
yitirmesine neden oluyor. (K200)

Etkilesim  [letisimsizlik

izolasyon Kisitlanma

Sessiz film; ¢linkii ya sessizce videolar: dinliyoruz ya
hocanin canli dersini ya da slaytlar1 okuyoruz kisacasi
iletisim sifir. (K481)

Makinelesme; Dbiitiin dersleri elektronik ortamda
sosyallesmeden, iletisim halinde olmadan, hareketsiz
bir sekilde dinledigimiz igin uzaktan egitim sistemi
bana makinelesmeyi ifade ediyor. (K4)

Ozlem; arkadaglarimla hocalarimla vakit gecirmeyi
ozledim. Uzaktan egitim bizi iletisimsiz birakt1. (K432)
Kelepge; ¢ilinkii sanal ortamda egitime zorunlu bir
sekilde mecbur birakildigimiz igin. (K145)

Ada; ¢linkii 1ss1z bir ada da tek basima kalmis gibi
egitimi de tek basimi aliyormusum gibi hissettiriyor.
(K85)
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Hapishane; uzaktan egitimle iyice bizi eve hapsettiler.
(K347)

Calismanin giivenirligini arttirmak i¢in dogrudan Ogrencilerin iirettikleri metaforlar ile

agiklama ctimlelerine de Tablo 5'de yer verilmistir.
Tartisma ve Sonug

COVID-19 siirecinde spor bilimleri fakiiltesi Ogrencilerinin “uzaktan egitim” kavramina
yonelik algilarini incelemeyi amagladigimiz arastirmamizda 510 6grencinin goriisiine bagvurulmus ve
118 metafor elde edilmistir. Bu metaforlar olumlu ve olumsuz olmak iizere iki temaya ayrilmistir.
Arastirmamiz da dikkate deger sonuglar elde edilmistir. Bu sonuglardan en dnemlisi, 6grencilerin
377’si olumsuz metafor liretmesidir. Bu olumsuz metaforlar toplam 5 kategori ve bu kategoriler
altinda toplanan 8 alt kategoriden olusturulmustur. Egitim kategorisinde; faydasiz egitim (f=202),
pasif egitim (f=59) ve firsat esitsizligi (f=15) alt kategorileri, elestirel yaklasim kategorisinde;
dijitallesme eksikligi (f=33) ve zorluk (f=32) alt kategorileri, tatminsizlik kategorisinde; motivasyon
eksikligi (f=9) alt kategorisi, etkilesim kategorisinde; iletisimsizlik (f=9) alt kategorisi ve son olarak

izolasyon kategorisinde; kisitlanma (f=17) alt kategorisi ortaya ¢ikmustir.

Olumsuz metaforlar arasinda en ¢ok One c¢ikan grup “egitim” kategorisindedir. Egitim
kategorinde en ok belirtilen ise verimsizlik ile ilgili olan faydasiz egitim alt kategorisidir. Ogrenciler
uzaktan egitim i¢in verimsiz 6grenim, katkisiz egitim, bosluk, zaman kaybi, i¢ sikan vb. metaforlarla
verim alamadiklarini agiklama ctimleleri ile anlatmaya ¢alismiglardir. Buna gore bir 6grenci uzaktan
egitimi patinaj ile iliskilendirmis “gaza basiyorsun ama ilerleme yok” (K60) diyerek egitimin bir sekilde
devam ettigini ancak verimin olmadigini anlatmaya c¢alismistir. Bu kategorinin bir diger baslig: olan
pasif egitim alt kategorisi ise pandemi siireci ile spor bilimleri fakiiltesi 6grencileri birden uzaktan
egitimle kars1 karsiya kalmis ve hem teorik hem de uygulamali olarak (takim sporlar1 veya bireysel
sporlar) almalar1 gereken derslerin sadece teori de kalmasindan olumsuz etkilenmislerdir. Ornegin bir
katilimcr bu durumu “Antrendrliik okuyorum yiiz yiize almam gereken egitim uzaktan bir faydasi yok
sahalarda olmamiz gerekiyor bilgisayar basinda degil!” (K233) aciklamasiyla uygulamaya gecilememesini
uzaktan egitime iskence metaforunu yiikleyerek belirtmistir. Egitim kategorisinin son alt kategorisi
firsat esitliksizligi ile ilgilidir. Baz1 6grenciler uzaktan egitimi kopya ile iliskilendirerek “her tiirlii
bilgiye erisme imkdnimiz var ve bu durum yiiziinden bagaris: diisiik 6grencilerin bile uzaktan egitim sayesinde
kopya cekerek basarisi yiikseliyor” (K36) diyerek firsat esitsizligiyle egitimde ki bu mevcut durumu
uzaktan egitime baglamistir. Uzaktan egitim 6grenciye her tiirlii bilgiye erisme ve bilgiyi yonetme
konusunda tiim ozgiirliigii saglamis olsa da ayni zamanda diiriistliikten sapma, etik dis1 davramislar
ve diger problemleri de beraberinde getirmistir (Nagi, 2006). Egitim kategorisinde ortaya ¢ikan her iig
alt kategoride de her ne kadar ¢evrim ici bir sekilde egitime devam ediliyor olsa da salgin nedeniyle

uzaktan egitime gecisin ani ve hizli olmasi gerek egitmenler gerekse dgrenciler agisindan ytiz ylize
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egitimin yerini tutamadiginmi gostermektedir (Kogoglu ve Tekdal, 2020). Egitimin {ilke genelinde esit
bir sekilde sunumu egitim islevselligi ve firsat esitligi acisindan 6nemli bir konudur. Bu baglamda
uzaktan egitimin s6z konusu giiniimiizde sosyo-ekonomik diizey basta olmak iizere, {iniversitelerin
ve lilke genelinin sahip oldugu donanim ve alt yap1 sorunlar firsat esitsizligine yol agan faktorlerdir.
Dolayisiyla yiiz yiize orgiin egitimde oldugu gibi uzaktan egitim siirecinde de firsat ve imkan
esitsizlikleri egitim hizmetlerinin nicelik ve niteligini diisiirmektedir (Yilmaz, Giiner, Mutlu ve

Doganay, 2020).

Olumsuz metaforlar baglaminda ki bir diger grup “elestirel yaklasim” kategorisindedir.
Teknoloji vasitasiyla zaman ve mekan kisitlamasi olmaksizin sunulan 6gretme-6grenme siireci olarak
tanimlanan uzaktan egitim sistemine acil gecis, 6grencilerde ve akademik personellerde teknik ve
donanim agisindan belirli problemleri de beraberinde getirmistir (Balik¢ioglu, Cinar ve Isin, 2019).
Donanim yeterliligi ve kullanim becerileri uzaktan egitimin basarili bir sekilde yiiriitiilmesinde
olmazsa olmaz unsurlardir (Yolcu, 2020). Elestirel yaklasim kategorisinin dijital eksiklik alt
kategorisinde 6grenci “dersler uzaktan oldugu icin bazen internet cekmiyor dersten atiyor sistem yiiz yiize
olmadigi icin dersler anlasilmiyor. Kisacasi uzaktan egitim hayatimizi karart” (K202) agiklamasiyla uzaktan
egitime cile metaforunu yiiklemistir. Nitekim Yolcu’ya (2020) gore pandemi siirecinde sinif 6gretmeni
adaylarinin uzaktan egitim deneyimleri ile iliskili benzer bir arastirmada 6grencilerin %52'nin evinde
bilgisayar olmadigini, %61’lik kismin ise internet sorunu yasadigini belirttigi ¢alismasi arastirmamizi
destekler niteliktedir. Bu kategori altindaki bir diger alt kategori ise zorluk ile ilgilidir. Ogrenci “yasam
miicadelesi vermek gibi o kadar zor” (K213) diyerek yasadig1 zorlugu survivor metaforuna benzetmis ve

uzaktan egitimi hayatta kalma ile es deger tutarak elestirel yaklagmistir.

Olumsuz metaforlar kategorisinden bir digeri “tatminsizlik” grubudur. Bu kategorinin tek alt
kategorisi motivasyon eksikligi ile ilgilidir. Bir 6grenci “dersler, ddevler, sinavlar sirasinda olusabilecek
bircok sorun var bunlar karsisinda uzaktan egitim benim icin endige ve stres sebebi. Diisiiniince motivasyon
kaybr yasiyorum” (K175) ifadesiyle uzaktan egitimi sikinti metaforuyla iliskilendirmistir. COVID-19
salgini sirasinda ev hapsinin ¢ocuklar {izerindeki etkilerini inceledikleri g¢alismalarinda okula
gitmeyen ¢ocuklarin hayal kiriklig1 ve can sikintisi, yetersiz bilgi, simf arkadaslari, arkadaglar ve
Ogretmenlerle yiiz yiize temas eksikligi gibi durumlarin psikolojik olarak etkileyebilecegini ve strese

neden olabilecegini belirtmislerdir (Wang, Zhang, Zhao, Zhang ve Jiang, 2020).

Bir diger kategori olan “etkilesim” grubu ve bu kategori altinda yer alan “iletisimsizlik” alt
kategorisidir. Uzaktan egitimi asosyallikle iliskilendirerek “egitimde uzak olunca iyice sosyal hayatimiz
bitti” (K326) agiklamasini yapan o6grenci sosyallesme agisindan iletigimsizlik durumunu uzaktan
egitime baglamistir. Cagdas iletisim teknolojileri yiiz yiize iletisimin yerini hicbir zaman
dolduramamakta ve ¢ogunlukla iletisimde biiyiik bir anlama sahip olan viicut dilinden yoksun

olmaktadir (Clark, Strudler, ve Groye, 2015). Bu kapsamda gegici olarak uzaktan ytiriitiillen egitimin
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iletisim boyutunda ciddi siurliliklar oldugu ifade edilebilir. Ozellikle internet yetersizligi 6grencilerle
canli olarak goriintiilii iletisim kurma yolunu kisitlamakta, bu durumda iletisim stirecini yavaslatarak
etkililigini diistirmektedir. Ayrica web tabanli, uzaktan veya bilgisayar destekli egitimde bile 6grenme
siireci; gruplar icinde sosyal etkilesim yoluyla gerceklesmekte ve 6grencilerin birbirleriyle olan yiiksek
iletisimi sayesinde daha iyi 6grenme basarilar1 ve performans sagladig: bildirilmistir (Lai, Lin, Lin ve

Tho, 2019; Acar, Mor, Baynaz ve Arslanoglu, 2020).

Olumsuz metaforlar arasinda son olarak “izolasyon” kategorisi vardir. Bu kategori altinda
Ogrencilerin metaforlar: kisitlanma alt kategorisi baghginda toplanmistir. COVID-19’a bagh izolasyon
siireci ile 6grencilerin kayg1 ve stres diizeylerinin yiiksek oldugunu gosteren arastirmalar mevcuttur
(Dogan, Yilmaz, Kabaday1 ve Mayda, 2018). Bir 6grenci “uzaktan egitimle iyice bizi eve hapsettiler”
(K347) diyerek uzaktan egitimi hapishaneye benzetmistir. Spor bilimleri fakiiltesi 6grencilerinin, diger
iiniversite 0grencilerine gore, sosyallesme diizeylerinin daha yiiksek diizeyde oldugunu isaret eden
arastirmalar mevcuttur. Bu arastirmalar dikkate alindiginda bu boéliimiin 6grencilerinin kendilerini
hapishanede gibi hissetmeleri beklenen bir durumdur (Acar ve Yilmaz, 2021; Dikmen ve Bahgeci,

2021).

Diger taraftan, olumlu metaforlar temasima bakildiginda 6grencilerin 133 olumlu metaforlar
gelistirdigi goriilmiistiir. Bu metaforlar toplam 3 kategori ve bu kategoriler altinda yer alan toplam 7
alt kategoriden olusturulmustur. Ogretim kategorisinde; kolaylastirici &gretim (f=39), islevselci
Ogretim (f=16) ve gelisimsel 6gretim (f=25) alt kategorileri, saglik kategorisinde; dnlem (f=24) ve
farkindalik (f=11) alt kategorileri, erisilebilirlik kategorisinde; ekonomi (f=5) ve firsat (f=13) alt

kategorileri ortaya ¢ikmustir.

Olumlu metaforlar arasinda en ¢ok 6ne ¢ikan grup ogretim kategorisi ve bu kategori altinda
yer alan kolaylastiric1 temasidir. Viriisiin {ilkemizde de goriilmesi ile orgiin egitime ara verilmis,
ogrencilerin bir siire belirsizlikle kalmalarini takiben hayatlarina uzaktan egitim olgusu dahil
olmustur. izolasyon siireci ile geleneksel 6gretme-6grenme yontemlerinden farkli olan uzaktan egitim
faaliyetleri egitim 6gretimin siirdiiriilmesine yardimci olmus ayn1 zamanda 6grencilere her kosulda
egitime ulasabilmeleri acgisindan da kolayliklar sunmustur (Traxler, 2018; Keskin ve Kaya, 2020).
Ornegin bir 6grenci “daha elverigli, verimli rahat bir sekilde egitim almak” (K169), agiklamasiyla uzaktan
egitimi kolaylik metaforu ile iligkilendirmistir. Uzaktan egitim birebir egitimden farkl bir sistem ile
karsimiza ciksa da etkili 6grenmenin en 6nemli 6gesi olan 0grenmeyi 0grenme unsuru Ogrencinin
egitiminde yararlanabilecegi cesitli 6grenme stratejilerini kapsamaktadir (Korucuk, 2019). Nitekim
“egitimin uza$r yakini olmaz, egitim egitimdir” (K329), ifadesiyle 6grenci egitimin uzaktan ya da yiiz
ylize olmasindan ziyade islevselci bir yaklasim sergileyerek 6grenme odakli zihnin temel amaci
gevreye uyum saglama algilama, diisiinme, 6grenme vb. zihinsel faaliyetlere yogunlasmistir (Basaran,

Dogan, Karaoglu ve Sahin, 2020). Bir baska 6grenci pamuk sekere benzettigi uzaktan egitim igin

1776



KEFAD Cilt 23, Say1 2, Agustos, 2022

“Normalde egitim var, goriiyoruz. Ama agzimza aldigimizda yok oluyor. Sanki kaybolup gittiini saniyoruz.
Ama viicudumuz onun sekerinden faydalaniyor. Uzaktan egitim sistemi sonug olarak yararl oluyor. Fazlas
zararhdir ama :) “(K61), climlesiyle agiklamustir. Ornek ciimleler yardimiyla da anlasilacag {izere
pandemi siirecinde uzaktan egitim her bireyin hakki olan egitim hakkinin 6grencilere ulastirilmasi
igin imkanlar sunmaktadir. Ogrenciler drgiin egitimle uzaktan egitimi es deger tutmamakta, fakat hig
degilse egitim alabildikleri i¢in bu durumu olumlu karsilamakta ve alternatif bir ¢dziim olarak

gormektedir (Bozkurt, 2020).

Olumlu metaforlar kapsaminda yer alan bir diger kategori saglk ile ilgilidir. Ogrenciler
viriisiin bulasici olmasi nedeniyle egitim haklarina evlerinden ulasmay1 yapilmasi gereken en dogru
karar olarak ifade etmektedirler. Ornegin “ciinkii giiniimiizdeki pandemi siirecinde insan sagligr agisindan
en yararlist ve giivenlisi bu.” (K117), climlesi aciklamamizi destekler niteliktedir. “ciinkii insan saglig
onemlidir ve viriisiin yayilmasim 6nlemek icin uzaktan egitim bariyer gorevindedir.” (K221) ifadesiyle
uzaktan egitime bariyer metaforunu ytiikleyen 6grenci evden egitim almay1 6nlem olarak gérmektedir.
Bu kategorinin bir diger alt kategorisi olan farkindalik bashginda ise Ogrenci “en dnemlisi insan
saghgidir ve uzaktan egitim bizi bu viriisten korur.” (K20), aciklamasiyla hastaliktan korunma metaforuna

benzettigi uzaktan egitim ile i¢cinde bulundugu durumun farkindaligini belirtmistir.

Olumlu metaforlarin en son kategorisi erisilebilirlik ile ilgili olup Ogrenciler tarafindan
iiretilen metaforlar uzaktan egitimin kendilerine 6rgiin egitime nispeten avantajlar sagladigini ifade
ettikleri “firsat” ile maddi olarak da kolaylik saghgini belirttikleri “ekonomi” olmak {izere iki alt
kategori altinda toplanmstir. Ogrenci “Okulda olsaydim maddi imkdn olarak cok zorlanirdim” (K198),
aciklamasiyla uzaktan egitim sayesinde ekonomik olarak zorlanmadigin ifade etmeye calismis ve
yine uzaktan egitim ile erisim saglayabildigi egitim hayatini imkan metaforu ile iliskilendirmistir.
COVID-19 pandemisi ile diinyadaki ¢ogu tilkede okullarin kapanmasi ile uzaktan egitim sistemine
gecilmis ve bu sistem, bazi Ogrenciler tarafindan firsat olarak degerlendirilmistir. Bir 6grenci
“Arastirmak igin daha ¢ok zaman daha cok bilgi” (K458), ifadesiyle uzaktan egitim metaforunu firsat ile
iliskilendirerek Orgiin egitimden daha fazla vakti oldugunu ve daha cok bilgiye erisim sagladigim
belirtmistir. Erisilebilirlik ve rahathigin, bu egitim tarzinin 6nemli avantajlarindan biri olarak
goriilmekte ve es zamanli 0grenmeyle beraber insanlar arasindaki mesafenin yarattigi zorluklar

azaltmaya yardimci olmustur (Desai, 2008).

Sonug olarak; COVID-19 ve uzaktan egitim siirecinde spor bilimleri fakiiltesi 6grencilerinin
133 olumlu metafor, 377 ise olumsuz metafor {irettikleri arastirma bulgular ile tespit edilmistir. Bu
kapsamda, olumsuz metafor grubunda ilk ortaya ¢ikan kategori egitim kategorisidir. Buna gore
faydasiz egitim, pasif egitim ve firsat esitsizligi alt kategorileri ortaya ¢ikmig, uzaktan egitimin spor
bilimleri 6grencileri agisindan derslerin uygulamali olarak da saglanmasinin 6nemini gostermistir.

Yiiz yiize egitimde bireysel veya takim sporlar1 derslerini ilgili bransin egitmeni tarafindan hem teorik
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hem de uygulamali olarak alan Ogrenciler, uzaktan egitimin bu imkani sunmamasi nedeniyle
uygulamali derslerin 6grencilerin gelisimi acisindan kritik bir oneme sahip oldugu sonucuna
ulasilmistir. Elestirel yaklasim kategorisinde iiretilen metaforlar, alt yap1 sorununa dikkat ¢cekmekte
ve uzaktan egitim ic¢in gerekli alt yapinn yetersizligini giin 1s1$1na ¢ikarmaktadir. Diger taraftan
tatminsizlik kategorisinde yer alan motivasyon eksikligi alt kategorisi pandemi ve uzaktan egitim
siirecine bagl olarak &grencilerin adaptasyon sorunu yasadigimi ortaya koymustur. Etkilesim
kategorisi ve bu kategorinin tek alt kategorisi olan iletisimsizlik temasina gore 6grencilerin uzaktan

egitim ile beraber egitmenler ile iletisim problemi yasadiklari sonucuna ulasilmaistir.

Arastirma bulgular1 olumlu metaforlar acisindan degerlendirildiginde ilk ortaya c¢ikan
kategori 6gretim kategorisidir. Buna gore kolaylastirici, islevselci ve gelisimsel 6gretim alt kategorileri
ortaya c¢ikmis, uzaktan egitimin pandemi siirecinde sagladig1 faydaya ve kolaylastirici bir rol
iistlendigine dikkat cekildigi gortilmiistiir. Saghk kategorisinde dnlem ve farkindalik alt kategorileri
ortaya ¢ikmis, Ogrencilerin uzaktan egitim ile temizlik, hijyen, bilingli olma gibi durumlarinda
farkindalik gorilmiistiir. Ayrica bu zor siiregte uzaktan egitimi yapilan en dogru uygulama olarak
diisiinmeleri saghgin Onemini tecrilbe ederek anladiklarini diisiindiirmektedir. Son olarak
erisilebilirlik kategorisinde firsat ve ekonomi alt kategorileri bize, uzaktan egitimin mali agidan
Ogrencilere avantaj sagladigini ve gelisen teknoloji ile egitimi bitiinlestirerek bunu firsata

donustiirdiikleri sonucunu vermektedir.
Oneriler

e Tiirkiye’de her yerde internete erisimin saglanabilmesi igin yeterli alt yapinn
olusturulmasi, boylece uygun yerde, uygun kosullarla genis kitlelere egitim olanaklarinin
saglanmasi gerekmektedir.

e COVID-19 gibi kriz anlarinda iilkemizdeki tiim tiniversitelerin uzaktan egitime yonelik alt
yapilarinin hazir olmasi gerekmektedir.

e Uzaktan egitim sisteminde kullanilan yodntem ve tekniklere iliskin egitmenlere ve
ogrencilere gelistirici seminerler diizenlenmelidir.

o Egitimde firsat esitligi agisindan uzaktan egitime katilan tiim &grencilerin olanaklar: aymn
seviyeye getirilmelidir.

e Spor bilimleri fakiiltesi gibi uygulamali derslerin yogun oldugu birimlere ilgili derse iligkin
gerekli materyaller ve programlar saglanmalidir.

o Yiiksekogretimde ve uzaktan egitim uygulamalarina yonelik igerik gelistirme birimleri
olusturulmalidir. B&ylece, spor bilimleri fakiiltesi 6grencilerine uzmanlagmalar1 gereken
bransa iliskin secilmis uzmanlar tarafindan uygulamali ders videolar1 olusturulup,

igerikler dgrencilere sunulabilir.
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Introduction

Uncertainties due to the COVID-19 pandemic, which has affected the world since the first
months of 2020, have deeply affected educational institutions as well as many institutions.
Accordingly, like all educational institutions, the Higher Education Council (YOK) has taken some
measures and temporarily closed educational institutions as of March 23, 2020. Later, it was decided
to continue education in universities with distance education through digital means (YOK, 2020).

Thus, distance education process started for university students.

Distance education is expressed as a planned and systematic method in which the teachers
and the learners are physically independent from each other, provides flexibility to the learners in
various aspects, and uses technologies such as written and printed materials, visual and audio tools in
the education processes (Usun, 2006; Karakus, Ucuzsatar, Karacaoglu, Esendemir and Bayraktar,
2020). Distance education means that education reaches to students in a web-based way with the help
of developing internet technologies and computers (Newby, Stepich, Lehman and Russell, 2006). In
this sense, synchronous and asynchronous practices are utilized. While synchronous education is
defined as the environments in which the student and the teacher interact with each other at the same
time in different places, asynchronous education is defined as the education in which the necessary
documents for the course are shared with the student on the internet regardless of the place and time,

and there is no communication between the student and the teacher (Yorganci, 2015).

Although distance education examples and structures are used in the infrastructures of some
universities in Turkey (Anadolu University, Istanbul University and Atatiirk University and Distance
Teaching Application and Research Centres of some universities), most of the universities were not
comprehensively ready for distance education system within this process. On this issue, researchers
point out how critical it is for the education sector to have preparation plans to ensure safe and
functional education at times of emergencies and crises (Olympia, Wan and Ayner, 2005; O’sullivan et

al., 2009; Faherty et al., 2019).

Distance education has become a necessity during the COVID-19 pandemic in terms of

precaution. However, the process of distance education has also caused specific discussions especially
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in universities in terms of “equality of opportunity in education, experience of lecturers in distance
education and applied courses”. One of the points these discussions focus on is the fact that students
with insufficient financial situation and means cannot access to courses during this process and have
low interest and motivation for courses. The second important point is how to carry out applied
courses theoretically. At this point, faculty of sport sciences is one of the units which have high
number of applied courses in addition to theoretical courses. In this context, the present study focuses
on finding out the perceptions of sport sciences faculty students on the concept of “distance
education” during the process of COVID-19 and distance education through metaphors. Metaphors
carry phenomena from one area to another, filter the truth and define in a simple way (Yildirim and
Simsek, 2016). Metaphor, which can exist in every area of life, is one of the strong and smart ways of
communicating findings. A strong metaphor can mean a lot with a single phrase (Patton, 2014).
Therefore, perspectives which are similar but actually different from each other can be reached and
psychological views can be transformed into easily understood messages (Spandler, Mckeown, Roy
and Hurley, 2013). When the literature is reviewed, studies can be found on metaphor conducted in
the field of sport sciences (Ugur and Yenel, 2007; Kurtipek, Celik, Yilmaz and Yenel, 2016; Dursun,
Ari, Adas and Ulun, 2019; Kurtipek, 2019, Kozak, Bayrakdar, Karaman and Zorba, 2020; Ceylan and
Kozak, 2021; Baykose, Ceylan and Yazici, 2021). It has been observed that these studies are mostly on
sport and different sport branches. However, no studies were found which examined the perceptions
of sport sciences faculty students towards distance education. In addition, the number of studies on
distance education during COVID- 19 process is limited and the results of our study which was
conducted during the pandemic are important for the functionality of distance education in terms of
the results found. In this context, the subject of our study is reaching the perceptions developed by
students continuing their education through distance education during the COVID-19 process

towards the concept of “distance education”.
Problem of the Research

e Are the metaphorical perceptions faculty of sport sciences students have attributed to the
concept of “distance education” during the process of COVID-19 and distance education

positive?

e Are the metaphorical perceptions faculty of sport sciences students have attributed to the
concept of “distance education” during the process of COVID-19 and distance education

negative?

e What are the positive and negative metaphors faculty of sport sciences students have
attributed to the concept of “distance education” during the process of COVID-19 and

distance education?

Method
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Research Design

Phenomenology design, one of the qualitative research designs, was used in the study. The
primary aim of phenomenology design is to find out and interpret the perceptions of the individual

on a specific phenomenology (Yildirim and Simsek, 2006).
Study Group

The criterion sampling method, one of the purposeful sampling methods, was utilized to
determine the study group of the research. According to Marshall and Rossman (2014), criterion
sampling is described as the study of all situations that meet a set of predetermined criteria, and it is
stated that the criteria can be created by the researcher or a list of criteria prepared beforehand can be
used. Accordingly, the research group consists of 510 students studying via distance education in the
sports sciences faculties of various universities affiliated to the Turkish Council of Higher Education

(YOK) in the 2020-2021 academic year (Table 1).
Data Collection

An online data collection form was prepared in this study through “Google Forms” in order to
find out the metaphors sport sciences faculty students had on the concept of “distance education”
during the COVID-19 period. The link of this data collection tool was sent to student groups with an
introductory form by using social network application (WhatsApp). In the first part of the data
collection tool, the students were asked to write their demographic characteristics such as gender, age
and university. In the second part, the students were asked to fill in the statement “Distance education
is like ..... because ...... ”. The link was open between February 5 and 25, 2021, it was closed after the

data were collected and turned into data set for statistical analysis.

Table 1. Characteristics of the participants

f
Gender
Female 249
Male 261
Age
18-20 years of age 241
21-23 years of age 224
24-26 years of age 32
27 and older 13
University
Sinop University 121
Ondokuz Mayis University 109
Erzurum Teknik University 63
Mus Alparslan University 34
Karabiik University 47
Ordu University 83
Karamanoglu Mehmetbey University 40

Bayburt University 13
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Analyzing of Data

Since the metaphors obtained in the study were used as a description tool, one of the
qualitative research approaches, content analysis was used. Content analysis is the process of
describing, coding and categorizing data (Patton, 2014). In order to start data analysis, first of all the
participant forms were numbered from P1 to P511. In the study, the evaluation and interpretation of
the metaphors stated by the participants with content analysis includes the stages of (1) coding and
sorting, (2) compiling a sample metaphor image, (3) category development, (4) ensuring validity and
reliability and (5) transferring the data to SPSS package program for qualitative data analysis. In order
to ensure the reliability of the study, the data were analysed by three experts in the field in order to
find out whether the conceptual categories reached as a result of data analysis represented the themes
obtained and the codes obtained and the categories represented by codes were compared. After the
research data were coded separately by 2 researchers (1 Educationist , 1 sports scientist), the code and
category list obtained was finalized. The reliability of the data analysis conducted was calculated by
using the formula [Agreement / (Agreement + Disagreement) x 100] (Miles and Huberman, 1994). A
total of 118 metaphors were generated in the study and of the 510 opinions, 4 metaphors with
disagreement (test, illogical, experience, drug) were determined. Mean reliability between the coders
was found as 96% [118 / (114+4) x 100= 96%)]. This result shows that the desired reliability level has

been reached in the study.
Ethical Approval of Research

All rules stated to be complied with within the scope of “Higher Education Institutions
Scientific Research and Publication Ethics Directive” were followed in this study. None of the actions
mentioned under the heading of “Actions Against Scientific Research and Publication Ethics”, which

is the second part of the directive, have been carried out.
Ethics Vommittee Approval Information
Ethical approval committee name = Sinop University
Date of ethical approval decision = 10.04.2021
Ethical approval document number = 2021/58
Results

In the study, first of all the metaphors of undergraduate sport sciences faculty students on the
concept of distance education were coded, categorized and while forming the themes of these
categories, themes that could be related to distance education in literature were formed. As a result of
the analyses made, the data were discussed separately as positive and negative and the results found

were presented to readers in this part.
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Table 2. The metaphors developed by the participants regarding the concept of “distance education

Metaphor f Metaphor f Metaphor
1  Insufficient learning 113 40 Free education 2 79  Darkness
p Non-contributory 30 41 Lifebuoy 2 80 Skid 1
education
3  Nonsense learning 22 42 Regret 2 81 Video talk 1
4 Difficulty 19 43 Complicated 2 82 Cotton candy 1
5  Emptiness 17 44 Mean 2 83 Restricted education 1
6  Good learning 15 45 Wreck 2 84 Kalle-pache 1
7  Imagination 14 46 Suffering 2 85 Captivity 1
8  Doctor 14 47  Sunless room 2 86 Sun 1
9  Loss of time 13 48 Educationrestriction 2 87  Cheating 1
10 Unnecgssary 10 49 Far away mountain 2 88  Wireless guitar 1
education
11 Infrastructure 9 50 Seminar 2 89 Discipline 1
12 Healthy 9 51 Messy room 2 90 Patience 1
13  Water 9 52 Vitamin 2 91 Practice 1
14 Handcuffs 8 53 Perfect 2 92  Mechanization 1
15 Dyslexia 8 54 Steward 2 93 COVID-19 1
16 Broken scale 7 55 Pandemic 2 94 Tornbook 1
17 Unsuccessful system 7 56 Effective solution 2 95 Drug 1
18 Earthquake 7 57 Disappointment 2 96 Combat sport 1
19 Superman 7 58 PFotectmg from 2 97  Exploration 1
disease
20 Grand bazaar 6 59 Dream 2 98 Lack of L 1
communication
21 Island 6 60 Freedom 2 99 Dear 1
22 Right decision 5 61 Laziness 2 100 Complexity 1
23 Online education 4 62 Oxygen 2 101 Honey 1
24 Boring 4 63 Multiplication table 1 102 New era 1
25 Unjust 4 64 Bottomless well 1 103 Bump 1
g6 !roblematic 4 65 Chance 1 104 Ghost 1
education
27 Fruitless tree 3 66 Condition 1 105 Survivor 1
28 Ineffective element 3 67  Chilli pepper 1 106 English series 1
29 Gift 3 68 Tasteless 1 107 Torture 1
30 Anti-sociality 3 69 Breathe 1 108 Telephone 1
31 Poison 3 70 Basic need 1 109 Exam 1
32 A pinch of honey 3 71  Electricity cut 1 110 Taking a step 1
33 Technologic hitch 3 72  Stressed 1 111 Uncon§c1ous 1
education
34 Open education 3 73  Teacher 1 112 Kite 1
35 Internet quota 3 74 Opportunity 1 113 Seedless apple 1
36 Barrier 3 75 Distress 1 114 Cost-free education 1
37 Silent movie 3 76 Burst top 1 115 Light-minded 1
38 Empty box 2 77  Experience 1 116 Longing 1
39 Game 2 78 lllogical 1 117 Fairy 1
118 Prison 1

repetitive, were found. When Table 1 is examined, it can be seen that the most used metaphors by

As a result of the students’ responses, a total of 118 metaphors, 56 of which were non-

students regarding the concept of “distance education” were inefficient learning (113), non-
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contributory education (30), nonsense learning (22) and difficulty (19). Following these, the
frequencies of the metaphors emptiness (17), good learning (15), imagination (14), doctor (14), loss of
time (13) were also higher than the other metaphors. As a result of the results found, when the
explanations of the metaphors generated by the students regarding distance education were
evaluated, they were examined as categories and themes within the context of positive and negative
metaphors. Table 3 and Table 4 show the categories and themes with their frequencies and

percentages.

Table 3. Categories and subcategories of positive metaphor theme

Category Sub-category f Metaphors

Imagination (n=14), good learning (n=15), life

Facilitating 39 buoy (n=2), game (n=2), honey (n=1), drug
instruction (n=1), experience (n=1), opportunity (n=1),
chance (n=1), dear (n=1),
Instruction Functionalist Water (n=9), vitamin (n=2), discipline (n=1),
instruction 16  teacher (n=1), sun (n=1), Kalle-pache (n=1), new
era (n=1)
Developmental 25 Doctor (n=14), superman (n=7), seminar (n=2),
instruction cotton candy (n=1), taking a step (n=1)
health (n=9), right decision (n=5), barrier (n=3),
Measure 24  pandemic (n=2), oxygen (n=2), condition (n=1),
Health patience (n=1), breath (n=1)
Gift (n=3), effective solution (n=2), perfect (n=2),
Awareness 11 protecting from disease (n=2), primary need
(n=1), combat sport (n=1)
Economy 5 Free education (n=2), opportunity (n=2), cost-

free education (n=1)

Online education (n=4), freedom (n=2),
Opportunity 13 steward (n=2), dream (n=2), practice (n=1),
fairy (n=1), exploration (n=1),

Accessibility

Positive metaphors theme consists of three categories and seven sub-categories under these
categories (Table 3). Instruction category includes the sub-categories of facilitating instruction (f=39),
functionalist instruction (f=16) and developmental instruction (f=24); health category includes the sub-
categories of measure (f=24) and awareness (f=11) sub-categories; accessibility category includes the

sub-categories of economy (f=5) and opportunity (f=13) sub-categories.
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Table 4. Categories and subcategories of negative metaphor theme

Category Sub-category f Metaphors

Inefficient learning (n=113), non-contributory
education (n=30), emptiness (n=17), loss of time
(n=13), boring (n=4), open education (n=3), a
pinch of honey (n=3), fruitless tree (n=3), regret

202 (n=2), wreck (n=2), sunless room (n=2), empty
box (n=2), darkness (n=1), multiplication table
(n=1), skid (n=1), kite (n=1), video talk (n=1),
wireless guitar (n=1), complexity (n=1), English
series (n=1)

Useless education

; Unnecessary education (n=10), dyslexia (n=8),
Education
unsuccessful system (n=7), earthquake (n=7),
problematic education (n=4), ineffective element
49 (n=3), education restriction (n=2), laziness (n=2),
Passive education telephone (n=1), unconscious education (n=1),
limited education (n=1), torture (n=1), seedless
apple (n=1), torn book (n=1)
Inequality of 15 Broken scale (n=7), injustice (n=4), internet quota
opportunity (n=3), cheating (n=1)
Nonsense learning (n=22), infrastructure (n=9),
Lack of digitalization 43  grand bazaar (n=6), technological hitch (n=3),
suffering (n=2), exam (n=1)
Difficulty (n=19), poison (n=3), disappointment
(n=2), complex (n=2), far away mountain (n=2),
Difficulty 34  bump (n=1), survivor (n=1), COVID-19 (n=1),
electricity cut (n=1), bottomless well (n=1), burst
ball (n=1)
Messy room (n=2), chilli pepper (n=1), tasteless
Dissatisfaction Lack of motivation 8 (n=1), distressed (n=1), stressed (n=1), ghost
(n=1), light-minded (n=1),
Anti-sociality (n=3), silent movie (n=3),
Interaction Lack of communication 9 mechanization (n=1), lack of communication
(n=1), longing (n=1),
Handcuffs (n=8), island (n=6), illogical (n=1),
prison (n=1), captivity (n=1)

Critical approach

Isolation Restriction 17

Negative metaphors theme consists of five categories and eight sub-categories under these
categories (Table 4). Education category includes the sub-categories of useless education (f=202),
passive education (f=49) and inequality of opportunity (f=15); critical approach category includes the
sub-categories of lack of digitalization (f=43) and difficulty (f=34); dissatisfaction category includes the
sub-category of lack of motivation (f=8); interaction category includes the sub-category of lack of

communication (f=9) and isolation category includes the sub-category of restriction (f=17).
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Table 5. Metaphors and explanations of the students

Themes Category Sub-category

Metaphors and explanations of the students

Facilitating
instruction

Functionalist

. instruction
Instruction

Developmental
Instruction

Positive
metaphors

Measure

Health

Awareness

Economy

Accessibility

Opportunity

Useless

Education .
education

Imagination; I both learn and have fun fluently
without getting bored. (’266)

Life buoy; because it is an education system that
facilitates the condition we are in. (P119)

Drug; because it because it reduces the pain of this
difficult process. (P117)

Kalle-pache; it looks bad, not everyone likes it but it
is full of vitamins. (P68)

Water; because just as water is indispensable for life,
education is also indispensable for us and during this
process, distance education is like water. (P154)
Teacher; it matter whether face-to-face or distance,
education is education! (P327)

Cotton candy; We see education, it exists. But when
we take it in our mouth, it disappears. We think like
it disappears. But our body makes use of its sugar.
As a result, distance education system is useful, but
too much of it is harmful :) (P61)

Superman; because in this difficult time, it came like
a superman for the continuation of education. (P368)

Right decision; because this is the most useful and
safest in terms of human health during the pandemic
process of our day. (P381)

Barrier; because human health is important and
distance education acts as a barrier to prevent the
virus from spreading. (P221)

Breath; Education should be distant so that we can
continue to live away from COVID-19. (P493)

Gift; because with distance education, I can both
receive education and stay away from the virus that
threatens my health. (P192)

Protecting from disease; the most important thing is
human health and distance education protects us
from this virus. (P20)

Combat sport; because we should fight both
physically and mentally healthy in order to defeat
this virus (P118)

Cost-free education; it comforted me and my family
economically. (P279)

Free; the cost of formal education is high. (P90)
Opportunity; If I was at school, I would have a hard
time financially (P198)

Freedom; I can be anywhere and any position I want
during the lesson. (P85)

Practical; I can Access easily and quickly. (P100)
Dream; I have time left, I can both study at
university and prepare for KPSS. (P67)

Inefficient learning; efficiency cannot be obtained in
applied courses that should be taught face-to-face.
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Passive
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Lack of
digitalization

Critical
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Difficulty

Lack of
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motivation

Lack of

Interaction L
communication
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(P94)

Fruitless tree; because it has an image but no
contribution. (P182)

Skid; you hit the gas but there is no progress. (P60)
Dyslexia; because I receive education, I see and read
but unfortunately I don’t understand anything
(P140)

Earthquake; because graduating without learning
anything with distance education will create an
earthquake effect in the future. (P177)

Torn book; because I will graduate from university
somehow, but with incomplete information just like
a torn book with missing parts. (P350)

Cheating; distance education is cheating for me
because we can Access all kinds of information and
because of this even students with low achievement
can increase their success by cheating. (36)

Broken scale; because just like a broken scale, those
who do not work are also awarded. (P480)

Injustice; because when a homework is given,
everyone gets the same score, how is the scoring
determined or how are those who study and those
who do not are differentiated, this is injustice. (P333)

Technological hitch; in the future, a part of
education will be distant but we may experience
problems since we are not ready yet. (P81)

Suffering; sometimes the internet does not work and
the system kicks out of the class. We cannot
understand the courses since they are face-to-face. In
short, distance education made our lives miserable.
(P202)

Exam; we could not appreciate the value of face-to-
face education, the internet goes, the internet
package ends, distance education is literally like an
examination. (P241)

Bump; because it is so difficult, there is a road, but it
has bumps all the way. (P17)

Far away mountain; Distance education is as difficult
as climbing a mountain. (P209)

Survivor; it is difficult like a life struggle. (P213)

Messy room; No desire to attend classes, just like I
don’t have the enthusiasm to to tidy up a messy
room. (P354)

Tasteless; I don't feel the use and spirit of classes as
long as they are not face-to-face with teachers and
friends. (P178)

Ghost; It is not very possible to learn without seeing
or feeling something and this causes a person to lose
motivation. (P200)

Silent movie; because we either listen to videos or
the synchronous lesson of the instructor or read
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slides, in short we have zero communication. (P481)
Mechanization; distance education means
mechanization to me since we listen to all courses
electronically without communicating and without
moving. (P4)

Longing; I missed being with friends and teachers.
Distance education left us without communication.
(P432)

Handcuffs; because we are exposed to distance

education in virtual environment. (P145)

Island; because it makes me feel I am receiving
Isolation Restriction education alone just like I have been left alone in a

deserted island. (P85)

Prison; they imprisoned us home with distance

education. (P347)

The metaphors students created and their explanations are shown in Table 5 to increase the

reliability of the study.
Discussion and Conclusion

In this study, which aimed to analyse the perceptions of sport sciences faculty students
regarding the concept of “distance education” during the COVID-19 process, opinions of 510 students
were taken and 118 metaphors were obtained. These metaphors were grouped in two themes as
positive and negative. Significant results were found in our study. The most important of these results
was that 377 of the students generated negative metaphors. These negative metaphors consisted of a
total of 5 categories and 8 sub-categories under these. Education category includes the sub-categories
of useless education (f=202), passive education (f=49) and inequality of opportunity (f=15); critical
approach category includes the sub-categories of lack of digitalization (f=43) and difficulty (f=34)
dissatisfaction category includes the sub-category of lack of motivation (f=8); interaction category
includes the sub-category of lack of communication (f=9) and isolation category includes the sub-

category of restriction (f=17).

The most prominent group among negative metaphors is in the “education” category. The
most emphasized in the education category is the useless education sub-category which is related
with inefficiency. The students tried to explain that the education was inefficient with metaphors such
as inefficient learning, non-contributory education, emptiness, loss of time and boring, etc. One
student associated distance education with skid and tried to tell that education continued somehow,
but it was not efficient with the statement “you hit the gas but there is no progress” (P60). During the
pandemic process, the students of faculties of sport sciences were suddenly exposed to distance
education and they were negatively affected by the fact that the courses they had to take both
theoretically and practically (team sports or individual sports) had to be taught only theoretically. For

example, one students explained this situation with the statement “I am studying in coaching
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department, I have to receive face-to-face education, distance education has no use, we have to be in the field, not
in front of the computer!” (P233) by attributing the metaphor torture to distance education. The last sub-
category of education category is related to inequality of opportunity. Some students associated
distance education with cheating and attributed this situation to inequality of opportunity by saying
“distance education is cheating for me because we can access all kinds of information and because of this even
students with low achievement can increase their success by cheating” (P36). Although distance education
gives students freedom about accessing all kinds of information and managing information, it has also
brought along problems such as deviating from honesty, non-ethical behaviors and other problems
(Nagi, 2006). All three sub-categories in education category show that although education is
continuing online, the fact that the transition to distance education was sudden and quick shows that
online education cannot take the place of face-to-face education both for instructors and students
(Kogoglu and Tekdal, 2020). Providing education equally throughout the country is an important issue
in terms of educational functionality and equal opportunity. In this context, socio-economic level,
hardware and infrastructure problems of the country are factors that cause inequality of opportunity.
Therefore, as in face-to-face formal education, inequality of opportunities during distance education
process decreases the quality and quantity of educational services (Yilmaz, Giiner, Mutlu and

Doganay, 2020).

Another group within the context of negative metaphors is in “critical approach” category.
The sudden transition to distance education system, which is defined as the process of teaching-
learning provided without any restrictions of time and place through technology, has brought along
specific problems in students and academic staff in terms of technical and hardware issues. Sufficient
hardware and usage skills are indispensable elements in the successful implementation of distance
education (Balik¢ioglu, Cmar and Isin, 2019). In lack of digitalization sub-category of critical approach
category, one student attributed the metaphor of suffering with the statement “sometimes the internet
does not work and the system kicks out of the class. We cannot understand the courses since they are face-to-face.
In short, distance education made our lives miserable” (P202). The results of a similar study by Yolcu
(2020), on distance education experiences of prospective primary school teachers during the pandemic
process which reported that 52% of the students did not have a computer at home and 61% of the
students experienced internet problems supported the results of our study. Another sub-category in
this category is related with difficulty. One student associated the difficulty experienced with survivor
metaphor by saying “it is difficult like a life struggle” (P213) and approached critically by equating

distance education with surviving.

Another category of negative metaphors is “dissatisfaction”. The only sub-category of this
category is related with lack of motivation. With the statement “there are many problems that can occur
during lessons, assignments and exams and because of these distance education causes anxiety and stress for me.

When I think about these, I experience loss of motivation” (P175), one student associated distance education
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with the metaphor of boredom. In their study they examined the effects of home confinement on
children during COVID-19 pandemic, stated that situations such as children’s disappointment and
boredom, insufficient information, lack of face-to-face contact with classmates, friends and teachers

could affect children psychologically and cause stress (Wang, Zhang, Zhao, Zhang and Jiang, 2020).

Another category in negative metaphors is “interaction” and its sub-category is “lack of
communication”. The student who associated distance education with anti-socialization with the
statement “our social life ended when away from education” (P326) attributed the state of lack of
communication to distance education. Contemporary communication technologies can never take the
place of face-to-face education and they mostly lack body language which has a great significance in
communication. In this context, it can be sated that there are serious limitations in the communication
dimension of distance education which is temporarily carried out online. Especially insufficient
internet restricts communicating live with students and in this case it slows down the communication
process and decreases its efficiency. In addition, even in web based, online or computer assisted
education, learning process takes place in groups through social interaction and it has been reported
that high level of communication between students provides better learning and performance (Clark,

Strudler, and Groye, 2015; Lai, Lin, Lin and Tho, 2019).

The last category of negative metaphors is “isolation”. Under this category, the metaphors of
students have been grouped under the sub-category of restriction. There are studies which show that
students have high levels of anxiety and stress with isolation process due to COVID-19 (Acar, Mor,
Baynaz and Arslanoglu, 2020). One student likened distance education to prison by saying “they
imprisoned us home with distance education” (P347). Considering the studies which indicate that students
of sport sciences faculties have higher levels of socialization when compared with other university
students (Dogan, Yilmaz, Kabaday: and Mayda, 2018; Acar and Yilmaz, 2021). It is an expected

situation for the students of this faculties to feel themselves in prison.

On the other hand, considering the positive metaphors theme, it was seen that the students
developed 133 positive metaphors. These metaphors consist of three categories and seven sub-
categories under these categories. Instruction category includes the sub-categories of facilitating
instruction (f=39), functionalist instruction (f=16) and developmental instruction (f=25); health
category includes the sub-categories of measure (f=24) and awareness (f=11) sub-categories;
accessibility category includes the sub-categories of economy (f=5) and opportunity (f=13) sub-

categories.

The most prominent group among positive metaphors is the “instruction” category and the
facilitating theme under this category. Formal education was interrupted when the virus was seen in
our country and following the uncertainty of students for some time, the phenomenon of distance

education entered the students’ lives. With the isolation process, unlike traditional teaching and
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learning methods, distance education activities (Dikmen and Bahgeci, 2020; Keskin and Kaya, 2020;
Bozkurt, 2020) helped the continuation of educational facilities and at the same time facilitated
students’ access to education under all conditions. For example, one student associated distance
education with facilitating metaphor with the statement “getting a more convenient and efficient
education” (P169). Although distance education is a different system from face-to-face education, the
element of learning to learn, which is the most important element of effective learning, includes
various learning strategies the student can make use of in education (Korucuk, 2019). With the
statement “it doesn’t matter whether distance or face-to-face, education is education” (P329), the student
focuses on mental activities such as adaptation to the environment, perception, thinking, learning,
which is the main purpose of learning focused mind by showing a functionalist approach rather than
focusing on the education’s being distance education or face-to-face education (Keskin and Kaya,
2020). Another student likened distance education to cotton candy with the statement “We see
education, it exists. But when we take it in our mouth, it disappears. We think like it disappears. But our body
makes use of its sugar. As a result, distance education system is useful, but too much of it is harmful:)” (P61).
As can be understood with the help of example sentences, during the process of pandemic, distance
education provides students with opportunities for the right to education, which is the right of every
individual. Students do not consider formal education as equal with distance education, but consider
this situation as positive since they can at least receive education and they see this as an alternative

solution (Dikmen and Bahgeci, 2020).

Another category within the context of positive metaphors is related with health. The students
stated that accessing their education right was the rightest decision since the virus is contagious. For
example, the statement “because this is the most useful and safest in terms of human health during today’s
pandemic process” (P117) supports our explanation. With the statement “because human health is
important and distance education acts as a barrier to prevent the spread of the virus” (P221) the student who
attributes the barrier metaphor to distance education considers getting education from home as a
precaution. In the awareness factor, which is another sub-category of this category, with the statement
“the most important thing is human health and distance education protects us from this virus” (P20),
the student expressed awareness of the situation with the metaphor of likening distance education to

protecting from disease.

The last category of positive metaphors is accessibility and it is grouped in two sub-categories
with “opportunity” in which students expressed that distance education provided them advantages
when compared with formal education and “economy” in which students stated that distance
education provided them financial ease. With the statement “If I was in school, I would have a lot of
financial difficulties” (P198), the student tried to express that he did not have financial difficulties
thanks to distance education and associated distance education with the metaphor opportunity. With

the COVID-19 pandemic, the schools closed in most countries in the world and it was considered as
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an opportunity by some students (Dinger, 2016). With the statement “More time and more information to
research” (P458), one student associated the instruction metaphor with opportunity and stated that
they had more time and accessed more information when compared with formal education.
Accessibility and ease are seen as important advantages of this education style and with learning they
help to decrease the difficulties caused by distance between individuals (Yilmaz, Giiner, Mutlu and

Doganay, 2020).

As a result, it was determined by the research findings that 133 positive metaphors and 377
negative metaphors were generated by the students of the sports sciences faculty during the COVID-
19 and distance education process. In this context, the first category in negative metaphor group is
education category. According to this, the sub-categories of useless education, passive education and
inequality of opportunity emerged and this showed the importance of applied courses in terms of the
students of faculties of sport sciences. The students who were taking individual and team sport
courses by the instructor of the relevant branch in face-to-face education both theoretically and
practically stated that applied courses had a critical significance in terms of their development since
distance education did not provide this opportunity. The metaphors created in the critical approach
category emphasize the problem of infrastructure and show the insufficiency of the required
infrastructure for distance education. On the other hand, lack of motivation sub-category in
dissatisfaction category has shown that students are experiencing adaptation problem due to the
pandemic and distance education process. According to interaction category and its single sub-
category lack of communication theme, it was concluded that with distance education students

experienced communication problems with instructors.

When the results of the study were evaluated in terms of positive metaphors, the first category
that emerged was instruction category. This category was grouped in sub-categories of facilitating,
functionalist and developmental instruction and it was found that the students emphasized the
facilitating and useful role of distance education during the pandemic period. Measure and awareness
sub-categories were formed in health category and it was found that students were aware of situations
such as cleanliness and hygiene with distance education. In addition, the fact that they considered
distance education as the best application in this difficult process indicates that they understood the
importance of health through experience. Finally, in the accessibility category, opportunity and
economy sub-categories show that distance education provides students advantages financially and

students turn this into an opportunity by integrating technology and education.
Recommendations

¢ Sufficient infrastructure should be established for the internet access everywhere in Turkey
and thus educational opportunities should be provided to large masses in suitable places

and under suitable conditions.
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In terms of crises such as COVID-19, all universities in our country should have their
infrastructure for distance education ready.

Seminars for development should be organized to instructors and students regarding the
methods and techniques used in distance education system.

Opportunities of all students participating in distance education should be brought to the
same level in terms of equal opportunity in education.

In units which have intense applied courses, such as sport sciences faculties, materials and
programs should be provided for the related courses.

Content development units should be formed for higher education and distance education
practices. Thus, chosen experts can form applied course videos and contents can be
provided to students of sport sciences faculties regarding the branches students should

specialize in.
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